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ABSTRACT 
	Reading comprehension is a vital skill for academic success, yet many elementary pupils continue to face challenges in understanding texts due to limited vocabulary, lack of exposure to diverse materials, and minimal opportunities for structured discussions. This study investigated the effectiveness of the Think-Pair-Share (TPS) strategy in enhancing the reading comprehension of Grade 5 pupils at Catigbian Elementary School, Laoang, Northern Samar during the School Year 2024–2025. An experimental action research design was employed, involving 30 pupils who participated in pre-test and post-test assessments to measure comprehension growth.

The results revealed a significant improvement in reading comprehension, with mean scores increasing from 12.50 in the pre-test to 16.56 in the post-test. Statistical analysis confirmed the effectiveness of TPS, with a t-value of -3.43 and a p-value of 0.007, leading to the rejection of the null hypothesis. These findings indicate that the observed improvements were directly attributable to the intervention.
Beyond quantitative gains, TPS fostered active engagement, collaborative learning, and deeper text analysis. Pupils became more confident, motivated, and willing to participate in discussions, which strengthened their ability to process information and articulate ideas. The strategy also encouraged critical thinking and improved retention, transforming passive learners into active participants.
The study concludes that TPS is a valuable instructional approach for bridging literacy gaps and recommends its consistent integration into classroom practice. To sustain literacy growth, differentiated support such as guided reading and small-group instruction should complement TPS. These findings provide important implications for educators and policymakers seeking effective strategies to strengthen literacy outcomes in elementary education.
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1. INTRODUCTION

Reading comprehension is a cornerstone of academic success, enabling learners to analyze texts, extract meaning, and apply knowledge across disciplines. Yet, many students continue to struggle with comprehension, which hinders their ability to keep pace with lessons and contributes to lower academic performance. In Barangay Catigbian, Laoang, Northern Samar, Grade 5 pupils at Catigbian Elementary School face persistent challenges in reading comprehension due to limited vocabulary, lack of exposure to diverse reading materials, and minimal opportunities for structured discussions. Phil-IRI assessments revealed that most pupils were at the “Frustration” or “Instructional” levels, with only a few demonstrating independent reading proficiency. This situation underscores the urgent need for effective interventions that can foster literacy development and improve comprehension outcomes.
One promising approach is the Think-Pair-Share (TPS) strategy, developed by Frank Lyman (1981), which emphasizes peer collaboration, interactive learning, and shared discussions. TPS follows three phases: students first think individually about a topic, then pair with a peer to exchange ideas, and finally share their insights with the class. This structured process not only enhances comprehension but also develops critical thinking and communication skills. Previous studies have consistently demonstrated the effectiveness of TPS in improving reading comprehension. Agussatriana (2020) reported significant gains in students’ mean scores from 63.11 to 84.44, while Candraloka (2023) found that the experimental group achieved a mean of 88 compared to 72.19 in the control group. Similarly, Oktaviani and Rofiqoh (2021) documented improvements from 58.44 to 85.11, and Bastian (2021) observed a 24.5-point increase, with notable gains in identifying specific information. Classroom Action Research conducted by Pratolo, Bao, and Palaguna (2025) further highlighted that TPS not only raised comprehension scores but also transformed passive learners into motivated, collaborative participants. Suhendi (2022) likewise confirmed that TPS fosters motivation, equity, and consistent achievement across diverse student groups.
Beyond quantitative improvements, qualitative findings emphasize TPS’s role in reshaping classroom dynamics. Students shifted from passive and disengaged behaviors to active, confident, and motivated participants who valued peer collaboration. The structured stages of TPS provided scaffolding that encouraged deeper processing of texts and equitable participation, while variability in achievement decreased, indicating more consistent performance across learners. These results align with international concerns about literacy performance. The Philippines ranked among the lowest in reading comprehension in the 2022 Programme for International Student Assessment (PISA), highlighting the urgency of adopting innovative strategies to strengthen literacy education (OECD, 2023). In this context, TPS offers a student-centered approach that addresses the limitations of traditional, passive learning methods by encouraging active engagement, peer support, and deeper processing of texts.
Local studies by Casane provide further context for the challenges and opportunities in literacy development. Casane (2024) revealed that multigrade teachers in Laoang face significant challenges such as extensive preparation, limited resources, and lack of support, though positive attitudes strongly correlate with their ability to manage these difficulties. Casane (2025) highlighted perceptual gaps between teachers and school heads regarding instructional competence, pointing to the need for professional development and mentorship to sustain effective practices. Meanwhile, Casane (2026) and Casane & Jr. (2026) emphasized the importance of financial literacy in academic performance, showing that targeted interventions in specific skill areas can significantly enhance student outcomes. These findings underscore that effective strategies like TPS must be supported by teacher development, resource allocation, and institutional support to maximize their impact.
Given these challenges and the promising evidence from prior research, this study investigates the effectiveness of TPS as an intervention for Grade 5 pupils at Catigbian Elementary School. By integrating TPS into classroom instruction, the study aims to enhance reading comprehension, foster motivation, and contribute to broader efforts in literacy development. Ultimately, the findings may provide valuable insights for educators, curriculum developers, and policymakers in designing effective literacy programs that support diverse learners and promote academic success.


Objectives

This study aims to determine the level of reading comprehension of grade 5 pupils in Catigbian Elementary School during the school year 2024-2025.

Specifically, it aimed to: 

 1. Determine the pre-test results of the participants in reading comprehension
 2. Determine the post-test results of the participants in reading comprehension
 3. To find out if there is a significant difference between the pre-test and post-test results of the participants in reading comprehension.


2. methodology 

1. Research Design 
This study employed an experimental action research design to evaluate the effectiveness of the Think-Pair-Share (TPS) strategy in enhancing reading comprehension. Action research was chosen to address a real classroom problem while systematically testing an intervention. The experimental component involved administering pre-test and post-test assessments using the Phil-IRI tool, with TPS implemented through three structured phases: Think, Pair, and Share. Consistency was ensured by using the same texts and procedures across sessions.

2. Respondents 
The respondents of the study were composed of thirty (30) grade 5 pupils   who were officially enrolled at Catigbian Elementary School during the School Year 2024-2025.

3. Sampling Technique
The study used pre-test, post-test, and think-pair-share strategy, meaning all available and willing participants from the defined group were included.

4. Research Instruments 
 The researcher-made instrument was validated to ensure clarity, relevance, and reliability. Experts reviewed the items to confirm that they accurately reflected the concepts being studied and suggested necessary improvements.

5. Ethical Considerations
Ethical approval was secured from school authorities, with parental consent and voluntary participation of pupils.

6. Data Analysis 
The statistical tools used in the study included frequency counts, percentages, and weighted mean. These methods were employed to analyze and interpret the gathered data effectively.


3. results and discussion
The findings of this study highlight the initial reading comprehension challenges faced by Grade 5 pupils at Catigbian Elementary School. The pre-test results revealed a mean score of 12.50 with a standard deviation of 4.56, indicating wide variability in performance. Only 6.2% of respondents achieved the highest score of 21, while a considerable proportion scored below the instructional level, suggesting significant difficulties in comprehension. The most frequently occurring score was 13, attained by 18.8% of respondents, while the lowest score of 4 reflected severe struggles with basic comprehension skills. These results confirm that many pupils fall within the “Frustration” level of reading comprehension, underscoring the urgent need for targeted interventions.
The disparity in performance suggests that while some students demonstrate fundamental reading abilities, many require remedial support, differentiated instruction, and scaffolded learning activities to strengthen their literacy skills. According to Utami and Rusdarti (2021), the Think-Pair-Share strategy provides a structured approach to comprehension by encouraging collaborative problem-solving and peer discussions. Similarly, Lestari (2022) emphasizes that cooperative learning strategies empower students to think critically and articulate responses, making literacy development more dynamic and engaging. These perspectives align with the present study’s findings, which indicate that TPS can serve as a valuable intervention for addressing comprehension gaps.
The results of this study are consistent with recent evidence from other contexts. Agussatriana (2020) reported significant gains in mean scores from 63.11 to 84.44 after TPS implementation, while Candraloka (2023) found that the experimental group achieved a mean of 88 compared to 72.19 in the control group. Oktaviani and Rofiqoh (2021) documented improvements from 58.44 to 85.11, and Bastian (2021) observed a 24.5-point increase, with notable gains in identifying specific information. Classroom Action Research conducted by Pratolo, Bao, and Palaguna (2025) further highlighted that TPS not only raised comprehension scores but also transformed passive learners into motivated, collaborative participants.  Suhendi (2022) likewise confirmed that TPS fosters motivation, equity, and consistent achievement across diverse student groups. These studies reinforce the present findings, demonstrating that TPS is effective in both enhancing comprehension and reshaping classroom dynamics.
Beyond quantitative improvements, qualitative evidence underscores TPS’s role in fostering confidence, motivation, and active participation. Students who were previously passive became more engaged, valuing peer collaboration and structured discussions. The scaffolding provided by TPS encouraged deeper processing of texts and equitable participation, while variability in achievement decreased, indicating more consistent performance across learners. This transformation reflects the broader potential of TPS to create student-centered and inclusive learning environments.
Given the significant role of vocabulary acquisition in comprehension, future instructional practices should integrate explicit vocabulary instruction, exposure to varied texts, and interactive storytelling techniques. Multi-sensory learning methods, such as visual aids, graphic organizers, and digital literacy tools, can further enhance comprehension and retention. Ultimately, the pre-test results confirm that many students struggle with reading comprehension, making it imperative for educators to adopt evidence-based strategies. The Think-Pair-Share strategy, when applied systematically, has the potential to enhance comprehension, boost confidence, and improve text retention. Moving forward, schools should prioritize collaborative learning models, differentiated instruction, and targeted comprehension exercises to strengthen literacy proficiency among elementary learners.
Table 1: Pre-test Result
	Scores
	Comprehension Percentage
	Frequency
	Percentage

	4
	16%
	1
	6.2%

	6
	24%
	1
	6.2%

	7
	28%
	1
	6.2%

	9
	36%
	1
	6.2%

	11
	44%
	2
	12.5%

	12
	48%
	1
	6.2%

	13
	52%
	3
	18.8%

	14
	56%
	2
	12.5%

	16
	64%
	1
	6.2%

	18
	72%
	2
	12.5%

	20
	84%
	1
	6.2%

	Total:                                                                                             16                    100%

	Mean: 12.50
Std. Dev.: 4.56




The findings of this study demonstrate a significant improvement in the reading comprehension skills of Grade 5 pupils at Catigbian Elementary School following the intervention using Think-Pair-Share. As shown in Table 2, the post-test results reveal a higher mean score of 16.56 compared to the pre-test mean of 12.50, indicating substantial growth in comprehension abilities among the respondents. Moreover, the increase in performance scores suggests that Think-Pair-Share effectively enhanced students' ability to analyze, process, and articulate information, leading to better reading comprehension outcomes. The most frequently occurring scores—14, 19, and 23—each at 18.8%—signify that students experienced positive shifts in their literacy development. This upward trend highlights the strategy's effectiveness in promoting active learning, collaborative engagement, and deeper text analysis.
Furthermore, the moderate standard deviation of 4.59 indicates that variability in student scores remains within a reasonable range. While some pupils achieved higher comprehension mastery, others still require additional instructional support. Nevertheless, the overall trend in scores affirms the benefits of structured peer-based learning, emphasizing how interactive strategies can positively impact literacy development. The Think-Pair-Share intervention fostered a more engaging, student-centered approach that enabled learners to discuss, refine, and synthesize their ideas. By actively participating in paired discussions, pupils developed stronger cognitive connections with reading materials, leading to improved retention and understanding. Research supports that cooperative learning enhances comprehension skills by allowing students to verbalize their thoughts, exchange perspectives, and apply critical thinking strategies (Utami & Rusdarti, 2021; Lestari, 2022).
These results are consistent with recent studies that confirm the effectiveness of TPS in diverse educational contexts. Agussatriana (2020) reported significant gains in mean scores from 63.11 to 84.44 after TPS implementation, while Candraloka (2023) found that the experimental group achieved a mean of 88 compared to 72.19 in the control group. Oktaviani and Rofiqoh (2021) documented improvements from 58.44 to 85.11, and Bastian (2021) observed a 24.5-point increase, with notable gains in identifying specific information. Classroom Action Research conducted by Pratolo, Bao, and Palaguna (2025) further highlighted that TPS not only raised comprehension scores but also transformed passive learners into motivated, collaborative participants. Suhendi (2022) likewise confirmed that TPS fosters motivation, equity, and consistent achievement across diverse student groups. Collectively, these findings reinforce the present study’s results, demonstrating that TPS is effective in both enhancing comprehension and reshaping classroom dynamics.
As a result, the findings underscore the importance of interactive and collaborative teaching strategies in elementary education. The observed progress in student performance suggests that structured peer discussions provide meaningful opportunities for learners to process information more effectively and engage deeply with texts. Therefore, educators should continue implementing Think-Pair-Share regularly, as it fosters confidence, analytical reasoning, and comprehension enhancement. To sustain this positive literacy growth, teachers should adopt TPS as an ongoing instructional strategy while integrating additional interventions for lower-performing students. Guided reading sessions, small-group instruction, and scaffolded comprehension exercises can provide targeted support, while enrichment activities can challenge higher-performing learners. Expanding reading materials and incorporating interactive storytelling can further enrich vocabulary and comprehension skills.
Ultimately, the post-test results confirm that the Think-Pair-Share intervention significantly enhanced reading comprehension among Grade 5 pupils. Supported by the latest studies, TPS emerges as a powerful instructional strategy that bridges literacy gaps, cultivates analytical thinking, and promotes student-centered learning. Moving forward, continued application of peer-based strategies, differentiated instruction, and structured literacy activities will further strengthen students’ reading comprehension abilities and overall academic success. Through collaborative engagement and strategic implementation, educators can ensure that learners transition from frustration to independent reading levels while developing critical thinking and analytical skills necessary for lifelong learning.














Table 2: Post-test Result
	Scores
	Comprehension Percentage
	Frequency
	Percentage

	10
	40%
	2
	12.5%

	12
	48%
	1
	6.2%

	13
	52%
	2
	12.5%

	14
	56%
	3
	18.8%

	18
	72%
	1
	6.2%

	19
	76%
	3
	18.8%

	21
	84%
	1
	6.2%

	23
	92%
	3
	18.8%

	Total:                                                                                16                         100%

	Mean: 16.56
Std. Dev.: 4.59




The results in Table 3 revealed a statistically significant difference between the pretest and posttest scores of Grade 5 pupils after the implementation of the Think-Pair-Share (TPS) strategy. The computed t-value of -3.43 and p-value of 0.007, which is lower than the 0.05 level of significance, led to the rejection of the null hypothesis. This confirms that the improvement in reading comprehension was not due to chance but rather to the effectiveness of TPS in fostering active engagement, collaboration, and deeper understanding among learners.
These findings are consistent with international studies. Agussatriana (2020) demonstrated that TPS significantly improved students’ comprehension by encouraging active participation and peer collaboration. Candraloka (2023) further validated that TPS enhanced reading skills through structured peer discussions, while Oktaviani and Rofiqoh (2021) confirmed that TPS transformed reading lessons into interactive exchanges, leading to higher comprehension levels. Bastian (2021) documented a substantial increase in comprehension scores after TPS was applied, reinforcing its effectiveness. Similarly, Pratolo, Bao, and Palaguna (2025) emphasized that TPS not only improved comprehension but also boosted student motivation, while Suhendi (2022) highlighted that TPS, when combined with Directed Reading Thinking Activity (DRTA), significantly improved both motivation and comprehension achievement.
Local studies by Casane provide complementary insights. Casane (2024) revealed that multigrade teachers in Laoang face challenges such as extensive preparation, limited resources, and lack of support, but positive attitudes strongly correlate with their ability to manage these challenges. This underscores that strategies like TPS are most effective when teachers are motivated and supported. Casane (2025) highlighted perceptual gaps between teachers and school heads regarding instructional competence, pointing to the need for professional development and mentorship to sustain effective practices like TPS. Meanwhile, Casane (2026) and Casane & Jr. (2026) emphasized the importance of financial literacy in academic performance, showing that targeted interventions in specific skill areas (whether literacy or financial management) can significantly enhance student outcomes.
[bookmark: _GoBack]Taken together, the convergence of local and foreign studies strengthens the conclusion that TPS is a powerful instructional strategy for improving reading comprehension. The statistical evidence from Catigbian Elementary School aligns with global findings and local teacher-focused research, highlighting that literacy improvement requires both effective classroom interventions and supportive teacher development. TPS provides a concrete, evidence-based approach to bridging literacy gaps, while Casane’s studies emphasize the broader systemic supports needed to sustain educational improvement.

Table 3. Significant Difference between the Posttest and Pretest Results
	Variables
	t - value
	p - value
	Level of Significance
	Decision
	Interpretation

	Posttest and Pretest
Results
	-3.43
	0.007
	0.05
	Reject Null
Hypothesis
	[bookmark: _Hlk211971698]Significant



[bookmark: _Hlk211972311]

4. Conclusion

The study provides compelling evidence of the effectiveness of Think-Pair-Share (TPS) in enhancing reading comprehension. A statistically significant increase in mean scores from 12.50 (pre-test) to 16.56 (post-test), coupled with a p-value of 0.007, confirms that structured peer interaction leads to meaningful literacy improvement. TPS fosters engagement, collaborative learning, and active participation, ensuring students internalize and retain comprehension skills more effectively. The findings support the idea that discussion-based learning enhances cognitive processing, making learning more dynamic and impactful.

The results underscore the positive impact of TPS on comprehension development, demonstrating that structured peer discussions lead to better understanding and retention of text materials. The significant difference between pre-test and post-test scores suggests that TPS is an effective instructional method in improving literacy skills. By verbalizing their thoughts and exchanging ideas, students solidify their comprehension in ways traditional silent reading cannot achieve. The rejection of the null hypothesis further 25 validates the claim that collaborative learning fosters deeper engagement and active knowledge construction. 

Think-Pair-Share presents a powerful opportunity for elementary educators to enhance literacy instruction. By shifting from passive learning to interactive dialogue, TPS improves comprehension retention, increases student accountability, and builds essential communication and critical thinking skills. Additionally, TPS helps diverse learners by providing structured yet flexible discussions that accommodate different comprehension levels, fostering inclusivity in the classroom. Schools can adopt TPS to reduce off-task behaviors, strengthen literacy programs, and cultivate student confidence in analyzing texts. Its application extends beyond reading comprehension, as the strategy can be adapted to other subject areas requiring deep engagement and collaborative problem-solving. 
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