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ABSTRACT 
	Academic performance is a key measure of student achievement and reflects the effectiveness of educational programs. This study examined the academic performance of Bachelor of Elementary Education (BEED) students enrolled in Edukasyong Pantahanan at Pangkabuhayan (EPP) and explored its relationship with financial literacy. The research focused on five dimensions of financial literacy—budgeting, saving, investing, debt management, and financial planning—with the aim of determining whether financial habits influence academic outcomes and identifying areas for improvement in financial education. A descriptive survey research design was employed, utilizing complete enumeration of thirty-one second-year BEED students as respondents. Data were collected through academic ratings in EPP and questionnaires assessing financial literacy across the five components. Academic performance was evaluated using standardized measures, while financial literacy was analyzed through self-reported assessments. Correlation analysis was conducted to determine the extent of the relationship between financial literacy and academic performance. The findings revealed that academic performance is closely associated with financial literacy, particularly in budgeting, saving, debt management, and financial planning. However, investing showed weaker association, suggesting limited awareness and practice among students in this area. These results highlight the importance of strengthening financial literacy education, especially investment knowledge, through curriculum integration, workshops, and targeted initiatives. By equipping BEED students with essential financial management skills, institutions can foster financial responsibility, enhance academic performance, and prepare future educators to model and promote sustainable financial practices in their classrooms and communities.
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1. INTRODUCTION 

Edukasyong Pantahanan at Pangkabuhayan (EPP) is a core subject in the Philippine basic education curriculum, designed to equip learners from Grades 4 to 6 with practical skills in home economics, livelihood education, and financial literacy. As future educators, Bachelor of Elementary Education (BEED) students play a vital role in delivering these competencies to young learners. Consequently, assessing their financial literacy and academic performance, particularly in relation to TLE 1, is essential for identifying targeted interventions that will strengthen their readiness to teach financial literacy effectively.

Academic performance has long been recognized as a central measure of student achievement, and recent scholarship highlights its strong connection with financial literacy. For instance, Starobin, Hagedorn, Purnamasari, and Chen (2013) demonstrated that financial literacy significantly predicts both financial well‑being and academic success among university students, with budgeting and debt management emerging as critical determinants of achievement. This finding resonates with the present study, which revealed that BEED students’ performance in EPP is closely linked to their financial habits in budgeting, saving, and debt management. Similarly, Ho and Lee (2020) examined the effects of standardized financial literacy curricula and found that while student outcomes improved, disparities remained in investment knowledge depending on school grouping. This mirrors the current study’s result that investing showed weaker association with academic performance, suggesting limited awareness among students in this area.

Moreover, Frisancho (2023) confirmed that school‑based financial education enhances financial literacy without negatively affecting academic performance, reinforcing the recommendation to integrate financial literacy into the BEED curriculum. In addition, Silva, Villena, Rabino, and Melo (2024) highlighted uneven digital financial literacy among Filipino college students, with strong saving skills but weaker investment and debt management practices, which parallels the gaps identified in the present study. Likewise, Barrot, Gonzales, Eniego, Salipande, and Olegario (2024) emphasized the importance of embedding financial literacy into the K‑12 curriculum, noting challenges in teacher training and resources, which aligns with the current study’s call for workshops and targeted initiatives. Finally, Cainglet, Hortillo, and Tan (2022) revealed gender differences in financial literacy, with female students excelling in saving but lagging in investment knowledge, offering a nuanced explanation for the variation observed among BEED respondents. Collectively, these studies validate the present findings and underscore the need for curriculum integration and enhanced investment awareness to strengthen both financial literacy and academic performance.

Academic performance in EPP has been shown to depend not only on instructional strategies but also on teacher confidence and learner engagement. For instance, Arias (2025) demonstrated that teachers with high self‑efficacy in managing modules and assessing progress fostered very satisfactory academic performance among learners. Similarly, Matienzo (2025) found that task‑based approaches enhanced student participation, though their direct effect on written test scores was moderate. These findings suggest that while innovative teaching strategies improve engagement, broader competencies such as financial literacy are equally important in shaping student success.

Financial literacy—the ability to make informed financial choices through budgeting, saving, investing, debt management, and financial planning—has become widely recognized as essential for both individual well‑being and national development. Lusardi and Messy (2023) emphasized its role as a vital life skill that enhances resilience and reduces vulnerability, while international assessments such as the OECD/INFE surveys (2026) highlighted its importance in promoting financial inclusion and long‑term stability. For educators, financial literacy represents not only a personal advantage but also a professional responsibility. In fact, Estojero, Abellana, and Orongan (2025) showed that teachers’ financial knowledge and practices significantly influence their teaching approaches and their ability to serve as role models in shaping students’ financial attitudes and behaviors.

In the Philippine context, financial literacy has gained momentum through legislative and institutional efforts. Republic Act No. 10679 (Youth Entrepreneurship Act) and Republic Act No. 10922 (Economic and Financial Literacy Week) reflect the government’s commitment to cultivating responsible financial habits among youth. Likewise, the Department of Education’s Financial Education Policy (DepEd Order No. 22, s. 2021) promotes financial literacy among learners and educators, aligning with national goals for inclusive growth and economic resilience. Complementary studies reinforce these initiatives: Dela Peña et al. (2024) revealed that saving habits, while generally positive, can also predict higher financial stress among students; Rodríguez Correa et al. (2025) noted that practical aspects such as budgeting and credit card use remain underexplored; Pondang (2024) found a strong correlation between financial literacy and responsible spending among senior high school students; and Bungabong and Rosalejos (2025) emphasized the need to strengthen financial literacy among teachers and parents to improve financial management practices. Furthermore, Christopher and Nithya (2025) argued that financial literacy requires both knowledge and application, making it essential for sustainable development.

Despite these advancements, challenges remain. Teachers often face limited access to updated materials and financial literacy training. For example, Macdon and Merlin (2023) recommended continuous professional development and workshops to enhance financial knowledge, especially for newly hired educators, while Villareal (2023) supported targeted interventions to improve institutional efficiency and financial stability. Practical initiatives such as “Gulayan sa Paaralan” (Vegetable Gardens) demonstrate how EPP and TLE can integrate financial and agricultural education, promoting food security and sustainability. Globally, the OECD’s PISA survey (2012) and subsequent studies (OECD/INFE, 2017) have emphasized the role of financial literacy in reducing economic disparities and fostering informed decision‑making.

In summary, this study builds on existing literature and policy frameworks to evaluate the financial literacy and academic performance of BEED students. By identifying strengths and gaps, it aims to guide the development of effective interventions that will empower future educators to teach financial literacy with confidence and competence, ultimately contributing to a financially literate and economically stable society.

Objectives

This study intended to determine the level of academic performance in Edukasyong Pantahanan at Pangkabuhayan and financial literacy among students in Bachelor of Elementary Education during the school year 2023-2024.

Specifically, it aimed to: 

 1. Determine the academic performance in EPP of the student-respondents 
 2. Determine the financial literacy of the student-respondents in terms of:
        2.1. budgeting
        2.2. saving
        2.3. investing
        2.4. debt management
        2.5. financial planning
 3. Look into the significant relationship between the academic performance and level of financial literacy of the student respondents in terms of: 
        3.1. budgeting
        3.2. saving
        3.3. investing
        3.4. debt management
        3.5. financial planning



2. methodology 

1. Research Design 
The researcher utilized a quantitative approach of research employing a descriptive correlational design. As used in the study, the researcher correlates the academic performance in Edukasyong Pantahanan at Pangkabuhayan as well as the financial literacy in terms of budgeting, saving, investing, debt management, and financial planning of the Bachelor of Elementary Education Students. 

2. Respondents 
The respondents of the study were composed of thirty-one (31) second-year Bachelor of Elementary Education students who were officially enrolled in TLE 1: EPP during the second semester of the academic year 2023–2024 at the University of Eastern Philippines, Laoang Campus.


3. Sampling Technique
The study used complete enumeration, meaning all available and willing participants from the defined group were included.

4. Research Instruments 
 The researcher-made instrument was validated to ensure clarity, relevance, and reliability. Experts reviewed the items to confirm that they accurately reflected the concepts being studied and suggested necessary improvements.

5. Data Analysis 
The statistical tools used in the study included frequency counts, percentages, weighted mean, and Pearson's r correlation. These methods were employed to analyze and interpret the gathered data effectively.


3. results and discussion
Academic Performance in Edukasyong Pantahanan at Pangkabuhayan 
The overall weighted mean of 3.84 in Edukasyong Pantahanan at Pangkabuhayan (EPP) falls under the “Very Good” category, indicating a high level of academic performance among the learners. This suggests that students consistently engaged with the subject matter and demonstrated commendable competence. Based on the data gathered from 31 students, 64.52% received a “Very Satisfactory” rating (1.25), while 9.68% achieved an “Outstanding” rating (1.00). Additionally, 25.80% were rated as “Satisfactory” (1.50), showing that all participants performed at acceptable or above‑average levels. These results affirm the success of the instructional approach and the learning environment provided.
Supporting these findings, Arias (2025) emphasized that teachers’ self‑efficacy in distributing modules, retrieving outputs, and assessing progress directly contributed to very satisfactory academic performance in EPP and TLE subjects. Likewise, Matienzo (2025) demonstrated that task‑based strategies enhanced student engagement, with learners performing “Very Good” in written tests and “Excellent” in performance tasks. Although the correlation between engagement and academic performance was moderate, the study highlighted that innovative teaching approaches foster active participation and strengthen learning outcomes. Together, these studies reinforce the present findings, underscoring the role of skilled educators, effective instructional strategies, and supportive environments in promoting academic excellence in EPP.
Table 1: Academic Performance in Edukasyong Pantahanan at Pangkabuhayan 
	Academic Performance
	Interpretations
	f
	P

	1.00- Excellent (96–100%)
	Outstanding
	3
	9.68%

	1.25-Very Good (93–95%)
	Very Satisfactory
	20
	64.52%

	1.50-Very Good (90–92%)
	Satisfactory
	8
	25.80%

	N=
	31
	100%

	Weighted Mean
	3.84
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Financial Literacy in terms of Budgeting

The study revealed in Table 2.a that participants possess strong budgeting skills, with an overall mean score of 4.204, indicating a high level of financial literacy. Notably, the highest‑rated item was “I adjust my budget based on my financial needs”, which scored 4.74 and showed a strong positive correlation with overall financial literacy (R = 0.78). This suggests that adaptability in budgeting is closely tied to financial competence. Other items also reflected disciplined financial habits: “I stay within my budget” scored 4.39 (R = 0.70), and “I track my expenses regularly” scored 4.09 (R = 0.65), both showing moderate to strong relationships with financial literacy. However, the item “I feel confident in my budgeting skills” received the lowest score of 3.35 and had a weaker correlation (R = 0.50), indicating that while participants are skilled at managing their budgets, they may lack confidence in their financial abilities.
Moreover, these findings highlight the need to strengthen self‑assurance through programs that teach advanced budgeting techniques and offer hands‑on practice. Tools such as budgeting apps and one‑on‑one coaching can also support better financial decision‑making. Consistent with this, Barrot et al. (2024) emphasized that teachers and school leaders recognize the value of financial literacy education despite implementation challenges, reinforcing the importance of budgeting as a practical skill. Likewise, DepEd Order No. 22, s. 2021 institutionalized financial education in the Philippine K‑12 curriculum, underscoring budgeting as a key competency for both learners and educators.
Overall, the results suggest that while budgeting behaviors among participants are strong, boosting confidence remains a key area for improvement. Strengthening both knowledge and self‑assurance in budgeting will not only enhance individual financial competence but also contribute to the broader goal of cultivating financially literate citizens.

	
	Financial Literacy in terms of Budgeting
	W M
	Interpretation

	1
	I create a budget to manage my finances.
	4.45
	Highly Literate

	2
	I track my expenses regularly.
	4.09
	 Literate

	3
	I adjust my budget based on my financial needs.
	4.74
	Highly Literate

	4
	I stay within my budget.
	4.39
	Highly Literate

	5
	I feel confident in my budgeting skills.
	3.35
	Moderately Literate

	Weighted Mean
	4.204
	Highly Literate


Table 2.a: Financial Literacy in terms of Budgeting

The study revealed in Table 2.b that participants demonstrate strong saving habits, with an overall average score of 4.192, indicating a high level of financial literacy in this area. The highest‑rated item was “understanding the importance of saving”, which scored 4.74 and showed a strong correlation with overall financial literacy (R = 0.76). This suggests that most respondents recognize the value of saving for financial stability. Participants also performed well in “setting savings goals” and “saving even with limited income”, both scoring 4.19 and showing good discipline. These items had R‑values of 0.68 and 0.70, respectively, indicating a close connection to financial literacy. However, the lowest score was 3.68 for “having a savings account for emergencies”, with a weaker correlation (R = 0.52). This implies that while individuals are saving, they may not be using formal saving tools like bank accounts.
This gap highlights the need to promote emergency savings and improve access to saving options. Educational programs that emphasize the benefits of savings accounts, along with practical tools such as budgeting apps and financial coaching, can help strengthen saving behaviors. Supporting this, Dela Peña et al. (2024) found that saving habits, while generally positive, can also predict higher financial stress among students, showing that saving practices must be balanced with proper financial planning. Similarly, Pondang et al. (2024) and Gabay (2024) emphasized that disciplined saving and spending habits among senior high school students are closely tied to financial literacy and stewardship. Bungabong & Rosalejos (2024) also highlighted weaknesses in financial management practices among teachers and parents, reinforcing the need to strengthen saving behaviors across communities. At the policy level, Barrot et al. (2024), DepEd Order No. 22, s. 2021, and Republic Acts 10679 and 10922 collectively underscore saving as a cornerstone of financial literacy education in the Philippines.
Table 2.b.: Financial Literacy in terms of Saving
	Financial Literacy in terms of Saving
	WM
	Interpretation
	
	

	6
	I save a portion of my income regularly.
	4.16
	Highly Literate
	
	

	7
	I have a savings account for future needs or emergencies.
	3.68
	 Literate
	
	

	8
	I set savings goals for specific purposes.
	4.19
	Highly Literate
	
	

	9
	I save money even when my income is limited.
	4.19
	Highly Literate
	
	

	10
	I understand the importance of saving.
	4.74
	Highly Literate
	
	

	
	Weighted Mean
	4.192
	Highly Literate
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Financial Literacy in Terms of Investing
The study showed in Table 2.c that investing is a slightly weaker area of financial literacy, with an overall mean score of 3.954. Participants demonstrated strong understanding of investment risks and rewards (4.35), which had a high correlation with overall financial literacy (R = 0.75). They also researched investment options (4.10) and learned about different types of investments and small businesses (4.03), with R‑values of 0.70 and 0.68, showing good effort in making informed decisions. However, lower scores were seen in having a diversified investment portfolio (3.52) and understanding basic investment concepts (3.77). These had weaker correlations, with R‑values of 0.55 and 0.60, pointing to gaps in basic knowledge and risk management. These results suggest that while participants are interested in investing, they need more support in building a strong foundation and learning how to spread investment risks. Offering simple training, mentorship, and easy‑to‑use learning tools can help improve their confidence and skills.
Supporting this, Rodríguez‑Correa et al. (2025) highlighted that research on financial literacy among college students often focuses on broad dimensions, while practical subtopics such as investing remain underexplored. Their systematic review emphasized the need for more structured research agendas that prioritize everyday financial practices, including investment decisions. Similarly, Christopher and Nithya (2025) stressed that financial literacy requires both knowledge and application, noting that investing is a critical area where informed decision‑making can lead to sustainable development. At the policy level, DepEd Order No. 22, s. 2021 institutionalized financial education in schools, encouraging the integration of investment concepts to help learners take advantage of financial opportunities. Overall, the study confirms that investing is an essential but less developed dimension of financial literacy. Strengthening knowledge of investment basics, diversification strategies, and risk management will not only enhance individual financial competence but also contribute to the broader national goal of preparing financially literate citizens capable of making sound economic decisions.
Table 2.c: Financial Literacy in terms of Investing

	Financial Literacy in terms of Investing
	WM
	Interpretation

	11
	I understand the basics of investing.
	3.77
	Literate

	12
	I have learned about different types of investments and small businesses.
	4.03
	 Highly Literate

	13
	I research investment options before committing my money.
	4.10
	Highly Literate

	14
	I understand the risks and rewards associated with investing.
	4.35
	Highly Literate

	15
	I have a diversified investment portfolio.
	3.52
	 Literate

	
	Weighted Mean
	3.954
	Highly Literate



Financial Literacy in Terms of Debt Management
The study showed strong financial literacy in managing debt, with an overall mean score of 4.182. The highest score was 4.42 for understanding the impact of debt, showing that participants are aware of how debt affects their financial health. This item had a strong positive correlation with overall financial literacy (R = 0.74). Other high scores included planning for repayment (4.26), avoiding unnecessary debt (4.23), and making regular payments (4.06). These items had R‑values of 0.70, 0.68, and 0.65, showing good connections to responsible financial behavior. The lowest score was 3.94 for understanding current debt and repayment terms, with a weaker correlation (R = 0.58). This suggests that while participants manage debt well, they may not fully understand the details of their repayment obligations. To improve this, financial education programs that focus on debt terms and repayment strategies can help individuals avoid mistakes and manage their debt more effectively.
Supporting this, Dela Peña et al. (2024) revealed that financial habits, including saving and debt management, can sometimes contribute to financial stress among students, underscoring the importance of balanced financial education. Similarly, Pondang et al. (2024) emphasized that higher levels of financial literacy are linked to more responsible financial behaviors, which extend to debt management. Bungabong & Rosalejos (2024) also found that teachers and parents often struggle with consistent financial practices, highlighting the need for stronger training in areas such as debt handling. At the policy level, Barrot et al. (2024) and DepEd Order No. 22, s. 2021 reinforce the integration of financial literacy into the curriculum, ensuring that debt management is taught alongside saving and budgeting.
Overall, the study confirms that debt management is a vital dimension of financial literacy. Strengthening knowledge of repayment terms, responsible borrowing, and long‑term planning will not only enhance individual financial stability but also contribute to the broader national goal of cultivating financially literate citizens.
	Financial Literacy in terms of Debt Management
	WM
	Interpretation

	16
	I am aware of my current debt and repayment terms.
	3.94
	Literate

	17
	I make regular payments to manage my debts.
	4.06
	 Highly Literate

	18
	I avoid taking on unnecessary debt.
	4.23
	Highly Literate

	19
	I have a plan to pay off my debts.
	4.26
	Highly Literate

	20
	I understand the impact of debt on my financial health.
	4.42
	 Highly Literate

	
	Weighted Mean
	4.182
	Highly Literate


Table 2.d: Financial Literacy in terms of Debt Management
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Financial Literacy in Terms of Financial Planning
The study found in Table 2.e that financial planning is the strongest aspect of participants’ financial literacy, with an overall mean score of 4.334. The highest‑rated items were “planning for the future” (4.61) and “setting financial goals” (4.52), indicating that respondents are proactive and forward‑thinking in managing their finances. These items also showed strong positive correlations with overall financial literacy, with R‑values of 0.78 and 0.75, respectively. Other areas such as “reviewing and adjusting financial plans” (4.19) and “seeking advice from experts” (4.16) reflected good habits, though they suggest room for improvement. Confidence in financial planning skills also scored 4.16, pointing to a need for more support in building self‑assurance. These items had moderate correlations with overall financial literacy, ranging from 0.65 to 0.68.
The findings suggest that participants are focused on long‑term financial stability and demonstrate strong planning behaviors. To enhance these strengths, regular reviews of financial plans and consultations with professionals can help refine strategies. Training programs aimed at boosting confidence in financial planning can also support better decision‑making. Consistent with this, DepEd Order No. 22, s. 2021 emphasizes financial planning as a core component of financial education, ensuring that learners and educators develop the capacity to set goals and prepare for future financial challenges. Similarly, Christopher and Nithya (2025) highlighted that financial literacy requires both knowledge and application, with financial planning serving as a foundation for sustainable development. Rodríguez‑Correa et al. (2025) also noted that while broad financial literacy dimensions are well studied, practical areas such as planning remain critical for young adults and should be prioritized in research and education.
When compared to other areas, financial planning ranked highest (4.33), followed by budgeting (4.20), saving (4.19), and debt management (4.18). Investing received the lowest score (3.95), highlighting it as an area for growth. Overall, the mean score of 4.173 reflects strong financial literacy among participants, with opportunities to improve investment knowledge and confidence in financial planning.


	Financial Literacy in terms of Financial Planning
	WM
	Interpretation

	21
	I have a financial plan for my future.
	4.61
	Highly Literate

	22
	I set financial goals and work towards achieving them.
	4.52
	 Highly Literate

	23
	I review and adjust my financial plan regularly.
	4.19
	Highly Literate

	24
	I seek advice from financial experts when needed.
	4.16
	Highly Literate

	25
	I feel confident in my financial planning skills.
	4.19
	 Highly Literate

	
	Weighted Mean
	4.334
	Highly Literate


Table 2.e: Financial Literacy in terms of Financial Planning

Significant Relationship Between Academic Performance in  Edukasyong Pantahanan at Pangkabuhayan and Financial Literacy among Students in the Bachelor of Elementary Education
Table 3 revealed significant relationships between academic performance in Edukasyong Pantahanan at Pangkabuhayan (EPP) and financial literacy in budgeting (0.04), saving (0.03), debt management (0.02), and financial planning (0.01). All computed values were below the tabular value of 0.3440 at the 0.05 significance level, leading to rejection of the null hypothesis. This indicates that these dimensions of financial literacy are closely linked to academic performance. Investing (0.06) showed no significant relationship, suggesting that investment knowledge is not yet strongly connected to academic achievement in EPP. This aligns with earlier findings that investing was the weakest area of financial literacy among participants.
Supporting studies reinforce these results. Arias (2025) found that teacher self‑efficacy in EPP/TLE was positively associated with learners’ performance, while Matienzo (2025) demonstrated that structured, task‑based approaches improved engagement and outcomes. Similarly, Barrot et al. (2024) emphasized that embedding financial literacy into the K‑12 curriculum enhances student competencies, though challenges in teacher training remain. DepEd Order No. 22, s. 2021 further institutionalized financial education, confirming that financial literacy skills directly support academic success.
Recent studies provide additional evidence. Cainglet, Hortillo, and Tan (2022) revealed gender differences in financial literacy, with female students excelling in saving but lagging in investment knowledge, which parallels the weak investment association in this study. Frisancho (2023) showed that school‑based financial education improves saving and budgeting skills without harming academic performance, reinforcing the importance of curriculum integration. Ho and Lee (2020) demonstrated that standardized financial literacy curricula improve outcomes but leave gaps in investment knowledge, echoing the present findings. Mancone et al. (2024) highlighted that financial literacy programs significantly shape youth behavior, particularly in budgeting and saving, which are strongly linked to academic success. Pascual and Santos‑Recto (2024) found that Filipino university students practice financial literacy mainly in saving and budgeting, but investment knowledge remains limited. Silva et al. (2024) reported uneven digital financial literacy among college students in Calapan City, with strong saving skills but weak investment and debt management practices. Finally, Starobin, Hagedorn, Purnamasari, and Chen (2013) confirmed that financial literacy predicts both financial well‑being and academic success, validating the strong correlation between budgeting, saving, debt management, and academic performance.
Overall, the present study confirms that financial literacy among BEED students is strong, particularly in financial planning, budgeting, saving, and debt management. These dimensions significantly contribute to academic performance in EPP. However, investing remains the weakest area, requiring targeted interventions such as training on diversification and risk management. Strengthening financial literacy through education, research, and policy initiatives will not only enhance students’ financial competence but also contribute to their academic success and long‑term stability.
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	Variables
	Computed Value
	Tabular Value 0.05
	Decision
	Interpretation

	Academic Performance
Budgeting
	0.04
	     0.3440
	Reject Ho
	Significant

	Academic Performance
Saving
	
0.03
	0.3440
	Reject Ho
	Significant

	Academic Performance
Investing
	
0.06
	0.3440
	Accept Ho
	Not Significant

	Academic Performance
Debt management
	0.02
	0.3440
	Reject Ho
	Significant

	Academic Performance
Financial Planning
	0.01
	0.3440
	Reject Ho
	Significant

	Overall
	0.02
	0.3440
	Reject Ho
	Significant





4. Conclusion
This study examined the relationship between financial literacy and academic performance in Edukasyong Pantahanan at Pangkabuhayan (EPP) among Bachelor of Elementary Education students. Results showed that students generally have strong financial literacy, with financial planning as the most developed skill. Budgeting, saving, and debt management also reflected good practices, while investing was the weakest area, pointing to limited knowledge in diversification and risk management. The analysis confirmed that budgeting, saving, debt management, and financial planning are significantly related to academic performance, while investing showed no significant relationship.
Taken together, the findings highlight that financial literacy is an important factor in academic success. Students who plan for the future, set financial goals, budget wisely, save regularly, and manage debt responsibly tend to perform better in EPP. On the other hand, limited investment knowledge suggests the need for more focused teaching and practice in this area.
Based on these results, several recommendations are offered. Students should continue strengthening their skills in planning, budgeting, saving, and debt management, while also improving their knowledge of investments. Teachers and teacher education institutions should integrate practical financial literacy activities into EPP lessons, making sure that investment concepts are included. Policymakers should reinforce financial education programs across all levels, ensuring that national policies are fully implemented to address gaps in investment literacy. Future researchers are encouraged to explore innovative strategies for teaching investment skills and to study how financial literacy develops over time.
The implications of this study are clear. For students, financial literacy is not only a tool for academic success but also a foundation for lifelong financial stability. For teachers, it emphasizes the need to embed financial literacy in classroom instruction. For policymakers, it underscores the importance of strengthening financial education programs to prepare learners for real‑world financial challenges. Collectively, these implications show that financial literacy is a life skill that empowers individuals to make sound decisions and contribute to economic development.
Looking ahead, future studies may include a wider range of student populations and programs, as well as conduct long‑term research to track how financial literacy skills evolve and influence life after graduation. The use of digital tools and financial technology (FinTech) in teaching financial literacy can also be explored, as these innovations are increasingly shaping how people plan, save, invest, and manage debt.
Lastly, financial literacy is a vital skill that supports both academic performance and lifelong success. While students are strong in planning, budgeting, saving, and debt management, investing remains a challenge. Strengthening investment knowledge alongside existing skills will not only improve academic outcomes but also prepare students to become financially capable citizens.
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