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	This study employed a qualitative case study approach supported by quantitative data to examine the impact of literacy and reading interest enhancement on elementary school students in Setren Village, Bojonegoro, Indonesia, in accelerating SDG 4, which is quality education. A total of 8 students were selected using purposive sampling, supported by interviews with 3 teachers and 5 parents. Data were collected through observation, interviews, and literacy assessment conducted from July to November 2024. The results showed significant improvement in students’ literacy capability and reading interest. Literacy scores improved from initial levels of D–C to B–A+, while reading interest increased from C–D levels to B–A+. Students also demonstrated increased engagement, comprehension, and critical thinking skills. The findings indicate that this study's interventions contribute directly to improving education quality and support the achievement of SDG 4 at the village level. This study provides practical evidence for policymakers and educators on the importance of grassroots literacy programs in improving rural education outcomes.
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1. Introduction 
It is stated in the Sustainable Development Goals (SDGs) Mission that the fourth point is quality education because education is the key that will allow many other Sustainable Development Goals (SDGs) to be achieved. When people can get quality education, they can break the cycle of poverty. If no further action is taken, it's projected that by 2030, 84 million children and young people will remain out of school, and around 300 million students will lack the essential numeracy and literacy skills for life's success. The goals include ensuring free primary and secondary education for all boys and girls by 2030, providing equal access to affordable vocational training, addressing gender and wealth inequalities, and achieving universal access to quality higher education (Walsh et al., 2022). To address these challenges, substantial investments in education systems, innovative teaching methods, and targeted support for disadvantaged groups are essential. Governments and global organizations must work together to ensure that learning recovery plans are in place, focusing on digital inclusion, literacy enhancement, and curriculum. Furthermore, partnerships with the private sector, NGOs, and communities are crucial for mobilizing resources and creating opportunities for lifelong learning. By implementing these strategies, the world can strive to meet the SDG 4 target of quality education for all by 2030, paving the way for more inclusive and equitable development across societies. Especially in Indonesia, where villages are at the end of the government coordination line and also the areas that are directly sided by the community.
The global education system continues to face a significant learning crisis, particularly in foundational literacy and numeracy competencies, which are essential components of SDG 4. International projections indicate that a substantial proportion of students may fail to achieve minimum literacy proficiency by 2030, threatening the achievement of inclusive and equitable quality education. This challenge is particularly severe in vulnerable and underserved communities, where limited literacy access exacerbates educational inequality. Therefore, this study interventions play a crucial role in strengthening foundational competencies, improving learning outcomes, and enhancing educational resilience. This study contributes to this global agenda by providing empirical evidence on the role of literacy programs in improving community literacy capacity and supporting sustainable education development.
To meet the SDGs at the village level, targeted measures such as community-led literacy programs, vocational training for youth, and addressing dropout rates can contribute to the broader goal of ensuring that by 2030, every child, including those in rural areas, has access to quality education. By empowering local communities to invest in education, villages can become key drivers in accelerating progress towards achieving the SDGs, particularly in reducing educational inequality and improving lifelong learning opportunities. That situation can be supported by the regulation of the Minister of Villages, Development of Disadvantaged Regions and Transmigration number 13 of 2020 concerning Priority Use of Village Funds in 2021, it is clearly stated that education is one of the priority parts for the use of village funds which mentioned that the priority use of village funds in 2021 clearly states that education is one of the priority parts of the use of village funds. In more detail, it is stated in Chapter II that one of these priorities is the Village Sustainable Development Goals (SDGs), which in point four is in the form of Villages that care about education, and the ultimate target is quality village education(Permendesa, 2020). 
The challenges of achieving quality education on a global scale are mirrored in local contexts, such as villages where access to education can be hindered by various factors like poverty, infrastructure, and social norms. In alignment with the global Sustainable Development Goals (SDGs), particularly SDG 4, villages play a crucial role in advancing education efforts. In the village context, initiatives like improving literacy and reading interest among elementary students are vital steps toward bridging education gaps. These efforts align with the broader aim of providing equal access to quality education by addressing local barriers, such as limited educational resources, gender disparities, and socio-economic challenges.
Enhancing literacy and reading interest in the village can start from elementary school, including the students.  Because it is at this level that fundamental academic basics are intensively taught to students. Therefore, developing literacy and interest in reading in elementary school students is a crucial aspect in accelerating the achievement of Sustainable Development Goals (SDGs) at various levels, including the Village level. Literacy and interest in reading are not only fundamental skills in education but also the foundation for the intellectual, social, and economic growth of a society (Burbules et al., 2020). In this context, basic education is the main foundation for shaping children's thought patterns, attitudes, and knowledge. Developing literacy and interest in reading at this level is not only about the ability to read and write, but also about forming a deep understanding of various content, sparking the imagination, and developing critical and analytical skills that are so necessary in facing the complexity of the modern world(Mehigan, 2020).
Setren Village, as a research location, has its challenges regarding school dropout rates, especially in the last 2 years. This school dropout rate arises from various causes. For example, the influence of friends, and access from home to school, math is hard, low interest in reading, and also low quality of literacy. Literacy competence has been empirically shown to influence academic persistence, learning outcomes, and school retention rates. Reading culture is directly proportional to the intellectual level. To overcome this problem, developing literacy and interest in reading is the main focus. Literacy includes the ability to read and write and the understanding and application of knowledge in everyday life. Interest in reading, on the other hand, is closely related to students' liking and enthusiasm for reading activities (SALAM, 2019)(Bai & Wang, 2023)(Braunger et al., 1997)(Perry, 2012).
Setren Village has unique characteristics that require a special approach to improving the quality of education. The still high school dropout rate is a call to explore strategies that can stimulate students' enthusiasm for learning, especially at the elementary school level. In this context, developing literacy and increasing interest in reading is the main focus as a preventive effort to overcome the school dropout rate as well as an effort to accelerate the SDGs, especially in forming Setren Village to become a Village that cares about education. Literacy includes the basic ability to read and write, an understanding of concepts, and the application of knowledge in everyday life. Through literacy, students can develop intellectual skills that form the basis of their academic success. On the other hand, interest in reading creates the foundation for a passion for the world of literacy, builds positive connections with learning, and provides additional motivation to explore science (Danladi & Soko, 2019). To enhance the literacy and reading interest among elementary school students, some activities can be done. Such as reading books habit, discussing, and learning with creative tools such as Lego, DIY-educated toys, etc. Besides that, digital literacy will be applied to elementary school student, to increase their ability to learn school subjects. Run campaigns highlighting the long-term benefits of education. Focus on how education can break the cycle of poverty and lead to better opportunities. Establish support groups for parents to share challenges and solutions. Involving them in the decision-making process can lead to more sustainable changes. This could reveal deeper socio-cultural beliefs or economic pressures(Ranti et al., 2019)(Inayah A.M et al., 2023)(Garate, 2017)(Burbules et al., 2020)(Rohim & Rahmawati, 2020).
Although previous studies have examined literacy development and reading interest in educational settings, limited research has explored how this study's interventions at the village level contribute directly to improving education quality and accelerating SDG 4 achievement. In particular, empirical evidence examining literacy enhancement programs in rural Indonesian village contexts remains scarce. Therefore, this study addresses this research gap by investigating the implementation and impact of literacy enhancement interventions in Setren Village and their contribution to improving literacy capability, reading interest, and education quality.
Figure 1. The framework illustrates that low literacy and reading interest contribute to increased dropout rates and lower education quality. Literacy enhancement interventions are expected to improve literacy competency and reading engagement, which in turn strengthen education quality and support SDG 4 achievement. This framework guides the research design, data collection, and analysis in this study.

Figure 1.	Conceptual Framework
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Current literacy rates in the village may fall short of the targets set by SDG 4, which aims for universal literacy and numeracy. That’s why Improved literacy and reading interests are crucial to meet the benchmarks established by SDG 4. Successful literacy interventions in the village may not be easily scalable or adaptable to other communities, limiting their broader impact. However, literacy and reading interest enhancement are designed with scalability, allowing successful strategies to be replicated in other rural areas. Furthermore, this research aimed to implement strategies to improve literacy rates and foster an interest in reading among elementary students in line with the Sustainable Development Goals (SDGs). 
This study is grounded in literacy development theory, which emphasizes literacy as a foundational skill influencing academic achievement and lifelong learning. Reading engagement theory also suggests that students’ interest in reading significantly influences literacy development, academic persistence, and learning outcomes. Furthermore, this study aligns with the Sustainable Development Goal (SDG) 4 framework, particularly indicator 4.6, which emphasizes achieving universal literacy and numeracy proficiency. Based on this framework, literacy enhancement interventions are expected to improve literacy skills, increase reading interest, strengthen learning engagement, and contribute to improving education quality.

2. Methodology
This research used a qualitative methodology with a case study approach (Creswell & Creswell, 2018) supported by quantitative data to examine the impact of literacy and reading interest enhancement on elementary school students in Setren Village, Bojonegoro, Indonesia, in accelerating SDG 4. This research aimed to investigate how promoting literacy and reading interest can contribute to achieving SDG 4 at the village level. The study took place in Setren Village, located in Bojonegoro Regency, where there is a significant issue with elementary school student dropouts. The primary objective of this research is to understand literacy and reading enhancement on elementary students’ literacy development and reading interest skill by the short term. Also, in the long term, to investigate the literacy and reading enhancement used for accelerating SDGs 4 in the village. 
The literacy intervention was conducted from July to November 2024 and included structured reading sessions, storytelling activities, establishment of classroom reading corners, parental literacy engagement sessions, and guided reading assistance. Literacy capability was assessed based on reading fluency, comprehension, vocabulary understanding, and reading engagement, following established literacy assessment frameworks (Mehigan, 2020; Perry, 2012). Reading interest will be evaluated based on student participation in reading activities. Such as reading frequency, willingness to participate in reading activities, reflected in reading frequency, enthusiasm, and voluntary reading behavior (Singh, 2022). Students participated in literacy activities three times per week, each lasting approximately 60 minutes. Student performance was recorded monthly using a standardized literacy grading scale ranging from D (very low) to A+ (excellent). These assessments enabled tracking of literacy improvement over the intervention period.
The following research questions guide the study:
1. How are literacy and reading enhancement activities applied in the elementary school at Setren Village?
2. How are literacy and reading enhancement used for accelerating SDGs 4 in the Village?
Participants were selected using purposive sampling, targeting those most relevant to the research objectives. The primary informants were 8 students from grades 1 to 6 of the elementary school. The supporting informants comprised 3 teachers and 5 parents who participated directly in literacy support activities. The criteria for inclusion were: 
a. Students who took part in literacy interventions regularly from July to November.
b. Parents and teachers who helped or witnessed the children's reading behaviors.
The analysis technique used is an interactive data analysis technique modeled by Miles and Huberman 1994 which uses several steps, namely consisting of data reduction, data display, and conclusion verification (Murdiyanto, 2020). As for the main informants, they are elementary school students in Setren Village, specifically in grades 1 to 6 of the elementary school. Meanwhile, the supporting informants are teachers and parents.
Three primary methods were employed:
a. Semi-structured interviews: These were carried out with students, parents, and teachers to investigate their experiences and views on literacy activities. Interview guides were created around themes like reading frequency, parental support, and student motivation.
b. Participant observation: The researchers observed literacy activities in the classroom (such as reading workshops and storytelling sessions) and documented student behavior, levels of engagement, and interaction patterns.
c. Analysis of documents: Literacy reports, student reading logs from classroom interventions, were examined to provide additional context to the interview and observational data.

3. Results and Discussion
3.1	Literacy and Reading Interest Enhancement in the Elementary School at the Setren Village
The results of research in the field show an increase in literacy skills and interest in reading among elementary school students in Setren Village. This will also increase students' understanding of managing various forms of literature. 
Table 1.	Changes in Students’ Literacy Capability and Reading Interest During the Intervention Period (July–November 2024)
	Number
	Student’s name
	Grade
	Literacy capability
	Student’s reading interest

	
	
	
	July
	August
	Sept
	Oct
	Nov
	July
	August
	Sept
	Oct
	Nov

	1
	Adeeva. F 
	1
	C
	C
	B
	B
	B
	B
	B
	B
	B
	A

	2
	David Edo
	1
	D
	D
	C
	C
	B
	C
	C
	B
	B
	B

	3
	Nur Lita
	1
	C
	B
	B
	A
	A
	B
	B
	A
	A
	A+

	4
	Alif 
	2
	D
	D
	C
	C
	B
	C
	C
	B
	B
	A

	5
	Alfa 
	2
	D
	C
	B
	B
	A
	C
	B
	B
	B
	B

	6
	Aldo 
	3
	C
	C
	C
	B
	A
	D
	C
	C
	B
	B

	7
	Fajar 
	6
	C
	B
	B
	A
	A
	C
	C
	B
	B
	B

	8
	Indah. C
	6
	B
	B
	A
	A
	A+
	C
	C
	B
	B
	A




Table 1 shows that the average literacy capability score increased from 2.1 (July) to 4.3 (November), representing a dominant improvement. Similarly, reading interest scores increased from an average of 2.3 to 4.6, indicating a substantial increase in students’ reading motivation. For table 1, the standard of the grade had been used are D=1 (the lowest grade), C=2, B=3, A=4, A+=5 (the highest grade). There was a noticeable improvement in both literacy capability and reading interest. The intervention included a variety of activities such as reading workshops, interactive storytelling sessions, and the introduction of a library corner in classrooms. These activities were designed to make reading more engaging and accessible for students. The post-intervention assessment showed a significant increase in reading comprehension levels across all grades. Students who participated in the literacy activities demonstrated better reading fluency and a deeper understanding of the texts they encountered. Additionally, there was a marked increase in voluntary reading activities, with more students choosing to read during free time.
Literacy enhancement is an important process in improving individual understanding and skills in reading, writing, and critical thinking. Literacy is not just about the ability to read words on paper but also involves a deep understanding of information the ability to evaluate, and creativity in conveying ideas (Mehigan, 2020). The literacy enhancement involves increasing the book collection in the school library and socializing parents to develop literacy habits at home during leisure time by using different books or literacy resources from school. Teacher training in reading teaching strategies, and literacy extracurricular activities. Also using some technologies in reading practical in the school, mini library of the village. 
The study also highlighted increased student engagement during literacy activities. Teachers reported that students were more attentive and eager to participate in reading-related tasks. The interactive and student-centered approach of the intervention was particularly effective in capturing the students' interest. The success of the literacy and reading interest enhancement intervention was also attributed to the active involvement of teachers and support from the community, especially from the parents, through literacy and reading activities at home. Teachers received training on how to integrate literacy activities into their daily lessons, which helped sustain the momentum of this study. Furthermore, the involvement of parents and community members in literacy campaigns created a supportive environment that reinforced the importance of reading. The findings of this study are consistent with previous research demonstrating that literacy interventions significantly improve reading ability, academic engagement, and learning outcomes (Mehigan, 2020; Singh, 2022). 
This study's model, focused on enhancing literacy and reading interest, is both sustainable and scalable. With continued support, this approach can be replicated in other villages to address similar educational challenges. The involvement of local communities ensures that these gains can be maintained over time, promoting long-term educational success.
One of the most noticeable results was a significant increase in students' interest in reading. Regular reading sessions, coupled with fun and interactive reading activities, stimulated curiosity and a positive attitude toward reading. The introduction of local stories, culturally relevant materials, and the involvement of the community made reading more relatable and enjoyable for students. When students, especially young learners, are introduced to reading in a way that is both enjoyable and relevant to their lives, it naturally stimulates curiosity and enhances their engagement with the material (Singh & Manjaly, 2022). Regular reading sessions alone may improve reading skills, but when combined with interactive activities—such as storytelling, role-playing, or discussions—learning becomes an active process rather than a passive one. This shift from rote learning to experiential learning fosters a more positive relationship with reading, as students see it as something fun rather than a chore. Moreover, the use of local stories and culturally relevant materials makes reading more meaningful for students. When children see their own culture, traditions, and experiences reflected in the texts they read, they feel a stronger connection to the material. This relatability fosters a sense of belonging and validation, which further enhances their interest in reading. It breaks down the notion that reading is a distant or foreign activity and instead presents it as a valuable tool for exploring their world and heritage.
Similar studies conducted in rural education contexts have shown that structured literacy programs and parental involvement positively influence students’ reading motivation and literacy development. However, this study contributes novel insights by demonstrating the direct linkage between literacy enhancement and SDG 4 achievement at the village level. Unlike previous studies that focused primarily on classroom outcomes, this research highlights the broader role of this study interventions in improving education quality and supporting sustainable development goals.
3.2	Literacy and Reading Interest Enhancement for accelerating SDGs 4 at the Setren Village
These findings directly support SDG indicator 4.6, which emphasizes achieving universal literacy and numeracy proficiency. The observed improvement in literacy capability and reading interest demonstrates measurable progress in foundational learning competencies. This indicates that this study interventions can serve as effective mechanisms for improving education quality and accelerating SDG 4 achievement at the village level. Enhancing literacy and increasing interest in reading in villages can be a very effective strategy to accelerate the achievement of the Sustainable Development Goals (SDGs). The SDGs themselves are a series of global development goals designed by the United Nations (UN) to overcome various social, economic, and environmental challenges throughout the world. Recent global reports highlight the urgency of improving foundational literacy to achieve SDG 4, while according to UNESCO (UNESCO, 2024), millions of children worldwide still lack minimum reading proficiency, particularly in developing and rural areas. The results demonstrate the effectiveness of targeted literacy programs in rural areas as a means to accelerate progress toward the SDGs, particularly SDG 4, which focuses on quality education. The OECD (OECD, 2022) also highlights literacy competency as a key indicator of education system effectiveness. These findings underscore the importance of this study’s interventions in improving education quality and supporting SDG 4 achievement. By enhancing literacy and reading interest among elementary students, this study directly addresses the educational gaps often found in village settings, where resources are limited, and access to quality learning is uneven (Hopkins et al., 2005). 
In village settings, access to quality education is frequently hampered by various factors such as a lack of infrastructure, insufficient educational resources, and socio-economic challenges. Enhancing literacy and fostering a strong interest in reading addresses these gaps by focusing on the foundational skills that are essential for lifelong learning. Literacy is not just a basic educational outcome, but a gateway to all forms of knowledge acquisition. By equipping students with better reading skills, this study empowers them to access a broader range of learning materials, engage more deeply with their studies, and develop critical thinking skills—ultimately improving their overall educational outcomes. Additionally, by increasing reading interest, this study creates intrinsic motivation in students, which is crucial in environments where external incentives (like advanced technology or well-funded schools) are scarce. This interest drives students to continue learning independently, thus compensating for the limitations in formal schooling and available resources in the village. When students become motivated readers, they expand their knowledge even in the absence of extensive external support, helping to bridge the education gap between rural and urban areas.
Besides the literacy and reading activities, the success of this study highlights the importance of a holistic approach, where the involvement of parents, teachers, and the community is crucial. The initiative extended learning beyond the classroom, embedding literacy into the fabric of daily life in the village. This comprehensive strategy addresses not just the intellectual needs of children but also their emotional and social development. The results underscore this study’s effectiveness in overcoming common barriers in rural education, such as a lack of reading materials, limited parental involvement, and poor infrastructure. By providing accessible, culturally relevant books and promoting communal engagement, these challenges were mitigated. Additionally, addressing dropout rates supports the SDG target of ensuring that all children complete primary and secondary education. In addition, involving the community in literacy programs creates a supportive and inclusive environment that further encourages reading. When reading is valued not only in the classroom but also in the home and community, students are more likely to see it as an integral part of their lives. Parents, siblings, and community members participating in reading activities create positive social reinforcement, making reading a shared, enjoyable experience rather than an isolated academic task. This communal approach ensures that students have both external and internal motivation to continue engaging with reading, further solidifying their interest in it(Ragelienė Supervisor et al., 2021)(Szabo et al., 2020).
The combination of students, teachers, and parents’ efforts is a key factor in the success of these initiatives. Schools provide the structured learning environment necessary to impart literacy skills, while community engagement ensures that learning continues outside the classroom. Parental involvement, local reading clubs, and the inclusion of culturally relevant materials help bridge the gap between formal education and the home environment, making literacy a shared priority. Teachers, with their expertise, can guide and assess students' progress, creating a framework for measurable outcomes. However, the role of the community is equally vital in ensuring that literacy is not confined to the classroom but becomes an integral part of daily life. This synergy helps sustain momentum, ensuring that the gains made through literacy programs are not short-lived but become embedded in the fabric of the community. 
Community engagement amplifies the reach of literacy programs by fostering a culture of reading and learning beyond school walls. Parental involvement plays a crucial role in reinforcing what is learned at school, as parents who actively participate in their children's education help sustain their motivation and commitment to literacy. This involvement could take the form of reading at home, attending literacy workshops, or joining parent-teacher associations focused on educational outcomes. Increasing literacy has been achieved by strengthening literacy in villages, allowing communities to understand information about Sustainable Development Goals (SDGs). With a better understanding of sustainable development issues, communities can actively participate in identifying local problems and finding appropriate solutions. Besides that, these literacy and reading interest activities also involve all parties to be included in the SDGs issues in the villages, especially SDG 4 about quality education. Similarly, the World Bank (State & Poverty, 2022) emphasizes that learning poverty remains a major barrier to education quality, especially in underserved communities.

4. Conclusion
In conclusion, enhancing literacy and reading interest among elementary students not only accelerates progress toward the SDGs but also creates a lasting impact on individual and village development. Through a combination of teachers, parents, and students' efforts, this initiative demonstrates how rural education can be transformed, contributing significantly to achieving the global goal of quality education for all by 2030. Enhancing literacy and reading interest among elementary students serves as a crucial catalyst for accelerating progress toward the Sustainable Development Goals (SDGs), particularly SDG 4, which aims to ensure inclusive and equitable quality education. This study demonstrates that with the right support and resources, significant improvements in literacy and reading interest can be achieved, contributing to the overall educational development of students in rural areas. Enhancing literacy and interest in reading has proven to be an effective strategy to accelerate the SDGs in Setren Village, especially in achieving quality education at the village level. So in the future, it is hoped that this impact will become the main foundation for preventing school dropout rates in Setren Village.  This study has several limitations. First, the sample size was relatively small and limited to one village, which may limit generalizability. Second, the study duration was short-term (5 months), and long-term literacy sustainability requires further investigation. Future studies should involve larger samples and longitudinal designs. Literacy and interest in reading have a crucial role in accelerating the achievement of Sustainable Development Goals (SDGs) in villages. The regency governments can integrate literacy programs into village development plans and allocate resources to support reading facilities, teacher training, and parental engagement initiatives. Future research should involve larger samples, multiple village contexts, and longitudinal evaluation to examine the long-term impact of literacy interventions on education quality and dropout prevention.
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