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Abstract 
Academic lecturers in Nigeria continue to experience financial distress due to a combination of systemic shortcomings, including inadequate salaries, delayed payments, limited institutional support, and poor infrastructure, as well as constraints that limit the extent to which they can translate financial knowledge and entrepreneurial skills into improved personal economic outcomes. These challenges undermine lecturers’ wellbeing, professional effectiveness, research productivity, and teaching quality, with broader implications for the higher education sector. This study examined the factors contributing to the financial struggles of academic lecturers in Nigerian universities, with specific objectives of identifying the systemic and institutional factors that influence lecturers’ financial wellbeing and exploring how individual behaviors, financial knowledge, and coping strategies affect their ability to achieve financial stability. The study was anchored on Self-Efficacy Theory and adopted a qualitative exploratory design. Primary data were collected through structured online interviews with thirty-seven lecturers purposively selected across Nigeria. The data were analyzed using thematic analysis to identify recurring patterns in participants’ experiences and coping responses. The findings revealed that lecturers’ financial wellbeing is adversely affected by inadequate remuneration, delayed salary payments, limited institutional support, and weak infrastructure. The study also found that constrained application of financial knowledge, reliance on temporary coping strategies such as moonlighting and expenditure reduction, and inconsistent financial planning contribute to ongoing financial difficulties. The study concludes that addressing lecturers’ financial distress requires both institutional reforms and supportive strategies that strengthen lecturers’ capacity to manage financial challenges more effectively.
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1.0 Introduction
The role of academic lecturers in society transcends mere knowledge dissemination; they are pivotal in shaping the intellectual, economic, and social trajectories of nations. In Nigeria, lecturers in universities and higher institutions are entrusted with training future professionals, conducting research that informs policy, and driving innovation that can stimulate economic development (Akinwale et al., 2023; Lawson et al., 2025). Despite this critical role, a paradox has emerged in which these highly educated professionals are experiencing severe financial distress. Reports from studies such as Sanchi et al. (2025), Agu et al. (2021), Barnabas (2023), and Chigbu et al. (2021) reveal that lecturers grapple with inadequate remuneration, delayed salaries, and high personal expenditures that erode their financial stability. This paradox becomes even more striking given that many lecturers are trained in disciplines such as finance, management, and entrepreneurship, which equip them with the knowledge to build wealth and achieve financial independence (Simon et al., 2025; Okoi & Odigwe, 2018; Amini-Philips, 2019). The divergence between their intellectual capacity and lived economic reality highlights a systemic and personal tension that warrants closer examination.
While structural factors such as government underfunding, inflation, delayed payments, and inadequate research support significantly constrain lecturers’ earning potential (Jacob et al., 2021; Abubakar et al., 2019; Lawson et al., 2025), the financial struggles are not entirely external. Studies have indicated that many lecturers rely heavily on salary income alone, underutilizing entrepreneurial knowledge and skills that could supplement their earnings (Simon et al., 2025; Okoi & Odigwe, 2018; Amini-Philips, 2019). For instance, lecturers in entrepreneurship or finance are aware of wealth-building principles, yet often face barriers such as limited time, institutional policies, and risk aversion, which prevent them from translating knowledge into practice (Opaleke et al., 2018; Agu et al., 2021). Consequently, the problem of financial distress among Nigerian lecturers appears to be a product of both systemic inadequacies and individual actions or inactions. This duality positions the phenomenon not merely as a question of low pay but as a complex intersection of institutional, economic, and personal factors, making it an urgent subject for scholarly inquiry.
The implications of lecturers’ financial distress extend beyond their personal wellbeing. This concern aligns with recent review evidence showing that faculty mental health is shaped by heavy workloads, performance pressures, administrative burdens, and weakened work–life balance, all of which can intensify stress and burnout in academia (Hammoudi Halat et al., 2023). Financial stress negatively affects lecturers’ job satisfaction, productivity, research output, and capacity for innovation, which can compromise the quality of higher education in Nigeria (Barnabas, 2023; Chigbu et al., 2021; Akinwale et al., 2023). In addition, chronic financial strain contributes to mental health challenges, including anxiety, depression, and burnout, further limiting their effectiveness in teaching and research (Ofori & Bell, 2020; Agu et al., 2021; Simon et al., 2025). Recent international evidence also shows that staff in higher education institutions face substantial levels of burnout, psychological distress, and job insecurity, reinforcing the argument that lecturers’ wellbeing is shaped by wider institutional and economic pressures (Rahman et al., 2024). The irony of highly knowledgeable individuals struggling to achieve financial stability diminishes not only their professional capacity but also the societal value of their expertise. Understanding why academic lecturers continue to face financial challenges is therefore critical for policymakers, university administrators, and educational stakeholders seeking to strengthen human capital, improve institutional efficiency, and enhance the overall quality of Nigerian higher education. This study, by examining the systemic and individual factors contributing to lecturers’ financial struggles, aims to suggest insights that can inform targeted interventions, promote financial resilience, and restore dignity to a profession that serves as the backbone of national development (Abubakar et al., 2019; Jacob et al., 2021; Opaleke et al., 2018).
Academic lecturers occupy a crucial position in society, tasked with training the next generation of professionals, conducting research that informs national policies, and driving innovation across various sectors. In carrying out these responsibilities, lecturers should be able to focus on teaching, research, and professional growth without constant financial worry (Agu et al., 2021; Kinman & Johnson, 2019). Their education, knowledge, and expertise should allow them to enjoy a stable income, access to healthcare, opportunities for research and professional development, and the ability to meet personal and family needs comfortably. When supported properly, lecturers can dedicate themselves fully to nurturing students, advancing knowledge, and contributing meaningfully to societal progress.
In reality, many academic staff in Nigeria face persistent financial difficulties despite their professional qualifications and contributions. Numerous studies have shown that lecturers earn low salaries that are often delayed, struggle to fund personal and professional expenses, and lack access to sufficient financial resources for research or capacity development (Sanchi et al., 2025; Lawson et al., 2025; Akinwale et al., 2023). Even those trained in finance, entrepreneurship, or management face challenges converting their knowledge into additional income due to limited time, institutional restrictions, and economic pressures. Many lecturers experience high levels of stress, resort to moonlighting, or take on side businesses to make ends meet. The financial strain affects lecturers across public and private universities, and it is compounded by poor infrastructure, excessive workload, and limited support for professional growth.
The financial struggles of lecturers have serious consequences for both individuals and institutions. Lecturers under financial pressure are more likely to experience stress, anxiety, and burnout, which can reduce their productivity and research output (Barnabas, 2023). This affects the quality of teaching and the learning experiences of students, undermining the overall performance of universities. Emerging evidence further suggests that lecturer wellbeing is visible to students and can shape student wellbeing and the quality of lecturer–student interactions, highlighting the broader educational consequences of staff distress (Rakow et al., 2024). Chronic financial distress also contributes to brain drain, as skilled lecturers leave the country or the profession in search of better opportunities, weakening the capacity of Nigerian higher education. Furthermore, lecturers’ inability to meet personal and family needs can reduce job satisfaction and motivation, creating a cycle where financial hardship limits professional performance, which in turn further restricts opportunities for income growth and advancement.
Despite a wealth of research on the financial challenges faced by Nigerian academic staff, there remains a gap in understanding how systemic and institutional factors interact with individual financial knowledge and behaviors to influence lecturers’ financial wellbeing. Studies by Sanchi et al. (2025), Agu et al. (2021), and Barnabas (2023) have highlighted the negative impact of inadequate salaries, delayed payments, and limited institutional support on lecturers’ welfare and stress levels, while Lawson et al. (2025) and Chigbu et al. (2021) emphasized the role of financial support and payment regularity in shaping professional growth and performance. Research by Simon, Manabete, and Pam (2025), Okoi and Odigwe (2018), and Amini-Philips (2019) explored lecturers’ financial literacy, savings behavior, and engagement in moonlighting as individual-level strategies, yet these studies often treat systemic and personal factors in isolation. Further, Akinwale et al. (2023), Jacob et al. (2021), and Abubakar et al. (2019) documented broader institutional challenges such as poor research funding, brain drain, and historical salary inadequacies, but few studies explicitly examine how lecturers’ failure to leverage financial knowledge compounds structural constraints. While existing literature identifies both structural deficiencies and individual coping behaviors, there is limited qualitative insights into how lecturers perceive and navigate these dual pressures in real-world contexts, particularly across diverse Nigerian states and institutional settings. This study addresses this gap by integrating systemic and personal dimensions, capturing lecturers’ lived experiences, and examining how institutional policies, income irregularities, financial literacy, and coping strategies collectively influence financial stability, offering a more holistic understanding that prior quantitative and single-focus studies have not fully explored. The main objective is to examine the factors contributing to the financial struggles of academic lecturers in Nigerian universities. However, the specific objectives are to: identify the systemic and institutional factors that influence lecturers’ financial wellbeing in Nigerian universities; explore how individual behaviors, financial knowledge, and coping strategies affect lecturers’ ability to achieve financial stability.
2.0 Literature Review
2.1 Conceptual Issues
2.1.1 Systemic and institutional factors that influence lecturers’ financial wellbeing in Nigerian Universities
The financial wellbeing of lecturers in Nigerian universities is deeply shaped by systemic and institutional factors, particularly remuneration structures, funding policies, and working conditions. Several studies highlight the persistent inadequacy of salaries as a major concern. Sanchi et al. (2025) reported that a large proportion of federal university lecturers earn less than ₦500,000 monthly, insufficient to meet basic living costs and healthcare needs. Similarly, Agu et al. (2021) found that inadequate pay, delayed salaries, and the financial burden of family responsibilities contributed significantly to post-COVID financial stress among private university lecturers. Chigbu et al. (2021) reinforced this perspective, noting that irregular and non-salary payments in climate-affected universities directly undermined lecturers’ performance. Abubakar et al. (2019) traced the historical evolution of lecturers’ pay and union activism, showing that decades of inconsistent government commitment and structural adjustment policies contributed to a long-term decline in academic salaries. These studies collectively highlight that the core financial challenges faced by lecturers are embedded in systemic deficiencies, which institutions alone cannot easily resolve without government intervention.
Institutional arrangements beyond salaries also play a significant role in lecturers’ financial wellbeing. Related evidence from Ghana also suggests that institutional reforms, leadership practices, and limited support mechanisms can significantly shape the wellbeing of academic employees, even where financial pressures are only one part of the broader challenge (Ofori & Antwi, 2020). Recent higher education research also indicates that managerialism, performance pressures, and narrow systems of academic evaluation can undermine teachers’ professional wellbeing, suggesting that lecturers’ financial and psychological vulnerability is embedded in broader governance structures (Si, 2024). Akinwale et al. (2023) revealed that limited staff development, poor research funding, and restricted institutional autonomy undermine the quality of work life and contribute to brain drain. Barnabas (2023) found that inadequate infrastructure, excessive workloads, unclear job roles, and poor career advancement opportunities were significant stressors for lecturers, highlighting that institutional design affects both financial and psychological wellbeing. Lawson et al. (2025) demonstrated that access to financial support positively influences capacity development, indicating that when universities provide resources for professional growth, lecturers are better able to leverage their skills and potentially supplement their income. Jacob et al. (2021) also identified weak staff development programs, insufficient infrastructure, and inadequate research funding as persistent institutional barriers. Collectively, these studies illustrate that systemic and institutional deficiencies interact to constrain financial stability and professional growth, reinforcing a cycle of stress and underperformance.
The critical consequence of these systemic and institutional factors is that lecturers’ financial vulnerability often translates into broader inefficiencies and talent loss within the higher education system. Chronic underpayment and limited support have been linked to stress, anxiety, and reduced job satisfaction, as reported by Sanchi et al. (2025), Agu et al. (2021), and Barnabas (2023). The lack of adequate institutional support drives lecturers to seek alternative employment or moonlighting, as noted by Amini-Philips (2019), or to consider migration, as observed by Akinwale et al. (2023). Chigbu et al. (2021) highlighted how payment irregularities directly reduced performance, while Abubakar et al. (2019) traced how historical systemic neglect eroded the economic status of academics over time. Okoi and Odigwe (2018) suggested that improved investment in university resources and support systems can enhance lecturers’ financial wellbeing and professional performance. In sum, systemic and institutional shortcomings are a central factor in the ongoing financial struggles of Nigerian lecturers, affecting not only individual welfare but also the broader effectiveness of the higher education sector.
2.1.2 How individual behaviors, financial knowledge, and coping strategies affect lecturers’ ability to achieve financial stability
Individual behaviors and the application of financial knowledge play an important role in shaping lecturers’ financial outcomes, though they are often constrained by broader systemic challenges. Simon et al. (2025) observed that lecturers in Bauchi State possessed low financial literacy, which limited their ability to save effectively, while regional insecurity and irregular income further constrained their financial decision-making. Similarly, Okoi and Odigwe (2018) found that lecturers with low personal debt levels and disciplined spending plans reported better job performance, showing that individual financial management can mitigate some systemic pressures. Agu et al. (2021) and Amini-Philips (2019) noted that lecturers adopt coping strategies such as diversifying income through consultancy, part-time teaching, and small businesses, but these activities can increase workload and stress, indicating a trade-off between earning more and preserving wellbeing. Opaleke et al. (2018) confirmed that lecturers consistently applied similar coping strategies across faculties during economic downturns, suggesting that personal approaches to financial survival are shaped by both necessity and institutional limitations.
Coping strategies are not solely a product of financial knowledge but are influenced by constraints such as time, institutional policy, and professional obligations. Related research on academics in Australia and the United Kingdom shows that the merging of work and non-work domains can significantly erode academic wellbeing, underscoring how occupational conditions constrain the effectiveness of individual coping and financial management strategies (Fetherston et al., 2021). Sanchi et al. (2025) reported that lecturers often reduce personal expenditure, postpone medical visits, or rely on family and cooperative society support to manage financial pressure, reflecting adaptive yet constrained behaviors. Chigbu et al. (2021) highlighted that irregular salary payments forced lecturers to seek supplementary income, which could negatively affect performance. Barnabas (2023) further observed that poor infrastructure and workload pressures interact with these coping mechanisms, demonstrating that individual strategies often operate within restrictive environments. Akinwale et al. (2023) showed that inadequate institutional support not only drives brain drain but also limits the effectiveness of personal financial strategies. These studies collectively indicate that while lecturers’ knowledge and behaviors can shape their financial outcomes, structural and contextual pressures often limit their ability to achieve financial stability fully.
The consequences of insufficient financial knowledge and constrained coping mechanisms are significant for lecturers’ wellbeing and productivity. Lecturers under financial pressure experience stress, emotional instability, and reduced research output, as reported by Agu et al. (2021) and Sanchi et al. (2025). Amini-Philips (2019) emphasized that moonlighting, while potentially increasing income, can negatively impact wellbeing and professional performance. Simon et al. (2025) noted that low financial literacy limits the ability to save and plan for emergencies, exacerbating vulnerability to economic shocks. Okoi and Odigwe (2018) suggested that better personal financial management could improve job performance and overall life satisfaction, while Lawson et al. (2025) argued that institutional financial support amplifies the impact of individual efforts. Overall, these findings indicate that lecturers’ financial knowledge, behaviors, and coping strategies are crucial in determining their ability to manage financial pressures, but they remain tightly intertwined with systemic and institutional realities that can either enable or undermine personal efforts.
2.2 Theoretical Framework 
The Self-Efficacy Theory was propounded by Albert Bandura in 1977 as part of his broader Social Cognitive Theory (Bandura, 1978). Bandura developed the theory to explain how individuals’ beliefs about their own abilities influence their motivation, behavior, and outcomes in various aspects of life. The theory emerged from Bandura’s research on learning, behavior change, and the interaction between cognitive processes and environmental influences, highlighting the role of personal agency in achieving goals.
The central postulation of Self-Efficacy Theory is that an individual’s belief in their ability to perform specific tasks successfully directly affects their effort, persistence, and resilience when facing challenges (Bandura & Adams, 1977). People with high self-efficacy are more likely to approach difficult tasks confidently, recover from setbacks, and persist in the pursuit of goals, whereas those with low self-efficacy may avoid challenges, give up easily, or perform below their potential. The theory identifies four primary sources of self-efficacy: mastery experiences, which come from past successes; vicarious experiences, gained by observing others; verbal persuasion, including encouragement or feedback from others; and emotional and physiological states, which affect confidence and stress levels (Resnick, 2008). These factors interact to shape an individual’s perception of capability and influence their behavioral choices.
The Self-Efficacy Theory is particularly relevant to the study of financial struggles among lecturers in Nigeria. Lecturers possess knowledge and skills in areas such as finance, management, and entrepreneurship, but their ability to apply this knowledge to achieve financial stability depends on their belief in their own capacity to succeed. High self-efficacy can motivate lecturers to explore alternative income streams, manage personal finances effectively, and persist in strategies to cope with economic challenges, while low self-efficacy may limit proactive financial behavior and reinforce dependence on irregular salaries. By applying this theory, the study can better understand how individual confidence, decision-making, and coping strategies interact with systemic and institutional factors to influence lecturers’ financial well-being.
3.0 Methodology
This study adopted a qualitative exploratory design to examine the financial struggles of academic lecturers in Nigerian universities. Although data were collected in a cross-sectional manner from geographically dispersed participants, the study was not intended to generate statistical generalizations; rather, it sought to capture lecturers’ lived experiences, perceptions, and coping strategies in relation to financial well-being. A structured interview guide was used to ensure consistency across interviews conducted online. In line with a maximum-variation sampling strategy, efforts were made to include participants from federal, state, and private universities across different geopolitical zones and academic disciplines, so as to capture a broad range of institutional and professional contexts. Participants were assigned anonymized respondent codes (R1–R37) for reporting purposes. Data collection and analysis proceeded iteratively, and thematic saturation was judged to have been reached when additional interviews yielded limited new patterns relevant to the study objectives. To enhance credibility, the researcher maintained a reflexive journal throughout data collection and analysis, and preliminary themes were shared with selected participants for member checking.
The study population consisted of academic lecturers from universities across Nigeria. To ensure representation across the geopolitical zones and major public and private institutions, one lecturer was purposively selected from each of the thirty-six states, while an additional lecturer was selected from the University of Abuja, bringing the total sample size to thirty-seven respondents. A purposive sampling strategy was employed. One academic lecturer was selected from each of the thirty-six states, alongside one additional lecturer from the University of Abuja, yielding a total of thirty-seven participants. This sampling approach was guided by the principle of maximum geographic variation, aimed at capturing diverse institutional realities across federal, state, and private universities within different socio-economic and administrative contexts. The sample size, while not intended for statistical generalization, was considered adequate for qualitative inquiry, as it allowed for thematic saturation in relation to the study objectives. Inclusion criteria required participants to be full-time academic staff in accredited Nigerian universities with a minimum of two years’ teaching experience, ensuring that respondents possessed sufficient exposure to institutional structures and financial conditions within the academic system. Participants were recruited through professional networks and institutional contacts.
Primary data were collected through structured interviews conducted online using video conferencing platforms. The interview guide consisted of questions designed to address the research objectives, focusing on systemic and institutional factors affecting financial wellbeing, individual financial behaviors, and coping strategies employed by lecturers. Respondents were asked to describe the challenges they face in meeting personal and professional financial obligations, the strategies they use to supplement income, and their perceptions of institutional support. Each interview lasted approximately forty-five minutes, and participants were encouraged to provide detailed responses and examples to ensure comprehensive coverage of the research themes. All interviews were recorded with the consent of the participants, and notes were taken to complement the recordings and ensure accuracy during analysis.
Thematic analysis was employed to analyze the data collected from the structured interviews. This method involved multiple stages, beginning with the transcription of all interviews to generate textual data for coding. The transcripts were read repeatedly to achieve familiarization with the content and to identify initial patterns and recurring ideas. Open coding was then used to label significant statements and segments of text that reflected aspects of systemic and institutional factors, individual financial behaviors, and coping strategies. The codes were then grouped into broader themes and refined through constant comparison to accurately capture participants’ experiences. Thematic analysis allowed for the identification of key patterns, variations, and relationships within the data, providing a nuanced understanding of how both institutional and personal factors contributed to financial struggles among lecturers.
Ethical considerations were observed throughout the study. Participants were informed about the purpose of the research, and their consent was obtained before conducting the interviews. Anonymity and confidentiality were ensured, with personal identifiers removed from transcripts and reporting to protect respondents’ identities. Participants were also assured that their participation was voluntary, and they could withdraw from the study at any point without any negative consequences.
4.0 Results
4.1 Systemic and institutional factors that influence lecturers’ financial wellbeing in Nigerian universities
Analysis of the interview data revealed several systemic and institutional factors that significantly affect lecturers’ financial wellbeing. A recurring theme was inadequate remuneration, with most respondents reporting that monthly salaries were insufficient to meet basic living costs and professional obligations. Delayed salary payments emerged as another major factor, with many lecturers describing extended waiting periods that forced reliance on personal savings or informal loans. Participants also highlighted limited institutional support for research and professional development, noting that inadequate funding for conferences, workshops, and research projects constrained both career growth and opportunities for financial gain through academic productivity. Poor infrastructure and excessive workloads were frequently mentioned, as lecturers indicated that under-resourced facilities increased personal expenditures for teaching and research. Finally, participants identified weak policy implementation, including inconsistent adherence to salary structures and welfare programs, as a systemic barrier that exacerbated financial challenges across universities.
These themes were also reflected in participants’ own accounts. With respect to inadequate remuneration, respondents stated:
· “My salary cannot even cover my monthly expenses, let alone support research or family needs.” (R1) 
· “What we earn as lecturers does not reflect the work we do or the expectations placed on us.” (R2) 
· “After paying rent and basic bills, there is almost nothing left.” (R3) 
· “The salary structure is outdated compared to the current cost of living.” (R4) 
· “It feels like we are underpaid for a profession that requires so much intellectual effort.” (R5)
Delayed salary payments emerged as another major factor, with many lecturers describing extended waiting periods that forced reliance on personal savings or informal loans:
· “Sometimes salaries are delayed for weeks, and we have to borrow just to survive.” (R6) 
· “The uncertainty of when salary will come makes financial planning impossible.” (R7) 
· “I have had to rely on cooperative loans due to salary delays.” (R8) 
· “It is frustrating working without knowing when you will be paid.” (R9) 
· “Delayed payments disrupt both personal and professional commitments.” (R10)
The thematic analysis categorized these findings into four overarching themes: remuneration inadequacy, delayed payments, restricted professional support, and infrastructural and policy deficits. These themes reflected the perception that financial struggles are not solely due to personal choices but are deeply embedded within institutional structures and governance practices. Each of these factors interacts to limit lecturers’ capacity to achieve economic stability, often forcing them to adopt alternative income strategies or defer professional ambitions. The findings accentuate the persistent structural challenges that shape financial outcomes in Nigerian higher education institutions.
4.2 How individual behaviors, financial knowledge, and coping strategies affect lecturers’ ability to achieve financial stability
The analysis of interview responses also highlighted individual-level factors that shape lecturers’ financial wellbeing. A dominant theme was limited application of financial knowledge, with many respondents acknowledging awareness of investment, savings, and wealth-building strategies but citing lack of time, institutional restrictions, or risk aversion as barriers to implementation. Another theme was reliance on coping strategies, including moonlighting through private tutoring, consultancy, or small businesses, as well as reducing personal expenditures and seeking financial assistance from family or cooperative societies. Several participants mentioned that while these strategies provided temporary relief, they often increased stress and reduced focus on academic responsibilities.
These individual-level patterns were also evident in participants’ responses. Regarding the limited application of financial knowledge, respondents noted:
· “I know about investments, but I don’t have the time or capital to engage in them.” (R26) 
· “We understand financial management, but applying it is another issue.” (R27) 
· “Risk and uncertainty discourage me from investing.” (R28) 
· “Academic workload limits opportunities to practice financial planning.” (R29) 
· “Knowledge is there, but implementation is the problem.” (R30) 
Participants also described a range of coping strategies used to supplement income and manage financial pressure:
· “I engage in private tutoring to supplement my income.” (R31) 
· “Consultancy work helps, but it adds more stress.” (R32) 
· “I run a small business on the side to survive.” (R33) 
· “Sometimes I depend on family support to meet urgent needs.” (R34) 
· “These extra activities affect my focus on academic work.” (R35) 
In addition, some respondents acknowledged challenges related to budgeting, savings, and longer-term financial planning:
· “I struggle with consistent savings due to irregular income flow.” (R36) 
· “Budgeting is difficult when expenses exceed income.” (R14) 
· “I admit I don’t always plan my finances properly.” (R15) 
· “Unexpected expenses often disrupt whatever plans I make.” (R16) 
· “Financial discipline is hard under constant economic pressure.” (R17)
A further theme was inconsistent financial planning, as some lecturers admitted to poor budgeting practices or failure to save systematically, despite knowledge of effective financial management principles. Emotional and psychological responses to financial stress also emerged, with feelings of anxiety, helplessness, and disorganization influencing decisions regarding money management. These individual-level behaviors and coping mechanisms were categorized into three main themes: underutilization of financial knowledge, reliance on informal coping strategies, and inadequate financial planning. Collectively, these themes demonstrate that financial challenges are influenced not only by institutional structures but also by the ways in which lecturers manage resources, make financial decisions, and respond to economic pressure.
4.3 Discussion of Findings
Systemic and Institutional Factors
The study revealed that inadequate salaries, delayed payments, limited professional support, and infrastructural deficits were the primary systemic barriers to lecturers’ financial wellbeing. This aligns with the findings of Sanchi et al. (2025), who reported that low remuneration and restricted access to resources negatively affected lecturers’ quality of life. Similarly, Barnabas (2023) noted that poor pay and weak infrastructure were major sources of occupational stress among lecturers. Chigbu et al. (2021) further supported this by showing that irregular and non-salary payments reduced academic performance and motivation. Akinwale et al. (2023) linked unfavorable working conditions and inadequate institutional support to brain drain and diminished quality of work life. The findings that inadequate salaries, delayed payments, limited institutional support, and poor infrastructure undermine lecturers’ financial wellbeing can be explained through Self-Efficacy Theory, which posits that individuals’ confidence in their ability to achieve desired outcomes is shaped by their environment. These systemic constraints weaken lecturers’ perceived control over financial outcomes, thereby reducing proactive financial decision-making and limiting efforts toward long-term economic improvement. These results indicate that financial instability among lecturers is largely influenced by structural factors within universities, confirming that systemic neglect is a critical determinant of their economic vulnerability. This interpretation is also consistent with evidence that lecturers’ job satisfaction is closely connected to academic motivation and constructive extra-role behavior, implying that prolonged financial and institutional strain may weaken both staff morale and institutional effectiveness (Ghasemy & Elwood, 2023).
Individual Behaviors, Financial Knowledge, and Coping Strategies
The findings also demonstrated that lecturers often fail to fully leverage their financial knowledge, relying instead on temporary coping strategies such as moonlighting, reduced spending, and borrowing. This resonates with Simon et al. (2025), who found that lecturers possessed financial knowledge but exhibited weak savings behavior due to economic pressures. Agu et al. (2021) highlighted that lecturers’ post-COVID financial stress prompted reliance on multiple coping strategies, while Amini-Philips (2019) showed that moonlighting produced mixed outcomes, offering income but increasing workload and stress. Okoi and Odigwe (2018) emphasized that lecturers’ financial wellbeing is positively associated with proactive management of personal finances, suggesting that the observed struggles result partly from underutilization of available knowledge. The observed inability to effectively apply financial knowledge, reliance on short-term coping strategies, and inconsistent financial planning reflect low financial self-efficacy, as explained by Self-Efficacy Theory. This suggests that lecturers’ financial behaviors and decisions are influenced not only by knowledge deficits but also by diminished confidence in their capacity to successfully manage and grow financial resources under prevailing economic pressures. These results highlight that financial distress is shaped not only by systemic challenges but also by the behaviors, planning, and strategies lecturers employ to navigate their economic realities.
5.0 Conclusion and Recommendation
The findings of this study highlight a complex interplay between structural and personal factors that shape the financial realities of academic lecturers in Nigerian universities, revealing consequences that extend beyond individual economic hardship. Financial insecurity, driven by inadequate salaries, delayed payments, and insufficient institutional support, creates persistent stress that can undermine lecturers’ physical and mental health, reducing their capacity to engage fully in teaching, research, and community service. At the same time, the reliance on temporary coping strategies and the limited application of financial knowledge suggest that even highly educated professionals are vulnerable to prolonged economic strain, which can generate feelings of helplessness, anxiety, and decreased motivation. This combination of external pressures and internal constraints can compromise professional effectiveness, as lecturers may struggle to maintain consistent performance, meet research deadlines, or pursue innovative projects. The broader academic environment is affected as well, since financially stressed lecturers may reduce engagement with students, limit participation in institutional activities, or avoid taking on additional responsibilities that could enhance institutional development. Over time, these conditions can contribute to diminished morale, lower job satisfaction, and increased turnover, potentially exacerbating the phenomenon of brain drain, where skilled professionals seek more stable opportunities outside the country. Beyond the immediate university context, these dynamics also influence the quality of higher education, as the effectiveness, creativity, and overall productivity of the academic workforce are closely linked to their financial stability and wellbeing. The results highlight how deeply intertwined economic, institutional, and personal factors are in shaping lecturers’ professional lives, suggesting that the challenges they face are not solely a matter of policy or personal behavior but arise from a combination of systemic and individual pressures that affect the broader functioning of higher education in Nigeria. The study recommended that:
1. Government and university councils may consider establishing a nationwide “Lecturers’ Innovation and Research Reward Scheme” that provides financial bonuses for applied research, patent creation, or community-focused projects, creating a direct link between lecturers’ expertise and sustainable income.
2. University management could develop institutional partnerships with private companies and NGOs to create in-house consultancy projects where lecturers can offer their expertise on a contractual basis, providing consistent supplemental income while enhancing the university’s visibility and impact.
3. Lecturers may consider forming collaborative, state-level professional investment collectives that pool knowledge and resources to launch small-scale, lecturer-led businesses or intellectual property ventures, to enable them convert their financial literacy and academic expertise into long-term wealth generation.
5.1 Contribution to Knowledge
This study contributes to the literature by providing a comprehensive examination of how systemic and institutional factors combine with individual financial knowledge and behaviors to shape the financial wellbeing of academic lecturers in Nigerian universities. Unlike previous research, which often considers structural challenges or personal coping strategies in isolation, this study captures lecturers’ lived experiences across all Nigerian states and the University of Abuja, highlighting how inadequate salaries, delayed payments, limited institutional support, and poor infrastructure interact with lecturers’ ability (or inability) to apply financial knowledge, plan effectively, and engage in income-generating strategies. By integrating both systemic and personal dimensions, the study offers a nuanced understanding of the pressures lecturers face, showing how structural constraints are compounded when financial literacy and practical application are underutilized. The findings extend earlier work by Sanchi et al. (2025), Agu et al. (2021), Barnabas (2023), Lawson et al. (2025), Chigbu et al. (2021), Simon, Manabete, and Pam (2025), Okoi and Odigwe (2018), Amini-Philips (2019), Akinwale et al. (2023), Jacob et al. (2021), and Abubakar et al. (2019), while providing qualitative evidence of the dynamic interplay between institutional shortcomings and individual actions. This approach sheds light on the complex realities of lecturers’ financial struggles, contributing new knowledge on how both external and personal factors collectively influence financial stability in the Nigerian higher education context.
5.2 Limitations of the Study and Suggestion for Further Studies
This study has a number of limitations that should be considered when interpreting its findings. First, although the study included lecturers from across Nigeria, the sample size of thirty-seven participants was relatively small and was not intended to support statistical generalization to the entire population of academic staff. Second, the study relied on self-reported accounts obtained through structured online interviews, which may be influenced by recall bias, selective disclosure, or differences in participants’ willingness to discuss sensitive financial experiences. Third, while the sampling strategy sought maximum variation across institutional settings, the findings may not fully capture differences related to academic rank, discipline, years of experience, or university ownership structure. In addition, the cross-sectional design provides insight into participants’ experiences at a single point in time and does not show how financial wellbeing may change in response to policy reforms, inflation, or career progression.
Future research should build on these findings by using larger and more diverse samples drawn from federal, state, and private universities. Mixed-methods studies that combine interviews with survey data or objective financial indicators may provide a more comprehensive understanding of lecturers’ financial wellbeing. Longitudinal research is also recommended to examine how coping strategies, institutional support, and financial outcomes evolve over time.
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