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ABSTRACT 

	Aims: This study aimed to evaluate the financial literacy levels of pre-service teachers enrolled in teacher education programs at the University of Eastern Philippines, Laoang Campus, and to design an extension program addressing their specific needs.

Study Design: A descriptive research design was employed to assess financial literacy across five dimensions: saving, budgeting, investing, debt management, and financial knowledge.
Place and Duration of Study: The study was conducted at the University of Eastern Philippines, Laoang Campus, during the second semester of the academic year 2023–2024.
Methodology: Pre-service teachers from the Bachelor of Elementary Education, Bachelor of Physical Education, Bachelor of Secondary Education, and Bachelor of Technology and Livelihood Education programs participated. Data were collected using a validated researcher-made instrument and analyzed through frequency counts, percentages, and weighted mean.
Results: Budgeting emerged as the strongest domain, followed by saving and financial knowledge. Debt management and investing were identified as weaker areas, highlighting domains where students demonstrated limited confidence and competence.
Conclusion: An extension program was developed to reinforce strengths and address gaps through workshops, interactive modules, and practical activities focused on budgeting, saving strategies, debt management, and introductory investing. The program aims to equip pre-service teachers with comprehensive financial skills that enhance personal growth and professional readiness. The findings underscore the importance of integrating financial literacy into teacher education to foster financially responsible and resilient educators.
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1. INTRODUCTION 

Financial literacy has been consistently recognized as an essential skill for pre-service teachers, enabling them to make informed financial decisions, achieve personal stability, and reduce stress related to money matters. As future educators, their ability to teach financial concepts and model responsible financial behavior depends on their own financial knowledge and confidence. Without a strong foundation, they struggle to guide students in making wise financial choices (Barotilla et al., 2024; Gundran & Vallejos, 2025).
Casane (2026) examined the financial literacy of BEED students in Edukasyong Pantahanan at Pangkabuhayan (EPP) and its relationship with academic performance. Results showed that budgeting, saving, debt management, and financial planning were strongly linked to higher academic achievement, while investing had little impact, reflecting limited awareness and practice among students. This underscores the need to strengthen investment education through curriculum integration and training programs.
Despite these strengths, many pre-service teachers continue to face financial challenges and receive limited education on managing finances effectively. Studies revealed consistent strengths in budgeting and saving but persistent weaknesses in debt management, investing, and long-term planning (Barotilla et al., 2024; UEP Laoang Campus Study, 2026). Gundran and Vallejos (2025) emphasized that structured training programs are essential to strengthen competencies in budgeting, saving, and investing, supporting initiatives to craft extension programs tailored to teacher education students.
Recent findings also highlight systemic issues across the teaching profession. Vidal-Sarahina (2025) revealed that even in-service teachers face gaps in translating financial knowledge into consistent behavior, reinforcing the importance of early interventions during teacher education. Similarly, Guira (2020) found comparable challenges among senior high school teachers, while Montalbo et al. (2017) reported very low financial literacy nationwide, underscoring the urgency of embedding financial education in curricula.
Other related studies further support this need. Zerna (2024) found moderate literacy but limited financial well-being among teachers in Siquijor. Humilde and Berry (2021) noted strong implementation of basic financial literacy concepts under DepEd Order No. 22, s.2021, but weak coverage of investment education. Abaya et al. (2021) observed that teachers in Cabanatuan practiced saving and budgeting yet often borrowed due to emergencies. Nalaza-Costuna (2023) confirmed strong correlations between literacy and capability in budgeting, saving, and investing, while Hernanie and Martin (2025) found no significant link between financial literacy and teaching performance in Sultan Kudarat. Macdon and Merlin (2023) reported low literacy among teachers and school heads in Marinduque, stressing the need for enhancement programs. Tilan and Cabal (2021) showed literacy across all aspects but linked it to income levels, while Adorna et al. (2022) emphasized the role of training and position in improving literacy.

Taken together, these findings demonstrated that financial literacy among teachers and pre-service teachers was shaped not only by knowledge but also by behavior, cultural tendencies, and systemic challenges. Thus, the study at UEP Laoang Campus assessed the financial literacy levels of pre-service teachers and used the results as the basis for crafting a comprehensive financial literacy program. By addressing gaps in debt management, investing, and long-term planning, while reinforcing strengths in budgeting and saving, the program aimed to empower future educators to be financially resilient and serve as responsible role models for their students.




2. methodology 
2.1. Research Design
This study used a quantitative approach with a descriptive design. It aimed to assess the financial literacy levels of pre-service students in teacher education programs at the University of Eastern Philippines, Laoang Campus. The study focused on five areas: budgeting, saving, investing, debt management, and financial knowledge.
2.2. Respondents
The participants were 41 pre-service students from four programs: Bachelor of Elementary Education (BEEd), Bachelor of Physical Education (BPED), Bachelor of Secondary Education (BSED), and Bachelor of Technical-Vocational Teacher Education (BTVTED). Data were collected during the second semester of the 2023–2024 school year, while students were completing their teaching internship. Their busy schedules during this period limited the number of respondents.
2. 3. Sampling Technique
Convenience sampling was used to select participants. This method allowed the researcher to gather data from students who were available and willing to participate during their internship.
2.4. Research Instrument
A researcher-made questionnaire was used to measure financial literacy in the five domains. The instrument was reviewed by experts in education and finance to ensure clarity and relevance. Their feedback guided necessary revisions. 
2.5. Data Collection Procedure
The researcher distributed the questionnaires during internship sessions with help from supervising instructors. Students were informed about the study and assured of confidentiality. They completed the questionnaires independently during available time slots.
2.6. Data Analysis
Descriptive statistics were used to analyze the data. Frequency counts and percentages, weighted mean determined the level of financial literacy in each domain, and ranking identified the strongest and weakest areas.

3. results and discussion

3.1.  Financial Literacy in terms of Saving
The computed average score across all statements is 4.093, reflecting a positive overall perspective toward saving money among respondents. As presented in Table.1, the highest-rated statement, “Saving money is essential for achieving my financial goals”, underscores the significance of saving in achieving financial stability. This finding highlights the strong emphasis placed by respondents on savings as a critical tool for attaining their financial objectives. Conversely, the lowest-rated statement, “Saving money is an important part of my financial plan”, points to potential areas for development in embedding savings into a deliberate financial strategy.
The results further reveal that respondents exhibit consistent savings habits and a solid understanding of available savings options, as evidenced by high scores in statements like “I regularly track and monitor my expenses to support my savings efforts” and “I have a clear understanding of the different savings options available to me.” Saving money is perceived as providing financial security and peace of mind, as reflected in the statement “Saving money gives me a sense of financial security and peace of mind.” However, there is room for improvement in terms of regularly reassessing savings plans and aligning them with long-term financial strategies, as suggested by the slightly lower scores for such statements.
The findings indicate that individuals feel empowered in managing their finances through regular savings and tracking practices but could benefit from financial education focusing on integrating saving into broader financial plans. By addressing these gaps, individuals can further enhance their financial adaptability and security, fostering even stronger savings behaviors.
These insights are consistent with Casane (2026), who found that budgeting and saving were strongly linked to higher academic achievement among BEED students, while investing remained underdeveloped. Similarly, Barotilla et al. (2024) reported that pre-service teachers demonstrated strong saving habits but struggled with embedding savings into long-term financial planning. Abaya et al. (2021) also observed that teachers in Cabanatuan practiced saving and budgeting yet often resorted to borrowing during emergencies, highlighting the need for deliberate financial strategies. Finally, Adorna et al. (2022) emphasized that structured training and professional development significantly improve teachers’ financial literacy, reinforcing the importance of integrating savings education into teacher preparation programs.

Table.1: Financial Literacy in Terms of Saving
	No.
	Statement
	WM
	Interpretation

	1
	Saving money is an important part of my financial plan.
	3.53
	Moderately Literate

	2
	I consistently save a portion of my income.
	4.16
	Highly Literate

	3
	I am confident in my ability to reach my savings goals.
	4.14
	Highly Literate

	4
	I have a clear understanding of the different savings options available.
	4.19
	Highly Literate

	5
	I regularly track and monitor my expenses to support my savings efforts.
	4.19
	Highly Literate

	6
	Saving money gives me a sense of financial security and peace of mind.
	4.44
	Financially
Empowered

	7
	I have successfully achieved my savings goals through consistent habits.
	3.74
	Moderately Literate

	8
	I regularly reassess and adjust my savings plan based on changes.
	4.07
	Highly Literate

	9
	I feel in control of my finances due to my consistent savings habits.
	3.98
	Moderately Literate

	10
	Saving money is essential for achieving my financial goals.
	4.49
	Financially
Empowered

	
	Weighted Mean
	4.093
	Highly Literate


3. 2. Financial Literacy in terms of Budgeting
As illustrated in Table 2, the computed overall Weighted Mean (WM) for budgeting is 4.304, indicating a positive perspective toward budgeting practices among respondents. The highest-rated statement, "Budgeting is an essential tool for managing personal finances effectively", demonstrates a strong consensus on the importance of budgeting as a cornerstone of effective financial management. On the other hand, the statements "I consistently create and follow a budget to track my income and expenses" and "I regularly review and adjust my budget to accommodate changes in my financial situation", ranking lowest but still reflecting agreement among participants.
The results emphasize that respondents value budgeting as a critical practice for financial control and goal achievement. Statements such as "I allocate specific amounts to different spending categories in my budget" and "I have a clear understanding of my monthly income and expenses" highlight a practical and structured approach to managing income and expenses. However, the slightly lower scores for consistent tracking and revising budgets suggest opportunities for improvement in maintaining and updating financial plans over time.
These findings indicate a solid foundation of budgeting practices, with respondents recognizing its role in enhancing financial organization. Efforts to strengthen consistency in tracking and adaptability in revising budgets could further empower individuals to navigate financial challenges and changes effectively.
The results align with recent findings that highlight the critical role of budgeting in financial literacy and stability. Templa et al. (2025) demonstrated that financial literacy significantly influences the budgeting practices of college students, showing that those with higher literacy levels consistently track expenses and allocate funds more effectively. Similarly, the Bangko Sentral ng Pilipinas (2024) reported that effective budgeting and expense monitoring are essential for financial security across Filipino households, particularly among young adults, and emphasized the importance of financial attitude and aptitude in shaping long-term behavior. These updated studies reinforce the need to strengthen financial literacy initiatives that focus on budgeting and expense tracking, underscoring their impact on financial decision-making and overall well-being. 
Table.2: Financial Literacy in Terms of Budgeting
	No.
	Statement
	WM
	Interpretation

	11
	Budgeting is an essential tool for managing personal finances effectively.
	4.65
	Financially
Empowered

	12
	I consistently create and follow a budget to track my income and expenses.
	4.19
	Highly Literate

	13
	I have a clear understanding of my monthly income and expenses.
	4.23
	Highly Literate

	14
	I allocate specific amounts to different spending categories in my budget.
	4.26
	Highly Literate

	15
	I regularly review and adjust my budget to accommodate changes in my financial situation.
	4.19
	Highly Literate

	
	Weighted Mean
	4.304
	Highly Literate



3.3. Financial Literacy in terms of Investing
Based on the data in Table 3, the computed overall Weighted Mean (WM) for financial literacy in terms of investing is 3.71, indicating that respondents generally agree on having moderate investment knowledge and practices. The highest-rated statement, "I have a basic understanding of investment options", suggests that respondents are familiar with different investment opportunities available to them, which forms the foundation for making informed financial decisions. On the other hand, the lowest-rated statement, "I regularly invest a portion of my income", highlights a need to encourage more consistent investment habits.
Respondents agree moderately on their ability to understand the risks and rewards associated with investments and on having a long-term investment plan. These findings indicate a reasonable level of awareness of investment principles but reflect an opportunity to enhance confidence and activity in actual investing practices. Encouraging active participation in investing and providing tools for better decision-making could bridge these gaps and foster stronger financial outcomes.
The results are consistent with more recent findings that highlight the importance of financial literacy in investment decision-making. Nalaza-Costuna (2023) confirmed strong correlations between teachers’ financial literacy and their capability in budgeting, saving, and investing, emphasizing the need for structured programs to strengthen investment knowledge. Similarly, Vidal-Sarahina (2025) revealed that even in-service teachers continue to face gaps in translating financial knowledge into consistent investment behavior, reinforcing the importance of early interventions during teacher education. In addition, Zerna (2024) found that while teachers demonstrated moderate literacy, their financial well-being remained limited, particularly in areas of investment planning. These updated studies underscore the necessity of targeted interventions and curriculum integration to improve both understanding and active engagement in investing, supporting the conclusions of this research. 
Table 3: Financial Literacy in Terms of Investing
	No.
	Statement
	WM
	Interpretation

	16
	I have a basic understanding of investment options.
	3.93
	Highly Literate

	17
	I feel confident in making investment decisions.
	3.65
	Moderately Literate

	18
	I regularly invest a portion of my income.
	3.53
	Moderately Literate

	19
	I understand the risks and rewards associated with different investments.
	3.79
	Moderately Literate

	20
	I have a long-term investment plan.
	3.65
	Moderately Literate

	
	Weighted Mean
	3.71
	Moderately
Literate


3.4. Financial Literacy in terms of Debt Management 
The computed overall Weighted Mean (WM) for debt management, as seen in Table.4, is 3.82, indicating that respondents generally agree on having a moderate level of financial literacy in managing debt effectively. The highest-rated statement, "I avoid unnecessary debt", reflects a strong commitment to avoiding financial practices that may lead to excessive or unwarranted liabilities. This signifies a prudent approach to debt, which is a vital aspect of maintaining financial stability. On the other hand, the lowest-rated statement, "I regularly review my credit report", highlights an area where respondents could enhance their financial management skills by staying informed about their credit status.
Respondents also express agreement with understanding credit mechanisms "I have a clear understanding of how credit works", and having a structured plan to pay off debts "I have a plan to pay off my existing debts", . These findings suggest that while respondents actively work to manage and minimize debt, there is room for improvement in areas such as credit monitoring and comprehensive debt management strategies.
The findings indicate a solid foundation in debt management, emphasizing responsible financial behaviors such as avoiding unnecessary debt and planning for debt repayment. Efforts to promote regular credit review and understanding of debt-related tools could strengthen these practices further.
The findings align with more recent studies that emphasize the importance of debt management as a critical aspect of financial literacy. Nalaza-Costuna (2023) confirmed strong correlations between teachers’ financial literacy and their capability in budgeting, saving, and investing, noting that debt management remains a persistent challenge requiring structured interventions. Similarly, Zerna (2024) reported that while teachers demonstrated moderate literacy, concerns about debt and financial well-being were prevalent, underscoring the need for targeted programs to address borrowing and repayment practices. In addition, Hernanie and Martin (2025) found that although teachers in Sultan Kudarat exhibited varying levels of financial literacy, debt management skills did not significantly translate into improved teaching performance, highlighting gaps in applying financial knowledge to real-life contexts. These updated studies reinforce the importance of initiatives aimed at enhancing debt management knowledge and behaviors, supporting the conclusions of this research. 
Table.4: Financial Literacy in Terms of Debt Management
	No.
	Statement
	WM
	Interpretation

	21
	I have a clear understanding of how credit works.
	3.77
	Moderately Literate

	22
	I manage my debt effectively.
	3.67
	Moderately Literate

	23
	I avoid unnecessary debt.
	4.11
	Highly Literate

	24
	I have a plan to pay off my existing debts.
	3.98
	Moderately Literate

	25
	I regularly review my credit report.
	3.56
	Moderately Literate

	
	Weighted Mean
	3.82
	Moderately Literate



3.5. Financial Literacy in terms of Financial Knowledge 
The computed overall Weighted Mean (WM) for financial knowledge, as outlined in Table.5, is 3.95, indicating that respondents generally agree they possess a satisfactory level of financial knowledge. The highest-rated statement, "I understand basic financial concepts" , highlights a strong grasp of fundamental financial principles among respondents, which is crucial for effective financial decision-making. Conversely, the lowest-ranked statement, "I have received formal financial education", suggests that while respondents may have acquired financial knowledge informally, there is room to increase access to formal financial education opportunities.
Other findings indicate that respondents feel moderately prepared to handle unexpected financial emergencies "I feel prepared to handle unexpected financial emergencies", and confident in their overall financial knowledge "I feel confident in my overall financial knowledge",. These results suggest a solid foundation in financial literacy but highlight the need for continuous efforts to expand formal education and access reliable financial resources. Encouraging regular engagement with financial information and resources could help reinforce these positive outcomes.
The findings align with more recent studies that emphasize the importance of financial literacy in shaping financial behavior and preparedness. Nalaza-Costuna (2023) confirmed strong correlations between teachers’ financial literacy and their capability in budgeting, saving, and investing, highlighting the need for structured programs to strengthen knowledge and confidence in financial decision-making. Similarly, Zerna (2024) reported that while teachers demonstrated moderate literacy, concerns about debt and overall financial well-being persisted, underscoring the importance of embedding financial education into professional development. In addition, Vidal-Sarahina (2025) revealed that even in-service teachers continued to face gaps in translating financial knowledge into consistent behavior, reinforcing the urgency of early interventions during teacher education. These updated studies support the need for initiatives that provide accessible education and resources, reinforcing the importance of structured learning to improve financial preparedness and decision-making.
Table.5: Financial Literacy in Terms of Financial Knowledge
	No.
	Statement
	WM
	Interpretation

	26
	I feel confident in my overall financial knowledge.
	3.91
	Highly Literate

	27
	I seek out financial information and resources regularly.
	3.77
	Moderately
Literate

	28
	I understand basic financial concepts (e.g., interest, inflation).
	4.49
	Financially
Empowered

	29
	I feel prepared to handle unexpected financial emergencies.
	3.93
	Highly Literate

	30
	I have received formal financial education (e.g., courses, workshops).
	3.67
	Moderately
Literate

	
	Weighted Mean
	3.95
	Highly
Literate




4. Conclusion

The study concludes that the financial literacy of pre-service students at the University of Eastern Philippines, Laoang Campus reflects both notable strengths and critical areas for improvement. Budgeting emerged as the strongest dimension, demonstrating students’ ability to plan, allocate, and manage financial resources effectively. This strength highlights their preparedness for financial responsibilities in both personal and professional contexts. Saving ranked second, underscoring their resilience and foresight in securing future stability through consistent saving practices.
Meanwhile, financial knowledge was rated moderately high, indicating a solid grasp of basic concepts but revealing the need to deepen understanding of more complex principles such as investment strategies, risk management, and long-term planning. Debt management scored lower, pointing to challenges in handling financial obligations and credit responsibly, while investing was the weakest dimension, reflecting limited confidence and knowledge in pursuing opportunities for long-term wealth creation.
Overall, the findings emphasize the importance of structured financial education programs that reinforce strengths in budgeting and saving while addressing gaps in debt management and investing. Embedding comprehensive financial literacy initiatives into teacher education curricula will not only empower pre-service students to achieve personal financial stability but also enable them to model responsible financial behavior for their future learners, thereby contributing to the development of financially literate communities.

 Proposed Financial Literacy Program Framework

1. Research Findings (Input)
· Strengths: Budgeting, Saving
· Moderate: Financial Knowledge
· Weaknesses: Debt Management, Investing
2. Program Objectives
· Reinforce budgeting and saving skills
· Improve debt management practices
· Build confidence in investing
· Deepen financial knowledge for long-term planning
3. Core Components
· Budgeting Workshops → Income allocation, expense tracking
· Saving Strategies → Emergency funds, digital savings tools
· Debt Management Training → Credit literacy, repayment planning
· Investment Education → Basics of stocks, bonds, mutual funds, risk management
· Knowledge Enhancement → Retirement planning, insurance, financial risk analysis
4. Implementation Strategies
· Curriculum integration into teacher education
· Structured seminars and workshops
· Partnerships with BSP and financial institutions
· Student support systems (counseling, peer mentoring)
· Continuous monitoring and evaluation
5. Expected Outcomes (Output)
· Balanced financial literacy across all dimensions
· Reduced financial stress among pre-service teachers
· Greater confidence in debt and investment decisions
· Empowered educators modeling responsible financial behavior
· Contribution to financially literate communities
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