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Exploring Teachers’ Pedagogical Practices in Enhancing the English Speaking Skill in Selected Upper Primary Classes in Paidha Town Council, Zombo District

ABSTRACT		Comment by Deniz Yalcinkaya: The abstract is well structured and provides a clear overview of the study. The research purpose, methodology, principal findings, and implications are presented logically. However, the abstract would benefit from briefly stating the research gap that motivated the study, clarifying the study's contribution to the literature, and synthesizing the findings around the central pattern rather than listing individual classroom activities. Additionally, the sampling strategy should be explained more clearly, particularly why classroom observations involved only three of the eight participating teachers. Shortly, only minor revisions are needed to improve clarity and strengthen the manuscript's scholarly contribution.
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This study explored teachers’ pedagogical practices for enhancing English speaking skills among selected upper primary learners in Paidha Town Council, Zombo District. The study was guided by Social Cognitive Theory and the Communicative Language Teaching approach. A qualitative research design was used to obtain an in-depth understanding of classroom practices and teachers’ instructional experiences. Data were collected from two selected primary schools through semi-structured interviews, classroom observations and document analysis. The participants included eight upper primary English language teachers and two headteachers, while fourteen lessons were observed from three teachers. The findings show that teachers were aware of communicative practices such as group discussions, role plays, storytelling, dialogues and question-and-answer activities. However, classroom implementation remained limited. Group work was often poorly structured, role plays were mainly conducted through textbook reading, storytelling activities were frequently reduced to copying notes, and choral responses dominated many lessons. The study also found a gap between planned learner-centred activities and actual classroom delivery. These findings suggest that teachers require more practical support in planning, managing and assessing speaking-focused activities. The study concludes that improving pupils’ English speaking skills requires consistent use of participatory classroom practices, constructive feedback and targeted professional development for teachers.
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1. INTRODUCTION	Comment by Deniz Yalcinkaya: The Introduction addresses an important educational issue and identifies a relevant local context. The authors make a reasonable case that English speaking skills are underdeveloped in Ugandan upper primary schools and review several related studies. However, the section requires substantial revision to meet the standards of a high-quality international journal. The literature review is descriptive rather than analytical, the research gap is only partially articulated, and the argument lacks a coherent progression from the global problem to the specific research purpose.
In global education systems, the speaking skill serves as the foundation of functional literacy, cognitive growth, and cross-cultural communication. In Uganda’s primary education framework. English is both a subject of study and the official medium of teaching for upper primary classrooms in Uganda's primary education system. Hence, proficiency in spoken English is vital for both future employment prospects and academic performance. However, instructional trends in many rural and peri-urban Ugandan contexts demonstrate that language classes usually prioritize reading and writing literacy over speech. Upper young learners suffer from severe speaking inadequacies, low self-efficacy, and excessive communicative anxiety as a result of this structural neglect. The study therefore, investigated the pedagogical practices teachers employ to improve upper primary pupils' English speaking skill in Paidha Town Council, Zombo District, in order to overcome these challenges. 

1.1 Review of Related Literature: Teachers' Pedagogical Practices in Enhancing the Speaking Skill	Comment by Deniz Yalcinkaya: Literature review is descriptive rather than critical
The section summarizes one study after another:
Soomro (2018) 
Tipmontree & Tasanameelarp (2020) 
Bohari (2019) 
Buluma (2018) 
However, the review rarely synthesizes findings across studies.
Instead of discussing each article independently, organize the literature thematically.
Theme 1
Communicative teaching strategies
Theme 2
Effects of role play and collaborative learning
Theme 3
Research conducted in Uganda
Theme 4
Existing methodological limitations
This organization would produce a stronger scholarly argument.
	Comment by Deniz Yalcinkaya: The literature review would be strengthened by incorporating more foundational and recent scholarship, particularly on:
Communicative Language Teaching (e.g., Richards; Littlewood) 
Speaking competence in second language acquisition (e.g., Bygate) 
Classroom interaction and oral language development 
Teacher cognition and instructional practice 
Self-efficacy in language learning (if Social Cognitive Theory is central) 
At present, only four empirical studies are discussed, which is rather limited for an international journal article.

Numerous authors have examined the pedagogical strategies employed by language experts to teach speaking skills. For instance, Soomro (2018) conducted a study to identify the methods and techniques used by teachers and students to enhance oral communication. The results of the study showed that language experts rarely used interactive strategies like roleplay, group work, pair discussions, dialogue, and storytelling. It was found that students encounter severe challenges when teachers do not use these engaging approaches, which has a detrimental impact on their attitude and postpones cognitive growth. We cannot definitively state that the same results may be reached in Uganda's upper elementary courses because this study was carried out among undergraduate university students in Saudi Arabia and so we cannot conclusively conclude that that the same results might be found in Uganda's upper primary classes, which was the focus of this study.
In addition, previous studies showed how specific classroom interventions like roleplays and collaborative tasks impact communicative performance. Tipmontree and Tasanameelarp, (2020) as well as Bohari (2019) demonstrated that consistent engagement in roleplay activities and small-group discussions yielded significant positive effects on students' oral competence, mean speaking scores, and self-confidence. It is evident that interactive approaches are highly effective when implemented consistently within the lesson framework. However, these earlier findings predominantly employed experimental, non-qualitative designs conducted through pre- and post-tests quantitative questionnaires, raising the question of whether such research can capture how teachers adapt these methods in real-world settings. Since the results of those studies were based on numerical data from university and secondary students, they might not provide a complete picture of the real-time instructional choices, challenges, and execution errors made by practicing primary school teachers.
In a teacher training framework in Uganda, Buluma (2018) conducted a study that examined how teacher education pedagogy develops communication competencies among third-year teacher trainees at Makerere University. The results from this study reveal that university-level training pedagogy effectively fostered multiple communication competencies, such as understanding diverse perspectives, accepting peer feedback, and paying attention to nonverbal cues. However, Buluma’s (2018) study focused on university supervisors and pre-service teacher trainees who were just getting started in the practice of teaching, rather than in-service, practicing teachers who are already managing active classrooms. Hence, we set out to establish whether and how practicing school teachers apply communicative methods as they offer pedagogical delivery in the selected upper primary classes in Paidha Town Council, Zombo District.
1.2 Context of the study
The study looked at classroom procedures and teachers' opinions in Paidha Town Council. Upper primary classrooms in this area still struggle with instructional issues despite the Ministry of Education and Sports' explicit national curriculum guidelines supporting communicative teaching strategies. High student-to-teacher ratios, inconsistent student confidence, and a lack of local resources are common features of classrooms. Although interactive tasks are recommended in curricular materials, there is often a gap between planned education and actual classroom delivery in schools. Instead of assisting teachers with interactive approaches, internal supervision frequently concentrates on covering the syllabus. These regional difficulties increased the question of how current instructional methods are used, and what specific pedagogical limitations affect oral language acquisition in this context.
1.3 Purpose of the study	Comment by Deniz Yalcinkaya: The purpose statement is clear.
However, the manuscript would benefit from explicit research questions immediately after the purpose.
For example:
RQ1:
What pedagogical practices do upper primary English teachers use to develop speaking skills?
RQ2:
What challenges influence implementation?
RQ3:
How do classroom practices align with communicative language teaching principles?
	Comment by Deniz Yalcinkaya: Theoretical framework is missing
The abstract states that the study is guided by
Social Cognitive Theory 
Communicative Language Teaching 
Yet neither framework appears in the introduction.
A reviewer will likely ask:
Why were these frameworks selected?
How do they inform the study?
The theoretical framework should be introduced before the purpose statement.

The purpose of this study was to identify and analyze the instructional methods utilized by teachers to enhance the speaking skill in upper primary classes in Paidha Town Council, Zombo District, while evaluating the specific pedagogical gaps that limit their effectiveness.
2.0 Method	Comment by Deniz Yalcinkaya: A qualitative study should allow readers to understand exactly how the study was conducted.
The paper should explain:
research design (case study? phenomenology? basic qualitative?) 
why qualitative design was selected 
duration of fieldwork 
researcher role 
access to schools 
ethical approval 
informed consent 
confidentiality procedures 
Without these, replication and methodological credibility are weakened.

The study utilized a qualitative research approach to achieve an in-depth understanding of classroom practices, where triangulated data collection was executed over a school term using Unstructured interview guides to capture teachers' pedagogical practices and headteachers' supervisory insights. Direct classroom observations (using structured observation checklists) to evaluate live lesson delivery, learners’ engagement, and communicative flow. And Document analysis of teachers’ official pedagogical tools, including lesson plans, schemes of work, and the national curriculum guidelines.
2.1 Data Analysis
Qualitative data were analyzed using inductive thematic analysis, in which categories and sub-themes emerged organically from interview transcripts, field observations, and documentary evidence.
2.2 Sample 
A total of 10 key informants participated, comprising eight (8) upper primary English language teachers and two (2) school headteachers, selected via purposive sampling from two demographically representative schools. Eight teachers participated in one-on-one interviews because they are the implementers of the pedagogical practices and deal directly with the learners using them, thereby providing first-hand information about them. The head teachers were also elected because they are the immediate supervisors of these teachers.  
During the study, 14 lessons were observed from 3 teachers using direct classroom observation to make a comparison with the data collected using interviews to find out the methods teachers use in enhancing the speaking skill in upper primary classes. Purposive sampling was used in selecting the participants. Some of these teachers had more than 7 years of teaching experience. Those teachers are not all that ignorant about some of the methods they use in the classrooms. 
3.0 Results and Analysis	Comment by Deniz Yalcinkaya: Data analysis is insufficiently described
The paper states only:
"inductive thematic analysis"
This is inadequate.
Readers should know:
Who coded the data? 
How many coding rounds? 
How were themes developed? 
Which thematic analysis framework was used?
(e.g., Braun & Clarke, 2006) 
Were transcripts checked? 
Was software used (NVivo, Atlas.ti, MAXQDA)? 
Was intercoder agreement established? 
Without this information, the trustworthiness of the findings is difficult to evaluate.

Data regarding the first research objective, the methods teachers use to enhance the speaking skill revealed a complex landscape in which traditional, teacher-centered methods consistently undermined interactive communicative intentions.
3.1 Classroom Discussions and Dialogues
Observations indicated that teachers often include "Group Discussions" and "Dialogues" in their preparation books. Yet, the theoretical notions of Communicative Language Teaching (CLT) were seldom put into practice in actual classrooms. Discussions were often whole-class, teacher-led rather than collaborative peer interactions.
During an interview on how discussions are coordinated to support oral growth, one upper primary teacher of English (Respondent I) stated:
"I always want my pupils to speak, so I tell them to form groups and talk about the topics, like designing a restaurant menu, describing a traveler, to name a few, depending on the topic being handled. But the problem is that when they get into those groups, they easily switch back to the local language, “Alur,” because they cannot express their points fully in English.
Direct classroom observation during a Primary 6 lesson on the topic “At the Restaurant” captured this dynamic. The teacher organized the pupils into large, dense seating arrangements to discuss and design a food menu. While the lesson plan indicated active group interaction, the field record noted:
The teacher divides the class into groups of more than ten pupils each. Group 1, Group 2, and Group 3 are told to talk about items on a menu. However, only one/ two dominant pupils in each group actively speak and write. The rest remain completely silent, looking detached. When presentation time comes, the group leaders read aloud from their papers rather than engaging in spontaneous speech. The teacher stands by the chalkboard, occasionally prompting them, but does not correct pronunciation or facilitate wider dialogue.
Document analysis of the corresponding lesson plan further highlighted this pedagogical gap. The teacher listed “Group Work” under the methods section, but the step-by-step lesson development lacked instructions on how the teacher would guide, monitor, or assess oral participation among low-ability speakers.
3.2 Roleplay and Dramatization
Roleplay was identified as another method intended to encourage authentic speech patterns. Teachers noted that acting out scenarios helped minimize shyness and build vocabulary.
Reflecting on this strategy, another teacher of English language (Respondent J) explained when asked about the effectiveness of role play in enhancing the speaking skill: she stated:
"Roleplay is very good because children like to act. I sometimes give them roles where one pupil acts as a shopkeeper, and another acts as a customer buying goods. It forces them to use the vocabulary we have learned in class out loud."
Though the view was positive, direct classroom observations indicated that roleplays were highly scripted and artificial. During the direct classroom observation in P.6 class, two learners were called by the teacher to the front of the class to act out a pre-written dialogue from the Fountain Pupil’s Book 6. The observation report recorded the following:
The two chosen pupils hold their open textbooks as they stand in front of the class. They read the dialogue words straight from page 116 rather than keeping eye contact to imitate real conversation. When a pupil pronounces the word "cost" incorrectly, the teacher corrects them right away, which clearly makes the speaker more nervous. There is no spontaneous emotion. The activity serves only as an oral reading drill rather than a participatory roleplay;  
Documentary review of the school’s schemes of work confirmed this pattern. In the methods column, terms like “Dramatization”, “Roleplay” were routinely written down, but accompanying lesson notes showed an exclusive reliance on rigid, textbook-bound dialogues with no room for learner improvisation and creative speech.
3.3 Storytelling and Public Speaking Activities
Storytelling was employed by several teachers to assist the learners of upper primary make longer stories and improve structural fluency in English.
When the researcher asked about the role of narratives in language delivery, a participating teacher noted:
"I encourage storytelling because it helps the learners think and arrange their sentences logically. I tell them to go home, listen to a story from their parents, and come back to tell it to the class in English the following day."
Nevertheless, a significant execution gap was found when these interview assertions were compared to firsthand observations made in the classroom. The teacher used 35 of the 40 minutes allocated for storytelling in a Primary 6 lesson to write a narrative on the chalkboard. The pupils copied the material into their exercise books in silence. The observation report recorded:
The teacher writes a long story on the chalkboard about a journey to Paidha Market. After writing, the teacher reads the story aloud once while pointing to the sentences with a stick. The class repeats the sentences in unison. Only in the final three minutes of the lesson does the teacher call upon one pupil to stand up and answer a direct question about the story. No pupil is given the chance to narrate an independent and creative story.
An instructional conflict was found when the lesson plan for that particular day was examined. The following was written under the Teacher's Activities column: "Teacher guides learners to tell stories." The Learners' Activities column, on the other hand, only said, "Learners listen and copy notes into their books." This demonstrated that vocal language creation was frequently subordinated to writing proficiency.
3.4 Traditional Question-and-Answer and Chorus Responses
The most common instructional methods observed in both schools were traditional question-and-answer routines and whole-class chorus responses. While these techniques keep a large class structured, they provide minimal support for individual communicative competence.
A head teacher, when discussing observations of school-wide English lessons, shared this perspective:
"When you pass by the classrooms, you hear the children responding together loudly when the teacher asks a question. It shows they are attentive, but if you pick out an individual child and ask them to speak alone without the support of the crowd, they often fail to construct a single correct sentence."
Classroom observations across multiple class sessions documented this pattern. Teachers routinely used closed-ended questions that required only one-word answers or simple choral agreement. A typical classroom exchange observed was: 
Teacher: "What do we use to see the prices in a restaurant? A menu, yes or no?"
Class (in chorus): "Yeeeeees, teacher!"
Teacher: "Good. And the person who brings food is a...? W..."
Class (in chorus): "Waiter!"
The above method gave chance to the teacher to finish the lesson faster, yet failed to give the cognitive challenge or independent practice needed to improve real speaking skill.	Comment by Deniz Yalcinkaya: the methodological reporting does not yet meet the standards expected by international journals. The study requires a more detailed description of the research design, sampling procedures, thematic analysis process, trustworthiness strategies, and ethical considerations. In the Results section, the authors should distinguish more clearly between description and interpretation, synthesize patterns across participants and schools, and organize the findings around higher-level analytical themes rather than classroom activities alone.
Recommendation for these sections: Major Revision. With stronger methodological transparency and deeper analytical presentation, these sections could become a significant strength of the manuscript.


4. Discussion 		Comment by Deniz Yalcinkaya: The Discussion section demonstrates an effort to connect empirical findings with previous literature and theoretical perspectives. The authors successfully identify important patterns, including the tension between communicative intentions and teacher-centred classroom realities. However, the current discussion remains largely descriptive and confirmatory rather than analytical. It needs stronger theoretical integration, more critical interpretation, and a clearer connection between findings, research questions, and broader language education debates.
The study's empirical results show that although Paidha Town Council teachers employ a range of communication strategies, their implementation is fraught with difficulties. The cooperative frameworks promoted by Herrmann (2013), which stress that peer interaction lowers performance anxiety and increases fundamental speaking confidence, align with the observed emphasis on small groups and Think-Pair-Share. Nonetheless, a persisting gap in target language immersion is shown by the frequent return to the local language ‘Alur’ during peer collaboration. Although using their native language makes it easier for pupils to complete tasks, it cuts down the amount of time they spend studying English structures in real time, which slows the development of spontaneous fluency.
Additionally, the findings confirmed the implementation issues noted by Donal (2014) concerning uneven classroom engagement. Highly talkative pupils regularly dominated open presentations in large primary sessions, whereas less talkative pupils turned into quiet bystanders. Poor time management caused teachers to shorten presentations, depriving the quieter learners of important speaking chances, which exacerbated this imbalance. 
The persistent independence on traditional question-and-answer methods also aligns with pedagogical limitations outlined by Phisutthangkoon (2021). Teachers frequently engaged in low-level, rapid-fire questioning routines, frequently resulting in formulaic, unison, or one-word responses that lacked deeper critical thinking. This pattern reinforces a teacher-centered classroom culture and limits opportunities for pupils to practice authentic, spontaneous conversation.
Finally, the most notable gap in the pedagogical practices in all the observed lessons was the lack of formative error correction. When structural errors occurred, such as a pupil stating, *"May I need a glass of juice, please?" mistakes were consistently neglected by the teachers, simply managing the resulting peer laughter, other than using it as a learning opportunity. As Ur (2007) and Littlewood (1981) noted, language acquisition depends on balancing conversational fluency with targeted, encouraging feedback. Neglecting errors completely unaddressed risks reinforcing incorrect language habits, which can slow pupils' long-term accuracy and proficiency development.
5. Conclusion	Comment by Deniz Yalcinkaya: Recommendation for These Sections: Minor Revision
These sections are generally well aligned with the findings and demonstrate awareness of the practical relevance of the study. The Conclusion accurately summarizes the central finding: the discrepancy between teachers’ awareness of communicative approaches and their classroom implementation. The Implications section provides useful recommendations. However, both sections require greater academic precision, stronger linkage to the study’s contribution, and some refinement to avoid presenting recommendations that extend beyond the evidence.

The study shows that upper primary teachers of English language in Paidha Town Council Zombo District understand the benefits of communicative methods like group discussions, roleplays, and storytelling, and they often include them in their lesson planning and schemes of work. However, the analysis of actual classroom observations and document analysis demonstrated that real teaching often depends on traditional, teacher-centered methods. Group discussions lack the structure to prevent pupils from switching to their local language, roleplays are reduced to reading textbooks aloud, and storytelling periods are dominated by copying notes from the chalkboard. Choral responses and short, closed questions remain the standard, leaving pupils with few opportunities for authentic oral communication. To bridge the gap, teachers require practical professional development focused on implementing true learner-centered strategies that build speaking confidence and fluency.	Comment by Deniz Yalcinkaya: The conclusion states:
"The study shows that upper primary teachers of English language in Paidha Town Council..."
This is acceptable for this study context, but avoid implying all teachers in the district behave similarly.

6. Implications	Comment by Deniz Yalcinkaya: Some recommendations go beyond the evidence collected.
For example:
"The parents and community should be involved to reinforce the speaking practice outside the classrooms."
This may be valuable, but the study does not appear to have investigated:
parental involvement, 
community language practices, 
home learning environments. 
Therefore, this recommendation needs either evidence from the findings or should be framed as a future consideration.

Teachers should regularly use participatory activities like discussions, role-plays, and debatesto enhance the speaking skill. Professional development is needed to help teachers confidently and effectively use interactive methods. Teachers should prepare detailed lesson plans that incorporate engaging speaking activities aligned with the curriculum.
Schools should encourage teachers to employ a variety of teaching methods beyond traditional approaches to better meet learners’ needs. Regular supervision, feedback, and mentorship can motivate teachers to utilize a wider range of speaking techniques. Continuous assessment during activities helps learners improve through constructive feedback. Teachers should also address multilingual challenges by practicing pronunciation, intonation, and polite discourse. The parents and community should be involved to reinforce the speaking practice outside the classrooms.  Empowering teachers with skills, resources, and support is vital for improving speaking skills among upper primary pupils.
Ethical Approval and consent
Prior to data collection, ethical clearance was obtained from Makerere University Research Ethics Committee, ensuring that the study adhered to established ethical standards for research involving the participants. Upon receiving approval, the researcher introduced her to the participants in the selected schools and clarified the purpose of the study, emphasizing the importance of their voluntary participation. Participants were informed that their involvement was entirely voluntary, and they had the right to withdraw at any time without any consequences. To ensure justice and confidentiality, all participants were assured that their identities would be anonymized through pseudonyms and that data would be handled with strict confidentiality. Informed consent was obtained through signed consent forms, which outlined the purpose of the study, the procedures involved, and the rights of the participants.
During classroom observations, explanation was given to the teachers that the purpose of the observation was to understand their pedagogical practices in teaching the English speaking skill, and that their behaviors and interactions would be recorded for research purposes. Permission was sought from school authorities and individual teachers before conducting observations, in line with ethical research practices. In the course of the the study, efforts were made to maintain fairness and respect for all participants, ensuring that their responses and behaviors were observed and recorded ethically and responsibly. The study also adhered to the guidelines provided by Makerere University and the national research ethics policies to uphold integrity and protect the rights of all participants involved.
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