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ABSTRACT
	In autobiography, identity is not a static label but the result of continuous construction within a specific family, cultural and social environment. In this process, translation, as an act of re-narration, inevitably affects the identity construction presented in the original work. This study takes Tara Westover’s autobiography Educated and its Chinese translation as its object of study and explores the narrative mechanisms of identity construction and their reconstruction through translation. Drawing on narratological theory, the study focuses on analysing how the author constructs her personal, cultural and social identities through narrative techniques. Methodologically, this study adopts qualitative comparative textual analysis, examining selected passages from the English original and its Chinese translation to identify narrative and translation strategies and their effects on identity construction. At the same time, the study further examines how the strategies adopted by the translator intervene in and reconstruct the expression of identity in the original work. The findings indicate that the protagonist’s identity construction in the original work evolves dynamically, and this process is mainly realised through perspective shifts and metaphor. Different translation strategies play distinct roles in reconstructing identity. Literal translation helps preserve linguistic characteristics in the original text; free translation enhances the emotional expression of metaphors; adaptation adjusts religious expressions in the original text; transcreation reconstructs cultural images; addition supplements implicit identity information; and condensation integrates the expression of the original text. Through comparative analysis of the Chinese and English texts, this study seeks to provide a theoretical reference for identity construction in autobiographical text translation.


Key Words: Identity construction; autobiographical texts; translation strategies; narratology; Educated







1. INTRODUCTION
1.1 Background of the Study
Educated is an autobiographical work published in 2018 by the American author Tara Westover (Westover, 2018). This work recounts Tara’s journey from growing up in an isolated Mormon family to earning a doctorate at the University of Cambridge. During this journey, she gains access to formal education, develops a new understanding of herself, reconsiders her relationship with her family, and gradually becomes aware of a world beyond her childhood environment. Through a growth narrative, this work specifically presents the changes in and reconstruction of her personal, social and cultural identities at different stages. The Chinese translation of Educated by Ren Aihong was published by Nanhai Publishing Company in 2019 (Westover, 2019). In translation practice, the translator skilfully combines several strategies—literal and free translation, addition and condensation, adaptation and transcreation. This approach enables the translation to achieve a balance between faithfulness and fluency, allowing it to circulate widely in China. This study selects representative passages from the translation and analyses how the translator uses various strategies to reproduce the expression of identity in the original work.
Recent scholarship reinforces the relevance of examining how narrative form and identity are reshaped in literary translation, particularly through narrative reconstruction and translators’ linguistic choices (Yang, 2024; Lei & Coronel-Molina, 2024). Related studies of culturally marked literary language and narrative belonging likewise support attention to translation strategy and identity representation (Gao, 2025; Lone, 2026).
1.2 Research Significance
This study expands approaches to research on autobiographical text translation. In the past, most relevant studies have focused on the translation of cultural factors or emotional expressions. This study introduces the concept of identity construction, analyses it in conjunction with specific translation strategies, and discusses it at the three levels of personal identity, cultural identity and social identity.
Moreover, this study contributes to research on identity construction in translation. At present, whether in China or elsewhere, relatively few studies have examined how translation strategies affect identity construction in autobiography. This study takes the Chinese translation of Educated as an example and seeks to provide a perspective for understanding how autobiographical identity is maintained and transformed across languages and cultural contexts.
From the perspective of identity construction, this study provides a reference for practical research on autobiographical translation. By identifying different translation approaches to the construction of personal identity, cultural identity and social identity, this study helps translators better reproduce the protagonist’s process of self-identification in cross-linguistic transfer.
Finally, the study may contribute to the cross-cultural reception of autobiographical works by showing how cultural and identity-related meanings are conveyed to target-language readers. The accurate transmission of identity information by the translator can help readers understand the protagonist’s growth experience and cultural background more easily, thereby promoting the dissemination of autobiographical works.
1.3 Research Gap
Existing studies of Educated have mainly discussed the book from literary, educational and social perspectives, including family trauma and its influence on education. In contrast, insufficient attention has been paid to how the author constructs her own identity from a narratological perspective and how the translator reproduces expressions of identity in the translation process. Accordingly, this study takes narratology as its main theoretical framework and analyses the narrative strategies used for identity construction with the help of Genette’s narrative discourse theory. It further examines how the translator reproduces these identity expressions through different translation methods across cultural contexts.
1.4 Research Objectives and Questions
This study examines identity from three dimensions: personal identity, which concerns Tara’s changing understanding of herself; cultural identity, which reflects the tension between her Mormon upbringing and the values associated with modern education; and social identity, which develops as she moves from the role of a daughter within her family to that of an independent scholar. At the same time, this study explores how these three dimensions of identity are constructed through narrative means and how the translator reconstructs them across different cultural contexts.
This study aims to address the following two questions concerning identity construction and translation strategies:
RQ1: How does the author construct and negotiate self-identity through narrative strategies such as perspective shifts and metaphors in the source text?
RQ2: How can the translator reproduce or reconstruct these narrative identities in the target text, and what translation strategies are employed to achieve an effective representation of the author’s self-narration for identity construction?
2. LITERATURE REVIEW
This chapter reviews previous research on identity construction and translation in autobiography, as well as relevant research on Educated and its Chinese translation. Taken together, these studies show that research integrating identity construction with specific translation strategies remains relatively limited. Accordingly, this study seeks to expand the research direction of identity construction in translation.
2.1 Previous Studies on Identity Construction in Autobiographical Texts
Autobiography is not merely a chronicle of daily events. It is a means through which authors construct their identities in language, and it is also a tool through which readers understand authors’ personal characteristics. Eakin (1999) argued that the essence of autobiography lies in identity construction rather than factual narration. He emphasised that authors deliberately choose between what can and cannot be said in order to form a coherent narrative about themselves within a culturally permitted framework.
Research on identity construction in autobiography has established a substantial theoretical foundation in the international humanities and social sciences. However, existing research mainly focuses on linguistic and cultural perspectives. Wortham (2000) argued that autobiographical narrators use the characterising function of language and the interactive potential of various forms of citation, such as verbs and quotations, to construct self-narratives. Nadeem (2015) examined identity construction in autobiographical narrative in relation to gender and race. Hallemeier (2011) examined hybridity and autobiographical self-representation in Shanghai Dancing, showing how autobiographical writing can unsettle fixed identity categories. This body of research reveals the mechanisms through which identity is constructed in specific language use and cultural practice. In contrast, there has been relatively little systematic investigation of identity construction in autobiography from a narratological perspective, including analysis through narrative perspective, temporal structure and narrative level.
2.2 Previous Studies on Multidimensional Approaches to Autobiographical Translation
In recent years, substantial progress has been made in research on autobiography and translation. At present, research on autobiographical translation mainly focuses on cultural elements and emotional transmission. Guo (2024), using Newmark’s communicative translation theory, examined translation strategies in Educated. Yuan (2023) proposed that autobiographical translation involves not only language conversion but also the reconstruction of historical and cultural background. Fernández-Pérez et al. (2025) analysed the impact of sensory language translation on the emotional expression of autobiography, but rarely linked translation strategies with identity construction. Yamamoto and Matsushima (2025) studied the connection between autobiographical memory and social identity, but did not address cross-language transmission.
In general, existing research mainly focuses on a single dimension and lacks exploration of the relationship between translation strategies and identity construction. These studies overlook how the author’s multidimensional identity (personal, cultural and social) can be reproduced in the target language. Exploring this issue contributes to a deeper understanding of autobiographical translation and offers insights into the study of autobiographical text translation.
2.3 Previous Studies on Educated and Its Chinese Translation  
In textual analyses of Educated, scholars have focused on topics such as growth, ethics and education. By analysing Tara Westover’s educational journey and the role of educators she encountered at different stages, Wu and Chen (2023) found that university education played a key role in her development. From the perspective of the theme of growth, Zhao (2025) analysed how Tara emerged from adversity and ultimately achieved self-redemption and personal development. By analysing Tara’s growth in her studies, relationships with others, religion and finances, Wang and Tan (2024) found that the main factors promoting her growth were education, her own strong motivation and help from others. These studies provide a foundation for understanding the identity-related connotations of the work but do not address identity construction.
With regard to the Chinese version of Educated, relevant studies are relatively scarce. Li (2025) examined the literary translation of Educated from a text-typology perspective, emphasising the need to balance expressive, informative and operative functions in translation. Lou (2024) analysed the translation of emotional meaning in Educated, showing how linguistic choices and rhetorical devices transmit affective meaning. However, there has been little in-depth discussion of how translation affects the transmission and reconstruction of identity.
3. THEORETICAL FRAMEWORK
Narratology is applicable to the analysis of narrative structures and meaning and can help explain how the protagonist’s identity is constructed step by step, especially in autobiography. This study explores the relationship between narrative strategy and identity construction, using the narrator types proposed by Genette as the main analytical tool. It also introduces Ricoeur’s narrative identity theory, which provides a clearer analytical basis for examining how the author of Educated constructs multiple identities through narrative and how translators reproduce those identities.
3.1 Narratology and Identity Construction
Stanzel (1955) proposed the theory of typical narrative situations, established a systematic framework for narrative classification, and strengthened the role of point of view. Subsequently, the French structuralist narratologist Gérard Genette (1972) proposed an influential classification method. He divided narrators into homodiegetic and heterodiegetic narrators according to whether they participate in the story. The former is a character in the story, whereas the latter is outside the story. In Educated, when recalling her childhood experiences, the author often uses a child’s perspective in narration, that is, a homodiegetic perspective, to present those experiences with the relatively limited understanding she had at the time. The homodiegetic perspective helps to present the passive identity state initially formed under the influence of the family and cultural environment. When the author looks back on these experiences, she often switches to a heterodiegetic perspective and examines herself in a more mature and rational way, thus showing the process of identity change and reconstruction. Genette’s classification of narrator types is relatively clear and is suitable for analysing the protagonist’s psychological journey. According to his theory, the distinction between homodiegetic and heterodiegetic narration, combined with the three levels of personal, cultural and social identity, can help clarify how Tara constructs her identity.
Ricoeur’s narrative identity theory complements Genette’s narrative framework and provides further theoretical support for this study. Ricoeur (1992) argued that personal identity is not a fixed essence but is gradually formed through the process of narrating one’s own experience. This view not only helps explain the mechanism through which personal identity is generated but also provides a feasible theoretical pathway for analysing the construction of cultural and social identity. Specifically, this theoretical framework can be used to analyse identity construction at three levels. At the level of personal identity, Tara’s process of self-conscious awakening can be revealed by analysing reflective expressions in the narrative. At the level of cultural identity, it helps show how Tara grew up under the influence of Mormon family norms and gradually formed an independent value orientation. At the level of social identity, it helps examine Tara’s transformation from an obedient family member into an independent intellectual and scholar.
3.2 Narratology and Translation
Translation terminology in this study follows Shuttleworth (2014). Genette (1972) made a clear distinction between narrator types, among which the homodiegetic and heterodiegetic narrators are two core concepts used mainly to determine whether the narrator belongs to the story world. Baker (2006) argued that translation is not merely about expressing meaning in another language but also about retelling the original story; in this process, meaning may also be reconstructed. In autobiographical translation, this process of re-narration directly affects the presentation of the author’s identity because the translator’s choices concerning narrative perspective, temporal arrangement and tone can retain or change identity-related meaning in the original work. For example, in the translation of Educated, the translator’s handling of shifts in narrative perspective—whether to retain homodiegetic expression characterised by a child’s perspective in the original text or to provide appropriate interpretation and supplementation—affects the reader’s understanding of Tara’s early identity and its subsequent changes.
Narratological concepts can also help translators address the cultural and contextual issues involved in identity construction. In Educated, many of Tara’s identity conflicts are closely related to her upbringing. For example, Mormonism emphasises obedience to the family and rejection of school education. When translating this content, the translator should not only translate it directly but also find a balance between faithfulness and fluency. At times, appropriate rewriting is needed so that readers can understand the content more easily. For example, when dealing with content involving Mormon ritual beliefs, the translator may appropriately supplement contextual information to explain the role of religious factors in the formation of Tara’s cultural identity and help readers understand the conflict between Mormon culture and modern education. From a narratological perspective, this treatment is not only a supplement to cultural information but is also related to the continuation of cultural identity in the original work.
3.3 Analytic Framework
Based on the theories discussed above, this study constructs a three-dimensional analytical framework. The three levels of personal identity, cultural identity and social identity are combined with perspective shifts and metaphorical expression in the narrative, as well as translation strategies such as literal translation, free translation, adaptation, addition, condensation and transcreation. This framework is used to analyse how the author constructs identity in the original text and how the translator reproduces identity in the translation. The specific structure is shown in Table 1.
Table 1: Analytic Framework of the Study
	Identity Dimensions
	Narrative Strategies (Source Text)
	Translation Strategies (Target Text)

	Personal Identity
	Perspective shifting, metaphor
	Literal translation (for perspective shifts), free translation (for metaphor)

	Cultural Identity
	Perspective shifting, metaphor
	Adaptation (for perspective shifts), transcreation (for metaphor)

	Social Identity
	Perspective shifting, metaphor
	Addition (for perspective shifts), condensation (for metaphor)


The first dimension of the framework is identity type, which is divided into personal identity, cultural identity and social identity. These categories are used to present the multilayered characteristics of identity construction in Educated. Personal identity focuses on changes in self-awareness; cultural identity focuses on tensions between Mormon tradition and modern academic culture; and social identity reflects Tara’s transformation from a family role to the identities of student and scholar.
The second dimension analyses the narrative strategies adopted by the author to construct identity in the original text. This study uses Genette’s narratological concepts to analyse shifts between homodiegetic and heterodiegetic perspectives. At the same time, metaphor is regarded as an important means of expression for presenting less explicit thoughts and feelings. For example, the image of the mountain refers to Tara’s closed upbringing environment.
The third dimension focuses on analysing how the translator reconstructs the three identities through different translation strategies. Based on Baker’s re-narration theory, this study summarises six main strategies: literal translation to retain the original form and structure, free translation to adjust expression to Chinese-language conventions, adaptation to adjust cultural or contextual elements, transcreation to reconstruct meaning and achieve an equivalent effect, addition to explain relevant meanings, and condensation to maintain narrative focus.

 Research Methods
This study uses a qualitative approach based on close textual analysis and source–target comparison. The research examines Tara Westover’s Educated and its Chinese translation by Ren Aihong. First, selected passages from the original text are analysed to examine how personal, cultural and social identities are constructed through narrative strategies, particularly shifts in perspective and the use of metaphor. The selected passages are then compared with their Chinese translations to identify the translation strategies used and to examine how these strategies shape the representation of identity in Chinese. Representative examples are selected through close reading and textual comparison.
4. IDENTITY CONSTRUCTION IN EDUCATED
This chapter first introduces the identities Tara presents in the book, including personal identity, cultural identity and social identity, and examines how these identities are constructed and changed. On this basis, the study further examines the narrative methods the author uses to construct identity, with a particular focus on shifts in perspective and the use of metaphor.
4.1 Types and Features of Identity Construction
In Educated, Tara’s identity has clear multidimensional characteristics, mainly reflected in the three levels of personal identity, cultural identity and social identity. These three levels of identity are not separate but are intertwined in Tara’s pursuit of knowledge, forming an integrated whole. This section draws on relevant research to briefly explain each type of identity and then specifically analyses how Tara’s personal, cultural and social identities are constructed in the work.
It is worth noting that identity theory does not originate from a single scholar or theory. Instead, it has developed through research conducted in different periods and cultural contexts, resulting in diverse theoretical perspectives.
4.1.1 Personal Identity 
According to the research of Ricoeur (1992), McAdams (1993) and Eakin (1999), personal identity can be understood as a form of time-based, reflective and narrative self-consciousness. In autobiography, it forms the basis of narrative construction and is associated with the autobiographical contract proposed by Lejeune (1989). Through retrospective narrative, the author organises experience, forms a coherent self-awareness, and reflects subject consciousness and meaning construction. Therefore, identity does not exist simply as narrative content but is gradually formed through the narrative process.
In Educated, there is an evident trajectory of personal identity from self-denial to self-affirmation, which is closely related to Tara’s self-awareness. In her early years, her identity is mainly influenced by the environment of the Mormon family. In this environment, family loyalty is placed above personal needs, while her own judgement and perception are repeatedly denied. Under the influence of her father’s strong control and her mother’s obedience, Tara gradually develops a diminished sense of self-worth and regards herself as a subordinate member of the family; her primary roles involve obedience and service. When recalling her childhood, she mentioned that “my life was told by others”, which reflects the lack of subjectivity and independent judgement at that time.
As Tara begins to receive formal education, her personal identity gradually changes. The new knowledge and ideas she encounters at university continually challenge her original understanding, leading her to reflect on the identity she had previously formed and then to attempt to redefine herself. This process is accompanied by evident internal tension. On the one hand, she remains influenced by family values; on the other hand, she gradually realises that she is an independent individual. For example, after returning home following her first year of university, she finds it difficult to accept her family’s rejection of science and formal education. This conflict gives her a clearer understanding of her own value orientation. At this stage, her personal identity remains unstable, repeatedly adjusting between her existing self-awareness and her gradually emerging new understanding.
When Tara earns her doctorate from the University of Cambridge, her self-awareness has clearly shifted towards independence and affirmation. At this point, she no longer defines herself mainly through her family or cultural background but relies more on her own experience and value judgement. Her narrative tone also changes and becomes more relieved and firm. She points out that she is not the child her father raised, although he remains the father who raised her. This expression does not arise from contradiction or wavering but reflects the confirmation of self-boundaries and the acceptance of complex identity states. At this stage, her personal identity is based on self-recognition and inner resilience and also reflects a clear awareness that individuals can actively choose and construct their own lives.
4.1.2 Cultural Identity
Hall (1990), Giddens (1991) and Bhabha (1994) discussed cultural identity from different perspectives, arguing that it is shaped by historical context, discourse and ongoing negotiation. In autobiography, this perspective provides an important basis for understanding identity construction, allowing the narrator to interpret personal experience within a broader cultural context.
In Educated, Tara’s cultural identity displays clear dual characteristics and is continually adjusted between different cultures. This feature stems from her prolonged transition between Mormon tradition and the modern academic environment. At an early stage, her identity is mainly rooted in Mormon culture, which constitutes the basic framework for her understanding of the world, family relationships and social position. In this system, family, tradition and self-sufficiency are placed at the core, and her family pushes these concepts to the extreme by actively moving away from mainstream society while rejecting formal education and modern medicine. This gives rise to the identity of the Mormon Mountain Girl, a closed early form of identity centred on group norms.
After being exposed to modern education, Tara encounters a completely different cultural system that emphasises critical thinking, individual consciousness and the exploration of knowledge. This experience creates a direct conflict with the Mormon concepts she accepted in her early years and prompts her to re-examine her cultural identity. This tension runs throughout the narrative, showing that she is constantly adjusting between her original background and her current circumstances. For example, it becomes increasingly difficult for her to agree with her family’s insistence on patriarchal authority, which differs markedly from the gender concepts she encounters in the academic environment. At the same time, her family’s rejection of science also conflicts with her educational experience. In this process, she does not completely reject her original culture but gradually forms a composite identity through conflict and reflection on different experiences.
At the end of the work, Tara’s cultural identity gradually stabilises, presenting a position between the two cultures. She is neither entirely detached from her Mormon background nor subject to its singular constraints; rather, while acknowledging its influence, she absorbs the values of academic culture. This form represents a kind of self-awareness in continuous adjustment, which not only retains the imprint of her upbringing but also reflects an understanding and acceptance of different cultural positions. This state enables her to maintain connections with different cultures and adopt a relatively self-coherent position.
4.1.3 Social Identity
Based on the social identity theories of Tajfel (1979), Turner et al. (1987) and Jenkins (1996), identity is continually formed through social interaction. In autobiography, social identity is not a fixed label but is gradually formed as the narrator engages with and adjusts to different social roles.
In Educated, Tara’s social identity demonstrates a movement from marginalisation to social integration. At an early stage, she is influenced by her family’s isolationism and keeps her distance from social institutions such as schools and the medical system. Because she has no government registration or birth certificate and has not received a systematic education, it is difficult for her to establish a firm identity in society. During this period, her social identity is mainly limited to family roles, such as daughter, sister and assistant to her father at work, and her connection with wider society is extremely limited.
After entering university at the age of 17, Tara’s social identity begins to change. For the first time, she enters an environment in which she needs to interact with her peers, follow rules and participate in collective life, but this change is not easy for her. Owing to her lack of social experience and relevant knowledge, she often feels at a loss when adapting to campus life, communicating in everyday situations and understanding various behavioural norms. At this stage, although she tries to integrate, she remains on the margins of the group, and a sense of distance persists between her and the people around her.
During her studies, Tara’s social identity gradually becomes more integrated and accepted. Her diligence and talent earn her the respect of professors and peers, and she also finds her place in the academic environment. The identity of a scholar becomes more prominent in her self-awareness. By the time she completes her doctorate, she has changed from a socially marginal individual into an accomplished scholar. This change reflects her gradual freedom from the constraints of her original environment and the establishment of a new social identity through her own abilities and practice.
4.2 Narrative Strategies Shaping Identity
This section mainly analyses the two narrative methods adopted by Westover in identity construction, namely perspective shifts and metaphorical expression. These two strategies work together in the text to support the presentation of identity-related meaning. Perspective shifts are reflected in the alternating use of homodiegetic and heterodiegetic perspectives, revealing changes in the author’s self-awareness at different stages; metaphors present conflicts and transformations in identity through specific images, making the relevant expressions clearer.
4.2.1 Perspective Shifting
As Genette (1972) pointed out, dynamic alternation in narrative perspective affects the reader’s understanding of the storyline and emotional experience. In autobiography, this form of perspective transformation is particularly important to identity construction. It breaks the limitations of a single narrative perspective, enabling the author to narrate from different perspectives and thereby present processes of self-awareness, emotional experience and identity cognition.
In Educated, Tara Westover constructs her multidimensional identity through shifts in perspective. The work mainly switches between two perspectives: one is the homodiegetic perspective, which adopts the position of the experiencing self at the time and presents events more directly; the other is the heterodiegetic perspective, which is based on retrospective reflection and looks back on the past from a more mature perspective. This alternation of perspectives not only makes the narrative more layered but also directly presents the gradual process of change in Tara’s identity.
In the section describing childhood experiences, Westover mainly adopts a homodiegetic narrative perspective, reflecting her limited understanding of the world and lack of autonomy. For example, when recalling an encounter with her father, she described it as “Having returned to my father, I felt the power of his person”, which reflects her early obedience to and dependence on her father. The language in this section is generally concise, focusing on specific descriptions and intuitive feelings, which strengthens the portrayal of a child who lacks education and has limited understanding. Through this narrative, readers can directly enter her early state of being shaped by her family and environment, which also makes her later changes in cognition and identity more striking.
However, in the retrospective narration of adulthood, Westover shifts to a heterodiegetic perspective, reflecting enhanced self-awareness and critical ability. When she looks back, she describes her early experience as “a ghost, intangible, unaffected”, indicating that she is able to reconsider and evaluate her own process of growth. This change also clearly shows her gradual development from a passive child into an adult who can reflect and judge independently.
In the middle of the book, switching between the two perspectives becomes particularly evident. While writing about her experiences after university, Tara looks back on and discusses her childhood. For example, she writes that she had a fierce argument with her father when she decided to continue her studies. At that moment, she is not only recalling the fear and confusion she felt at the time but also interpreting her father’s fear of modern civilisation from an adult perspective. This shift in perspective establishes a dialogue between her past and present selves and also highlights the conflict between her old identity and the emerging new identity. By juxtaposing these two perspectives, the author shows that a person’s identity is not fixed but is constantly changing. It is influenced not only by past experience but also reshaped by present reflection.
4.2.2 Metaphors
As Lakoff and Johnson (1980) noted, metaphors essentially use familiar and specific experiences to understand abstract concepts. In other words, people can understand more complex ideas by linking two different areas of experience. In literary works, metaphor is used not only to make language more vivid but also as an important means of expressing meaning and constructing identity. In autobiography, this is especially evident because identity itself is a highly abstract concept, involving how a person understands the self, integrates into a culture and locates the self in society, all of which are difficult to explain in straightforward language. Therefore, common metaphors in autobiography are often tied to the author’s lived experience and process of growth. As experience changes, the meanings of these metaphors also change, and this change reflects the transformation of the author’s identity, serving as a thread running through the entire process of identity formation.
The metaphor of the mountain symbolises Tara’s isolated experience of growing up and also reflects the depressed family and cultural environment that shaped her early identity. The mountain where she grew up is a physical barrier separating her from the outside world, and it also symbolises the psychological and cultural boundaries that limit her vision. She wrote: “I believed my family was a part of this immortal pattern, that we were, in some sense, eternal. But eternity belonged only to the mountain.” This passage shows that her early life is contradictory. On the one hand, the mountain gives her a sense of security and belonging; on the other hand, it also traps her in a closed world, making it difficult for her to see greater possibilities. After she begins to receive education, the meaning of the mountain also changes. It is no longer merely a home but becomes a symbol of her past, a place she has to leave. Her decision to go down the mountain to attend university represents a break from her original identity and the beginning of movement towards a new way of life and self-identification.
The metaphor of “education as a journey” directly illustrates Tara’s transition from ignorance to gradual understanding and from dependence on others to independence. The path she takes is not easy and can even be described as painful. In the process of learning, she repeatedly has to look back on her past, question the beliefs instilled in her since childhood, and ultimately reconsider who she is. As her education deepens, the difficulty increases, but at the same time the rewards also become greater, including new knowledge, broader horizons and a new understanding of the self.
These two metaphors are interrelated because her pursuit of education requires her to leave her family at a practical level. Together, they form a clear narrative structure that also reflects how identity is constructed. The mountain represents a fixed identity imposed on her by her family and upbringing, which is closed and relatively unchanging. By contrast, “education as a journey” represents a continually changing process and a new identity that she gradually constructs through learning. Through these two contrasting metaphors, Westover presents the process of her transformation in an accessible and more emotionally engaging way, allowing readers to perceive more directly how she moves beyond her original world step by step.
5. IDENTITY RECONSTRUCTION IN THE CHINESE TRANSLATION OF EDUCATED
Baker (2006) argued that translating an autobiography into another language is, in effect, retelling the story in another language and cultural context. It is not merely a simple word-for-word or sentence-level conversion; more importantly, it re-expresses the author’s identity in a new context. Therefore, the focus of autobiographical text translation is to convey the author’s identity-related meanings effectively while transferring the language, so that readers can perceive changes in the original author’s identity.
5.1 Translation Strategies for Reconstructing Personal Identity
Personal identity is the core of Tara’s multidimensional identity, and its transformation from self-negation to self-affirmation runs throughout Educated. The construction of this identity in the source text is mainly achieved through shifts between homodiegetic and heterodiegetic perspectives and through metaphorical expressions of abstract psychological changes.
5.1.1 Literal Translation for Perspective Shifting
Nabokov (1964) argued for rendering, as closely as the associative and syntactical capacities of another language allow, the exact contextual meaning of the original. In other words, literal translation emphasises semantic and structural equivalence, minimising the translator's subjective intervention to ensure that the target text closely mirrors the original in both meaning and expression. In the translation of autobiographical texts, literal translation is particularly important for transmitting narrative perspective: it can retain the linguistic characteristics corresponding to the narrator’s cognitive state, enabling target-language readers to perceive intuitively the author’s identity transformation reflected through shifts in perspective.
Example 1:
Source text: Having returned to my father, I felt the power of his person.
Target text: 回到父亲身边，我感受到他的力量。
When Tara recounts her childhood experience from a homodiegetic perspective, the translator largely retains the simple and specific expression of the original text, reproducing her naive and passive state as a child. For example, translating “felt” as “感受到” gives readers a direct sense of feeling without extensive reflection, which reflects her simplicity and immaturity at that time. Ren’s translation of “power” as “力量” is also a direct expression, which conveys a child’s instinctive awe of and dependence on her father. Through literal translation, readers can more easily understand Tara’s state of obedience to her father in childhood, which also lays the groundwork for her later identity change.
Example 2:
Source text: The past was a ghost, insubstantial, unaffecting. Only the future had weight.
Target text: 过去是一个幽灵，虚无缥缈，没什么影响力。只有未来才有分量。
When Tara uses a heterodiegetic perspective to reflect on the past with an evident critical awareness, the translator also chooses literal translation. Key metaphors such as “ghost,” “insubstantial,” and “weight” are preserved intact. In this way, readers can not only understand more clearly how she views her past but also appreciate her outlook on the future. This change also shows that her identity is shifting from simple personal feelings towards more rational self-awareness.
In general, in passages involving shifts in perspective, the translator consciously makes greater use of literal translation to retain the two narrative perspectives and their respective linguistic characteristics in the original text, which is crucial for presenting Tara’s identity change in Chinese. When writing about her childhood experience, she uses a homodiegetic perspective and expresses it in a relatively straightforward and simple way, which effectively reproduces her self-doubt and passive state at that time. As an adult, she begins to reflect on the past. From a heterodiegetic perspective, the narrative is more mature and distant. This change is retained through literal translation, allowing readers to perceive that she has become more independent and more positive about herself.
5.1.2 Free Translation for Metaphors
Catford (1965) stated that free translations are always unbounded; equivalences shift freely up and down the rank-scale. The term “unbounded” means that translation does not necessarily have to remain at the level of words or phrases and can be adjusted upwards or downwards as needed. In other words, translators do not have to translate word by word. They can establish correspondences in larger units, such as clauses, whole sentences and even whole paragraphs. Simply put, free translation does not adhere rigidly to the form of the original text but adjusts flexibly at different levels according to expressive needs. In the translation of autobiographical texts, free translation is particularly suitable for metaphors related to personal identity: personal identity involves many abstract psychological changes and emotional connotations, and the metaphors expressing these aspects are often closely tied to the linguistic and cultural context of the source language.
Example 3:
Source text: Educated: A Memoir
Target text: 《你当像鸟飞往你的山》
The original title, literally translated as “受教育：回忆录,” merely states the theme and lacks impact. The translator instead draws inspiration from Psalm 11 of the Bible: “I take refuge in the Lord; why do you say to me, ‘Flee like a bird to your mountain’?” The author metaphorically portrays Tara's journey of growth as that of a caged bird escaping the valley. The “mountain” represents both the confinement of Buck Mountain and the distant shore of spiritual freedom; “flying to” suggests the escape and transcendence granted by education.
Example 4:
Source text: “How marvelous,” he said, smiling. “It’s as if I’ve stepped into Shaw’s Pygmalion.”
Target text: “太不可思议了”他微笑着说，“我好像走进了萧伯纳的《卖花女》。”
This example shows that the translator uses free translation when dealing with metaphors with cultural meanings. For example, translating “Pygmalion” as “卖花女” rather than translating it directly according to the original title shows that the translator values functional equivalence more than formal correspondence. In this way, readers can more easily understand the relationship between the characters, which directly reflects the guiding role of Professor Steinberg in Tara’s growth and helps her move beyond her original environment and gradually construct an independent self-identity. At the same time, this treatment also indirectly highlights the isolation and hardship of Tara’s original upbringing, making her process of self-discovery more powerful.
In general, when translating these metaphors related to personal identity, the translator makes greater use of free translation, which compensates for the limitations of literal translation in expressing abstract emotions and makes the metaphors more vivid and easier for readers to relate to. This targeted treatment makes the translation conform more closely to Chinese usage and clearly expresses the abstract identity-related meanings and emotions in the original text. In this way, readers can more easily understand the psychological changes experienced during Tara’s identity construction and can also empathise with her more readily.
5.2 Translation Strategies for Reconstructing Cultural Identity
Cultural identity is an important aspect of Tara’s identity construction. Initially, she largely identifies with Mormon tradition, but after gradually coming into contact with the outside world, especially the academic environment, her identity becomes more integrated, combining her original religious background with new academic ideas. In Chinese translation, this aspect is difficult to handle. Because Mormon culture is relatively unfamiliar to Chinese readers, a completely literal translation of the original text may be difficult to understand; however, excessive alteration could weaken the original cultural background and affect readers’ understanding of Tara’s identity changes. Therefore, the translator needs to find a balance between faithfulness and fluency.
5.2.1 Adaptation for Perspective Shifting
Nord (1991) argued within the functionalist skopos framework that the intended function of the target text is a central criterion for translation decisions and that such decisions should remain compatible with translational conventions. Consequently, adaptation should not be equated with arbitrary rewriting or deviation from the source text; rather, it should be guided by the intended function of the target text. For perspective shifts related to Mormon culture in Educated, the translator uses adaptation to adjust Mormon-specific terms and expressions in the original text, allowing Chinese readers to understand Tara’s changing attitudes towards Mormon culture, as reflected in those shifts in perspective, more clearly and thus effectively reconstructing the evolution of her cultural identity from singular adherence to hybrid integration.
Example 5:
Source text: “It’s why I came,” he said. “To offer you a priesthood blessing.”... After a few more weeks of this, I stumbled from my bed one night and decided that I’d made a mistake, that when my father had offered me the blessing, I should have accepted it.
Target text: “这也是我来这里的原因，”他说，“为你献上教士的赐福。”......这样又过了几个星期，一天晚上，我跌跌撞撞地下床，认定自己犯了一个错误：父亲主动提出赐福于我的时候，我应该接受。
This passage is a typical homodiegetic narration of Tara’s childhood. The core Mormon cultural term in the original text is “priesthood blessing,” which is a distinctive religious ritual of Mormonism: in Mormon culture, only male believers who hold the priesthood can confer blessings on family members, which symbolises male religious authority and the central status of family religion and is a key cultural symbol shaping Tara’s early cultural identity. The translator renders “priesthood” as “教士,” a religious term familiar to Chinese readers, and “blessing” as “赐福,” which not only retains the religious connotation of the original term but also makes it understandable to Chinese readers.
Example 6:
Source text: I had grown up preparing for the Days of Abomination, watching for the sun to darken, for the moon to drip as if with blood.
Target text: 我成长中一直在为末日降临做准备，提防太阳变暗，提防血月出现。
The phrase “Days of Abomination” in the original text is a religious expression within the context of Mormon eschatology. Translating it literally as “可憎恶之日” not only sounds unusual but also reinforces biblical-style rhetoric, hindering Chinese readers from accurately grasping its functional meaning within the text. The translator abandons the sectarian terminology in the source language and instead adopts expressions with a more universal cognitive foundation in the target-language culture. At the same time, the translation abandons the concrete dynamic description of “drip as if with blood” and instead uses the fixed expression “血月” in Chinese, which conforms to the conventions of Chinese apocalyptic narrative.
In summary, the translator’s application of the adaptation strategy in the translation of perspective-shifting passages related to Mormon culture is an important means of reconstructing Tara’s cultural identity successfully. When describing her childhood, the author uses a homodiegetic perspective to reflect Tara’s blind adherence to Mormon culture. The translator also retains this childlike perspective and the core cultural connotations, thereby preserving Tara’s early naive mentality. When Tara grows up and begins to reflect, the translator adapts Mormon-specific expressions into universal cultural terms while retaining the more rational and critical narrative style of adulthood. In this way, readers can understand that Tara’s view of her cultural identity has changed.
5.2.2 Transcreation for Metaphors
According to Newmark (1988), metaphors may be reproduced, replaced or converted into sense depending on their communicative function. In literary translation, this often requires more than simple literal or free translation; the expression needs to be reorganised in the target language, constituting a process of transcreation. This form of re-creation emphasises readers’ responses. The original meaning must be made clear while also allowing target-language readers to experience emotional resonance. In the translation of Educated, the original text uses many cultural metaphors rooted in Mormon culture to express Tara’s cultural identity conflict, and these metaphors are closely tied to Mormon religious beliefs and cultural traditions.
Example 7:
Source text: The Lord will provide, he chants, then he takes off his shirt and begins to beat back the flames.
Target text: 他高呼着“耶和华必预备”，脱下衬衫，开始与火焰战斗。
“The Lord will provide” is a core cultural metaphor in Mormon culture, representing the authority of the Mormon Church and the patriarchal family. The translator uses transcreation to reimagine the metaphor within the Chinese cultural framework. The translator does not render it literally as “主必供应,” but creatively adapts it to a classical biblical style as “耶和华必预备,” invoking powerful divine authority within the target culture. When such solemn and sacred words are juxtaposed with her father’s almost instinctive and even primitive fire-extinguishing behaviour, they create an evident contrast and introduce a slight sense of irony. In this way, a conflict can be seen between the so-called divine authority and human behaviour in reality.
Example 8:
Source text: Something had rotted on the inside, and the stench was too powerful, the core too rancid, to be covered up by mere dressings.
Target text: 我内心里有什么东西腐烂了，恶臭熏天，令人作呕，仅凭衣服无法掩盖。
The original text uses the metaphor of “dressings” with a medical meaning to express psychological trauma and an inner sense of decay that cannot be hidden. The translation does not render it directly as “敷料” but changes it to “衣服”. The meaning remains the same, but no matter how much it is covered up, the problem cannot be concealed. In addition, stronger expressions such as “恶臭熏天、令人作呕” intensify the sense of decay and make it more impactful. In this way, the image is not merely a metaphor at the physical level but also suggests that her past identity is completely collapsing while paving the way for her movement towards a new life.
In general, when dealing with these metaphors related to Mormonism, the translator uses transcreation to address effectively the difficulties of transmitting cultural metaphors across different cultural contexts. For example, when dealing with the core metaphor of religious authority, the translator refers to the expression of the Bible to help Chinese readers understand it while retaining the original solemnity. When dealing with metaphors of Tara’s identity change, the translator adopts images that are closer to everyday life and easier to understand. Overall, this approach seeks to balance faithfulness and fluency.
5.3 Translation Strategies for Reconstructing Social Identity
Social identity is the external manifestation of Tara’s multidimensional identity construction. Its evolution from social marginalisation (an isolated family role) to social integration (a role in the academic community) is closely tied to the narrative strategies of perspective shifting and metaphor in the source text.
5.3.1 Addition for Perspective Shifting
Newmark (1988) explained that addition may be used in translation to make implicit information explicit and to supplement cultural or contextual gaps, provided that the core meaning and style of the original are preserved. Addition is a crucial translation strategy used to reconstruct Tara’s social identity in the Chinese version, particularly by clarifying the perspective shifts that reflect her transition from social marginalisation to modern society. It can also express the rich emotions of characters more delicately.
Example 9:
Source text: But I couldn’t do the job, because to do it would be to slide backward.
Target text: 但是我不能做这个工作，因为这么做就意味着倒退回过去。
This passage adopts a homodiegetic perspective to narrate Tara’s early, somewhat naive awakening—that staying in the junkyard would lead to complete disconnection from society. The translator employs an addition approach, rendering “slide backward” as “倒退回过去.” By adding the word “过去,” the translation preserves the original spatial metaphor while conveying Tara's determination not to repeat her mistakes through the spatial concept of “sliding backward.”
Example 10:
Source text: The distance—physical and mental—that had been traversed in the last decades nearly stopped my breath.
Target text: 在过去的十年里，我穿越的距离——物理上的和精神上的——几乎让我无法呼吸。
This passage reflects Tara's shift to a heterodiegetic perspective as she considers her integration into modern society. After years of study, reading, contemplation and travel, she has long since become out of place in the mountains. The original text employs a nominalised structure to summarise changes brought by the passage of time, maintaining a relatively restrained tone. The translator transforms this into “我穿越的距离,” explicitly adding a first-person subject to concretise the originally abstract experiential distance as the result of a subject's action, thereby elevating it from an objective span to a metaphor of identity rupture.
In summary, the translator’s application of the addition strategy in translating perspective-shifting passages related to social identity effectively clarifies the implicit social identity connotations of the original text and provides important support for reconstructing the evolution of Tara’s social identity. In homodiegetic passages that reflect Tara’s initial awakening of social identity, the translator adds words to supplement the implicit social information in the original text, making Tara’s naive social cognition at this stage clearer; in heterodiegetic passages that reflect Tara’s rational understanding of social identity transformation, the translator adds necessary linguistic components (such as a subject and time adverbial) to adjust the abstract nominalised structure of the original text, making the expression conform more closely to Chinese syntactic conventions while clarifying the substantial span of her social identity transformation.
5.3.2 Condensation for Metaphors
Hatim and Mason (1990) pointed out that condensation is a strategy of textual economy in which information in the source text is expressed more succinctly in the target text, often to conform to TL stylistic norms without losing essential content. It is employed to reconstruct metaphors related to Tara’s social identity. By condensing these metaphors, the translator preserves their core symbolic meaning while making them more concise, ensuring that the themes of social identity are conveyed effectively.
Example 11:
Source text: I could stand with my family, or with the gentiles, on the one side or the other, but there was no foothold in between.
Target text: 我可以选择站在我家人的一边，或者站在异教徒的一边，非此即彼，此外别无选择。
The spatial expression “foothold in between” in the original text is omitted rather than retaining the specific image of “立足点” and is condensed into the resultative expression “别无选择”. In the Mormon context, “gentiles” typically refers to non-Mormons—the “secular world” outside the Church. Within Tara's upbringing, this term carries distinct ideological connotations: it symbolises external society, modern civilisation and the educational system. This reflects Tara's early perception that “gentiles” constitute a dangerous group, while her own family unit represents orthodoxy.
Example 12: 
Source text: I was still her. At best I was two people, a fractured mind. 
Target text: 我仍然是她。我充其量不过是内心分裂的两个人。
In the original text, the two parallel expressions “two people” and “a fractured mind” are used to describe Tara’s state of self-division. In translation, the translator combines these two images into “内心分裂的两个人”, which is smoother and more concise. Here, “a fractured mind” refers to her psychological collapse. As she comes into contact with the outside world and receives education, she becomes increasingly estranged from her original family, and in the process of changing her identity, she gradually loses her emotional sense of belonging. This also shows that her growth and progress, on the one hand, reshape her identity but, on the other hand, also make her more spiritually isolated.
In general, when translating these metaphors related to social identity, the translator uses the condensation strategy to make the fragmented expressions in the original text simpler and clearer while also making the theme of social identity more prominent. For example, when writing about Tara’s early social identity, the translator deletes or simplifies some abstract images and directly retains the most central meaning, making it easier for readers to understand her state at that time. When representing the conflict in Tara’s social identity, some expressions in the original text are fragmented. The translator rearranges the sentences to concentrate her emotions and make Tara’s inner contradictions easier for readers to perceive.
6. CONCLUSION
6.1 Research Findings
This study has constructed a three-dimensional analytical framework: the first dimension is identity, the second is narrative strategy, and the third is translation strategy. Using this framework, the study identifies how the protagonist’s identity in Educated is shaped and how the translator reconstructs that identity in the Chinese translation. The main findings of this study are as follows.
In the original work, Tara Westover’s identity construction shows a multidimensional and dynamic evolution. At the beginning, under the influence of an oppressive family environment, she is characterised by blind obedience and self-denial. As her living environment changes, especially after receiving education, she gradually learns to accept herself and becomes increasingly independent. From a cultural perspective, she is no longer completely constrained by Mormon beliefs but gradually encounters and absorbs modern academic culture, ultimately forming a more mixed identity. At the social level, she is initially a marginalised person excluded from mainstream society. Later, through her efforts to enter university, she is gradually recognised and integrated into it. These changes are related to narrative strategy. For example, shifts between homodiegetic and heterodiegetic perspectives reflect changes in self-awareness over time. In addition, images such as the “mountain” and “education as a journey” represent the process of her changing identity more vividly.
In the Chinese translation, Tara’s identity construction is reproduced through different translation methods. At the level of personal identity, the translator adopts literal translation to retain the protagonist’s naive mentality and also uses free translation to enhance emotional resonance with the reader. At the level of cultural identity, the approach is more flexible. The translator uses adaptation to make the background of Mormonism easier for readers to understand; for some symbolic expressions, the translator uses transcreation to make the translation conform more closely to Chinese conventions rather than adhering rigidly to literal translation. At the level of social identity, when the original text is more subtle or abstract, the translator appropriately supplements it to make the meaning more specific; when the original text is overly ideological and impedes understanding, the translator appropriately deletes material to make the translation more concise and acceptable.
In general, under the guidance of narratological theories, the translator is engaged in re-narrative work. While seeking to remain close to the original text, the translation reads smoothly and naturally in the Chinese context. In this way, the protagonist’s multiple identities can be fully presented.
These findings are also consistent with recent scholarship on autobiographical identity and translation. Guerrero-Velázquez (2025) argues that self-narration is an important means through which individuals construct and reshape their identities, suggesting that autobiographical narratives involve not only the recollection of past experiences but also the reinterpretation of those experiences from the perspective of the present self. This supports the present study’s finding that Tara’s personal identity is not fixed but is gradually reconstructed through changes in narrative perspective and the retrospective interpretation of her life experiences. At the same time, Jiang (2025), in her study of the Chinese translation of Educated from the perspective of conceptual metaphor, demonstrates that metaphorical expressions in the original text require corresponding adjustments in the translation process. This observation is consistent with the present study’s finding that metaphor is an important narrative device for representing Tara’s changing identity, while free translation and transcreation can help reproduce the emotional and cultural meanings embedded in these metaphors. Finally, Kaindl’s (2025) concept of “nested identity” emphasises that translators should be understood as multidimensional social actors whose identities are shaped by different personal, professional and social factors. This perspective further supports the present study’s argument that translation is not simply a process of linguistic transfer but a form of re-narration in which the translator makes strategic choices according to different cultural contexts and identity dimensions. Taken together, these studies reinforce the present research finding that the translation of Educated involves not only the reproduction of linguistic meaning but also the reconstruction of the protagonist’s personal, cultural and social identities across languages and cultures.
6.2 Research Implications 
This study not only examines the texts but also provides useful reference for the fields of narratology, translation studies and autobiographical text studies.
In terms of theoretical implications, this study uses the narrative analysis of autobiography as its analytical framework and combines Genette’s narrative theory with the concept of narrative identity. It examines how narrative strategies participate in identity construction. On this basis, the study introduces the perspective of re-narration, understands translation as the reorganisation and reconstruction of the original narrative, and further analyses the translation strategies adopted by translators when reconstructing identity. By integrating identity types, narrative patterns and translation strategies into the analytical framework, this study provides an analytical perspective on identity construction in cross-cultural contexts.
In terms of practical implications, this study also has some reference value. For translators, it highlights the need not only to focus on literal meaning when translating but also to understand how the original author constructs her identity through narrative and then choose an appropriate translation method according to different identity levels and cultural backgrounds. For readers, this study provides a reading perspective through which they can not only see how the author expresses her identity in the original text but also consider the adjustments made in translation. In this way, it is easier to identify changes in language and culture during the process of transfer. In teaching, these analyses can also be used as case studies. Whether in a translation class or a literature class, they can help students understand how narrative, identity and translation interact, thereby improving their cross-cultural understanding and practical translation skills.
6.3 Research Limitations and Future Prospects
This study also has several limitations. In terms of research content, only three dimensions of identity are analysed: personal identity, cultural identity and social identity. However, Educated also involves other dimensions of identity, such as gender and geography. Including these dimensions could make the conclusions more comprehensive. In terms of material selection, only two examples are analysed for each translation strategy, resulting in a small sample. A larger sample drawn from different contexts would allow more reliable observation of whether these translation strategies occur consistently and would strengthen the conclusions. In terms of research methods, this study relies primarily on qualitative analysis, using close reading to identify patterns without quantitative methods such as statistical analysis. Combining the two methods, for example by counting the frequency of different translation strategies, could make the conclusions more convincing and objective.
In light of the findings and limitations of this study, several directions can be pursued in future research. Future studies can expand the research scope beyond the three identity dimensions to include gender, geography and occupation, thereby providing a more comprehensive account of identity construction in Educated. Comparative research could also examine different translations, such as different Chinese translations or translations into other languages. In this way, it would be possible to observe how the same book is retold in different linguistic and cultural environments. In addition, statistical methods could be introduced, such as analysing the frequency and distribution of different translation strategies. Combined with textual analysis, this approach could provide a more well-founded and convincing conclusion.
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