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Abstract
This study examined the level of administrative support supervision in secondary schools in the Lango Sub-region of Northern Uganda. A quantitative descriptive cross-sectional design was adopted, involving 234 teachers selected through proportionate stratified sampling from public and private schools. Data were collected using a structured Likert-scale questionnaire and analysed using SPSS version 27.0. Findings showed that the overall level of administrative support supervision was moderate (M = 3.1084, SD = 0.18045), though significantly higher than the benchmark value of 3.00, t (233) = 9.192, p < .05, with a moderate effect size (d = 0.601). Classroom observation and supervision feedback were rated high, while instructional leadership, curriculum coordination, and resource provision were moderate. Continuous professional development was notably low. The study concludes that administrative support supervision is present in secondary schools of Lango subregion but uneven across domains which limits effective curriculum implementation. It recommends strengthening professional development, instructional leadership, curriculum coordination, and resource provision to enhance educational outcomes.
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Introduction
One of the most significant components of school leadership is administrative support supervision, which involves guiding, monitoring, and supporting teachers to enhance instructional effectiveness(Bortniak et al., 2023). Studies have shown that effective administrative support supervision contributes significantly to teachers’ professional competence, motivation, and instructional quality (Emmanuel & Chakrawarty, 2026). The implementation of this administrative support supervision at school level in developing countries however, remains inconsistent due to challenges such as limited resources, inadequate training of school leaders, and excessive administrative responsibilities (Putra et al., 2025). This makes it more disadvantageous for countries such as Uganda, particularly in the Lango Sub-region with an on-going educational reform such as the competency-based curriculum which requires effective administrative support supervision for teachers to adapt these new reforms. Yet the actual level of administrative support supervision remains unknown.  Localized studies examining the actual level of administrative support supervision in this subregion remain limited. This gap highlights the need for empirical assessment to determine the extent to which supervisory practices are implemented and to identify areas for improvement. This study, therefore, examined the level of administrative support supervision in secondary schools of Lango Sub-region in order to provide insights that can inform policy and practice in strengthening instructional leadership and improving the quality of secondary education.
Research Objective:
[bookmark: _Hlk197106535] To assess the level of administrative support supervision among secondary schools in the Lango Sub-region.
Study Hypothesis:
 Ho: The mean level of administrative support supervision in secondary schools in the Lango Sub-region is statistically equal to moderate.

Theoretical perspective
This study was anchored on the Path-Goal theory. The theory states that the leader’s main objective is to provide guidance, support, and help necessary for subordinates to achieve their own goals effectively besides the organization goals (Boyd, 2025). Path-goal theory assumes that a leader complements their employees and should compensate them for their shortcomings (Umuteme, 2024). Effective leaders, according to this theory, give their employees a clear path to follow to achieve goals, removing pitfalls and obstacles(Miramontes, 2023). This implies that, it is the duty of the school administrators who are at the top of school leadership and immediate supervisors of teachers to complement and compensate the teachers ‘shortfalls in the implementation of the Competency Based Curriculum in secondary schools. 
Literature review
Administrative support supervision is widely recognized as a core element of instructional leadership that directly influences the quality of teaching in schools. It is typically operationalized through structured practices such as classroom observation, professional guidance, feedback provision, and facilitation of teacher development activities (Nickson et al., 2026);(Arshad et al., 2025);(Ameli et al., 2024). These practices enable school administrators to not only monitor instructional processes but also actively support teachers in improving their pedagogical competencies. The effectiveness of administrative support supervision is often assessed through its key dimensions, including the regularity of supervisory activities, the quality of feedback provided, and the extent of professional support offered to teachers (Altınok, 2024). Studies indicate that supervision characterized by consistent engagement and constructive feedback is more likely to enhance teachers’ instructional practices compared to sporadic or compliance-oriented approaches (Asregid, 2025);(Liption & Wellman, 2024). However, empirical evidence from developing contexts reveals variations in the level of administrative support supervision across schools (Rogers, 2022). With ongoing curriculum reforms in the Uganda education system, there is a high demand for effective administrative support supervision in schools and yet there is uncertainty regarding the level of this administrative support supervision in most parts of Uganda, including Lango subregion. 
Research Methodology
This study adopted a quantitative research paradigm to evaluate the level of administrative support supervision in secondary schools in the Lango sub-region of Northern Uganda. A descriptive cross-sectional survey design was employed, as it enabled the collection of data from a large sample at a single point in time and facilitated comparison between public and private secondary schools. The study population comprised of all secondary schools across eight districts in the Lango sub-region. A proportionate stratified sampling technique was used to ensure fair representation of both public and private schools. This sampling techniques ensures that each subgroup is represented in the sample in the same proportion as in the population and it reduces sampling bias, especially when the population is diverse or has imbalanced subgroup sizes (Lynn, 2019)The schools were first grouped into two strata of public and private. 23 public schools (61%) and 14 private schools (39%) of the total schools were involved. From each district, simple random sampling was used to select the participating schools. Data were collected from 234 secondary school teachers drawn from the sampled schools using a structured questionnaire based on a five-point Likert scale constructed as school administrative support supervision scale. Participants were informed about the purpose of the study and assured of confidentiality, anonymity, and voluntary participation in order to observe research ethics. Questionnaires were largely self-administered and collected on the same day to ensure a high response rate, with follow-up arrangements made where necessary. Descriptive statistic and One-Sample t-test was used in data analysis using SPSS version 27 following norm development. Norms were developed to facilitate meaningful interpretation of the mean scores obtained from the School Administrative Support Supervision Scale. Given the ordinal nature of the data and the need to interpret aggregate mean scores at both overall and domain levels, the equal interval norm approach was used by the researcher to develop the norms.
The equal interval norm approach involves dividing the total scale range by the desired number of interpretive categories to establish uniform class intervals (MIr et al., 2025). In this study, three interpretive levels were considered appropriate by the researcher for describing the magnitude of administrative support supervision, namely: Low, Moderate, and High. The scale range was first determined by subtracting the minimum possible score from the maximum possible score (5−1=4). This range was then divided by three to obtain an equal class interval width of approximately 1.33. 
The mean scores were therefore interpreted using the following norm ranges: 1.00–2.33 (Low), 2.34–3.66 (Moderate), and 3.67–5.00 (High). 
Results
Table 1: Demographic Characteristics of Participants 
	Variable
	Category
	Frequency (N)
	Percentage (%)

	Gender
	Male
	122
	52.1

	
	Female
	112
	47.9

	
	Total
	234
	100

	Academic Qualification
	Diploma
	52
	22.2

	
	Bachelor’s Degree
	155
	66.2

	
	Postgraduate
	27
	11.5

	
	Total
	234
	100

	School Type
	Public
	129
	55.1

	
	Private
	105
	44.9

	
	Total
	234
	100

	Subject Domain
	Arts
	122
	52.1

	
	Science
	112
	47.9

	
	Total 
	234
	100


The study sample was fairly balanced in terms of gender, with a slight male majority (52.1%) compared to females (47.9%). In terms of academic qualification, most respondents held a Bachelor’s degree (66.2%), followed by Diploma (22.2%) and Postgraduate qualifications (11.5%), indicating that the majority met standard professional requirements, though relatively few had advanced training. (55.1%) of the respondent were from public schools and (44.9%) from the private schools, providing adequate representation for comparative analysis. The distribution across subject domains was also balanced, with Arts (52.1%) and Science (47.9%) teachers almost equally represented. 
	        
Table 2:  Level of School Administrative Support Supervision in secondary schools
	Domain
	Mean
	Std. Deviation
	Level

	Observation of   Instructional   Activities
	3.8189
	.43900
	High

	Supervision Feedback
	4.4316
	.33021
	High

	Instructional Leadership
	2.6648
	.26042
	Moderate

	Curriculum Coordination and Transaction
	2.6186
	.35771
	Moderate

	Continuous Professional Development
	1.5678
	.41442
	Low

	Resource Provision
	3.5488
	.52386
	Moderate

	Mean Total
	3.1084
	.18045
	Moderate


1.00-2.33 (Low), 2.34-3.66 (Moderate), and 3.67-5.00 (High)
 Interpretation 
The results from the descriptive statistics in table 2 above showed that the overall mean score of School administrative support supervision level in secondary schools of Lango subregion is moderate, M = 3.1084 (SD = 0.18045) based on the stablished norms. At the domain level, Observation of Instructional Activities recorded a mean of M = 3.8189 (SD = 0.43900), which falls under the high-level category. This suggests that school administrators frequently engage in classroom observations and monitoring of teaching practices. Similarly, Supervision Feedback had the highest mean score of M = 4.4316 (SD = 0.33021), also categorized as high, implying that feedback mechanisms are well-established and actively implemented in schools. In contrast, Instructional Leadership (M = 2.6648, SD = 0.26042) and Curriculum Coordination and Transaction (M = 2.6186, SD = 0.35771) were both rated at a moderate level, indicating that although these supervisory roles are present, they may not be consistently or effectively executed to a high standard. Likewise, Resource Provision (M = 3.5488, SD = 0.52386) also fell within the moderate range, suggesting that while resources are somewhat available, there may be gaps in adequacy or accessibility. Continuous Professional Development in particular recorded the lowest mean score of M = 1.5678 (SD = 0.41442), which is categorized as low. This finding indicates a significant deficiency in the provision of ongoing training and professional growth opportunities for teachers, which is a critical component for effective curriculum implementation, particularly under competency-based approaches.


Testing research hypothesis 
One-Sample t-test was conducted to determine whether the mean level of administrative support supervision in secondary schools of Lango sub-region is statistically equal to the moderate level. 
Table 3: One-Sample t-test and Effect Size for Administrative Support Supervision
	Variable
	N
	Mean
	SD
	Test Value
	t
	df
	p-value
	Mean Difference
	Cohen’s d
	Effect Size Interpretation

	Administrative Support Supervision 
	234
	3.1084
	0.18045
	3.00
	9.192
	233
	.000
	0.10843
	0.601
	Moderate


Source: Field Data (2026)
The results in table 3 above indicated that the mean score for administrative support supervision (M = 3.1084, SD = 0.18045) was significantly higher than the test value of 3.00, t (233) = 9.192, p < .05. Therefore, the null hypothesis that the mean level of administrative support supervision is statistically equal to the moderate level was rejected. The mean difference between the observed mean and the test value was 0.10843, indicating that the level of administrative support supervision is slightly above the moderate benchmark. In addition, the effect size analysis using Cohen’s d yielded a value of 0.601, suggesting a moderate magnitude of difference. This implies that the observed difference between the sample mean and the hypothesized moderate level is not only statistically significant but also practically meaningful.
Discussion 
The findings revealed that the overall level of school administrative support supervision was moderate (M = 3.1084, SD = 0.18045), although statistically significantly higher than the benchmark of 3.00. This result suggests that while administrative support structures are present within schools, they are not yet sufficiently strong to fully optimize instructional effectiveness and curriculum implementation. From the perspective of the Path-Goal Theory, this indicates that school leaders are only partially effective in clarifying the “path” for teachers and in providing the necessary support required to achieve instructional and curriculum goals. The moderate overall level of school administrative support supervision aligns with findings from Hallinger (2011), who argued that in many developing education systems, school leadership practices tend to operate at moderate levels due to structural, resource, and capacity constraints(Hallinger, 2018). Within the assumptions of Path-Goal Theory, such constraints can limit a leader’s ability to remove obstacles and provide adequate support to subordinates. Similarly, (Tan et al., 2024) emphasize that while school leadership significantly influences student outcomes, its effectiveness depends on the consistency and depth of leadership practices across multiple domains. At the domain level, observation of instructional activities and supervision feedback were rated highly. This indicates that school administrators are actively involved in monitoring classroom practices and providing feedback to teachers In line with Path-Goal Theory, these practices reflect directive and supportive leadership behaviors, where leaders clarify expectations and provide feedback to improve performance. These findings are consistent with (Tarusha & Bushi, 2024), who identified classroom observation and feedback as critical leadership responsibilities that directly enhance teacher performance and student achievement. Effective feedback, when timely and constructive, has been shown to promote reflective teaching and continuous improvement. 
However, despite strong performance in these areas, instructional leadership and curriculum coordination were only rated at a moderate level. This suggests that although administrators engage in basic supervisory roles, they may not be sufficiently involved in removing instructional barriers or providing strategic guidance for curriculum implementation This is in line with to  (Chiazor et al., 2025) effective school leadership goes beyond supervision to include active involvement in curriculum planning, instructional guidance, and fostering a shared vision for teaching and learning. According to Path-Goal Theory, leaders are expected not only to guide but also to facilitate goal achievement by eliminating obstacles and aligning organizational processes with employee needs. The moderate performance in these domains therefore implies that teachers may still face challenges in navigating curriculum demands without adequate administrative support. One of the most critical findings was the low level of continuous professional development (CPD) (M = 1.5678). This indicates a significant gap in the supportive function of school leadership. From the lens of Path-Goal Theory, CPD represents a key mechanism through which leaders enhance subordinates’ capabilities and confidence to achieve set goals. The absence of strong CPD structures suggests that administrators are not sufficiently compensating for teachers’ skill gaps, which undermines effective curriculum implementation. This finding supports (Lin et al., 2025), who emphasize that continuous professional development is essential for equipping teachers with competencies required for competency-based curricula. Without ongoing training, teachers may struggle to effectively interpret and implement curriculum reforms, thereby undermining educational quality. The moderate level of resource provision further supports the argument that systemic constraints may be limiting the effectiveness of administrative supervision.  In terms of Path-Goal Theory, inadequate resources represent environmental obstacles that hinder goal achievement. The theory posits that leaders should remove such barriers to facilitate performance. Therefore, the inability to provide adequate teaching and learning resources implies that administrators are constrained in fulfilling their facilitative leadership role, which may negatively affect both teaching quality and curriculum implementation. This findings align with a study which revealed that inadequate teaching and learning resources remain a persistent challenge in many Sub-Saharan African schools, affecting both instructional delivery and supervision practices (Bush et al., 2022).  The hypothesis testing results reinforce the descriptive findings. Although the level of school administrative support supervision was statistically higher than the moderate benchmark, the difference was relatively small (Mean Difference = 0.10843) with a moderate effect size (Cohen’s d = 0.601). This implies that while improvements exist, they are not substantial enough to shift the overall classification from moderate to high. This finding is consistent with (Pan & Chen, 2025), who noted that incremental improvements in leadership practices often do not immediately translate into high-level institutional effectiveness without systemic reforms. 
Overall, the findings demonstrate that school administrators in the Lango sub-region partially fulfil their roles as described by Path-Goal Theory. While they effectively provide guidance through observation and feedback, they fall short in fully supporting teachers through professional development, resource provision, and curriculum coordination. This partial implementation limits the extent to which teachers can effectively achieve curriculum goals, particularly within the demands of competency-based education.
Conclusion 
Generally, the findings suggest that school administrative support supervision in secondary schools of the Lango sub-region is uneven across domains. While strengths exist in classroom observation and feedback, critical areas such as professional development, instructional leadership, and curriculum coordination require significant strengthening. The moderate overall level of school administrative support supervision suggests that administrative support is present but not sufficiently comprehensive to fully support effective implementation of the Competency-Based Curriculum.
Study Limitations
This study has some limitations that should be considered when interpreting the findings. The use of a cross-sectional design limits the ability to establish causal relationships. In addition, reliance on self-reported questionnaire data may introduce response bias and may not fully reflect actual supervisory practices. The study’s quantitative approach might have also restricted deeper exploration of contextual factors influencing administrative support supervision. Furthermore, the findings are limited to secondary schools in the Lango sub-region and may not be fully generalizable to other contexts. 

Recommendations
The study recommends for that strengthening school administrative support supervision is essential for improving curriculum implementation by school administrators prioritizing Continuous Professional Development through regular training, mentoring, and structured teacher support. There is also need for strengthening the instructional leadership of school administrators and promoting collaborative curriculum planning within departments at school level. The study further recommends that Parent Teachers Association and Boards of Governors in collaboration with the government should ensure adequate provision of teaching and learning resources to support effective instruction.
The Ministry of Education and Sports and District Education Offices should develop and enforce stronger supervision frameworks, in addition to providing leadership training for school administrators.
The study recommends for further studies to examine contextual factors influencing administrative support supervision and its long-term impact on educational outcomes.
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