



RELATIONSHIP BETWEEN PEER INFLUENCE, PUPILS’ INTEREST IN SCHOOLING AND ACADEMIC ACHIEVEMENT

Abstract 
This study examined the relationship between peer influence, pupils’ interest in schooling and academic achievement. A total of 500 pupils were purposefully selected from 10 purposefully selected secondary schools in Ijebu-Ode, Ogun State, Nigeria. Two instrument namely: Interest in Schooling Scale with r=0.79 developed by Mitchell and modified by Umoinyang to suit the Nigerian environment and a modified ten items Peer Effect Rating Questionnaire developed by Tella with r =0.72 was used to gathered data on the study. Two research questions were developed to guide the study and data collected to answer the research questions were analysed using Pearson Product Moment correlation. The results indicate that both peer influence and pupils’ interest correlate significantly with academic achievement. Based on these findings recommendation on how pupils’ academic achievement can further be strengthened were highlighted to the Nigerian parents.
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Introduction

It has been observed over the years that many factors affect pupils’ performance and achievement in schools. Some of these factors have been researched and studied with findings confirming their relationships. These factors include: pupils’ parental social-economic status 
(Yigiter, 2025; Chelled, 2018; Anetor, 2021) pupils’ parental involvement, parental education, home background and environment (Adeyemo, 2005;  Aremu et al., 2006;  Hyder &Anbar, 2025; Angwaomaodoko, 2025; Olawunmi, Ajibola & Adeola,  2024)   to mention but just few. Recent studies have consistently shown that parental socio-economic status (SES) has a significant impact on students' academic achievement
. Research suggests that family SES is the strongest predictor of academic performance, accounting for 46.4% of the variance in children's academic performance (Yigiter, 2025
).

Parents send their children to school to acquire knowledge. Theknowledge acquisition depends on - the child readiness, interest, school environment, the teacher 
and their method of teaching etc. When a child performs well in school parents become happy if otherwise, the reverse is the case. This indicates children’s achievement is after the heart of the parents.


Obviously, in the advance countries, studies on pupils’ achievement vis-a-vis factors that have been earlier identified are not new, Various studies in this part of the World abound and findings have indicated their association with pupils’ achievement
. In Africa, particularly in Nigeria, studies of this kind are still very uncommon. It should be noted that foundation pupils laid at the primary school level is what they build on as they progress in education. In the light of this, this study is considered to be relevant in view of the fact that its findings will add to scarcity of data and literature on the topical issue in the Nigerian context and in Africa generally.

Peer influence: Peer influence significantly impacts adolescents' identity development, decision-making, and behavior, shaping their social interactions and emotional growth through peer relationships and group dynamics. Peer influence is a significant factor in the development and behavior of adolescents. 
Attention to peer effects has taken place largely in the absence of compelling empirical evidence on the impact of peer group characteristics on a variety of academic, social and labour market outcomes (Peng and Zeng, 2025; Bhujbal and Verman, 2024). Moffitt (2001). point out that the empirical analysis of peer influences has been inhibited by both conceptual and data problems that raise serious questions about interpretation of the existing studies, even those that use sophisticated economic techniques including instrumental variables. Most peers act as important role models, who are seen as powerful means of transmitting attitudes, values, norms and patterns of thought and bebavior (Faraz, 2025). The NAEP (1998) asked the most interesting question to gauge the effect of peers on academic achievement. The survey asked the students to strongly agree, agree, disagree, or strongly disagree with the following statement “my friends make fun of people who try to do well in school,"


This question is particularly useful in measuring the effects of peers on academic achievement (Kirk, 2000). A critical point in measuring the influence of peers is the fact that there is no information about the 'real’ reference group of a student (Scheeweis and Wiler-Ebrrner, 2005). Since it is possible to identify the friends of the student in question, there is need to assume that students are significantly influenced by their classmates, keeping in mind that students spend a relatively big part of their time at school. This was the reason (Kooreman, 2003: Soetevent and Kooreman, 2004) indicated that classmates are important in determining high school teen behavior particularly those related to school achievements.


Attempt to estimate peer effects on educational achievement directly have been relatively limited. Filade, Bello, Uwaoma, Anwanane, and Nwangburuka (2019) 
studied peer group influence on academic performance of undergraduate students in Babcock University, Ogun State and the result revealed that, academic performance has significant influence with peer group. Adeyemi (2019) again conducted a study on influence of Peer Pressure on Junior Secondary School Students’ Academic Performance in Social Studies in Mushin Local Government Area, Lagos State and found that the peer pressure on academic performance moderately influenced and no significant influence on the others area of the students’ performance.  Laursen (2017) reported positive influences of higher achieving peers at least for some students. Hanushek et al. (2001) explained that in general there has been limited attention given to the mechanism through which peers affect outcomes. The most common perspective according to them is that peers, like families, are sources of motivation, aspirations and direct interactions in learning. La Lazear in Hanushek et al. (2001) asserts that peers may affect the classroom process-aiding through questions and answers, contributing to the pace of instruction, or hindering learning through destructive behaviour. Betts and Zau (2004) and Vigdor and Nechyba (2004) showed that the analysis of peer effects at class level yield stronger effects compared to the grade level. Additionally, several empirical studies have been carried out to measure peer effects in secondary schools (Sacedotal, 2000; Winston and Zimmermnan, 2003). Most of the studies found sizeable positive effects of school or classmates on students' achievement, whereas these effects were found to be somewhat stronger at class level (Scheeweis and Winter-Ebmer, 2006). Empirical analysis of peer effects on student achievement has been open to question because of the difficulties of separating peer effects from other confounding influences. While most econometric attention has been directed at issues of simultaneous determination of peer interactions, Hanushek et al. (2001) argue that issues of omitted and mismeasured variables are likely to be more important. These researcher control for the most important determinants of achievement that might confound peer estimates by removing student and school-by-grade fixed effects in addition to observable family and school characteristics. Their analysis also addresses the reciprocal nature of peer interactions and the interpretation of estimates based upon models using past achievement as the measure of peer group quality. The results indicate that peer achievement has a positive effect on achievement growth. Moreover, students throughout the school test score distribution appear to benefit from higher achieving schoolmates. On the other hand, the variance in achievement appears to have no systematic effect. In the present study, the emphasis is to ascertain the effects students’ peers could have on their academic achievement.

Pupils’ interest in schooling: Interest is a powerful motivational process that energizes learning, guides academic and career trajectories, and is essential to academic success. Interest is both a psychological state of attention and affect toward a particular object or topic, and an enduring predisposition to reengage over time. Interest is, generally, student attention, greater concentration, pleasant feelings, and increased motivation to learn (Mazer, 2010). It is the psychological state of engaging or having the tendency to reengage in a particular content in the course of time (Hidi & Renninger, 2006).

The past years have witnessed the evolution of research pertaining to interest. Several studies concerned with the effect of interest factors on academic achievement in secondary schools have yielded positive result. Meanwhile Adeyemo (2005) posited that “the importance of interest in whatever a person does cannot be underestimated, to him he said, when it comes to making choice, interest is of considerable importance. When making a distinction about the structure of interest (Hidi and Anderson in Adeyemo, 2005) identified two forms of interest, namely, personal and situational interest It was explained that a students can approach a learning situation with or without interest. Situational interest on the other hand, refers to an interest that people acquired by participating in an environment or context. In this study therefore, interest is linked to the student in relation to school Individual interest has been hypothesized to be a relatively enduring predisposition to attend to certain objects and activities and it associated with positive affect, persistence and learning (Hidi and Ainley, 2002; Krap, 2000; Reninger, 2000). Reninger (2000) asserts that people working with individual interests are motivated learner, in the sense that their activity appears purposeful, sustained and ever deepening. To him people do not really need to make a choice to learn subject matter that is of individual interest to them; choice in this instance to him is largely an effortless process". Interest leads to a mastery goal orientation when learners are motivated by interest, they are motivated by intrinsic reward having knowledge that they recognize will be useful to the pursuit of an interest, he or she is drawn to master the knowledge skills, not them just to demonstrate (Edelson & Diana, 2001).


Following the theoretical framework developed by Krapp, Schiefele in Koller et al. (2001) they considered interest as a person-object relation that is characterized by the value commitment and positive emotional balances. These interest driven activities are characterised by the experience of competence and personal control, feelings of autonomy and self-determination, positive emotional states and under optimal circumstances, an experience of flow whereby the person and the object of interest coincide. Schiofulo et al. (2001) concluded that the overall correlation between interest and academic achievement was about 30 but that this relation was heterogeneous across different school subjects and indicators of achievement. However, because most studies in this area of research are cross sectional studies based on correlations, Schiefele et al. (2001) concluded that: First, most of the cognitive ability and level of prior achievement or knowledge were not included as additional predictors' variable. As a consequence cannot say precisely whether interest predicts achievement. Secondly, most of these studies were correlational in nature and thus, do not allow causal conclusion. 


Additionally, there is a substantial body of literature on academic interest as an intrinsic motivational determinant of academic achievement (Koller et al., 2001; Koller et al,  2000; Schiefele, 2001). 


Several researchers have proposed that academic achievement affect interest (Krapp, 2000, Koller et al., 1998). Baumert et al. (1998) suggested that the effect of achievement on interest might be mediated through academic self-concept. While Koller et al. (2001) on his own argued that the role of interest was particularly relevant in mathematics because it is perceived as a very difficult subject in which motivational factors are very important for enhancing academic achievement.


Empirically, Schiefele et al., (2001) reported an overall correlation between interest and academic achievement, while Odinko and Adeyemo (1999a, b) found that interest in schooling together with other socio-psychological factors were good predictors of students' learning outcome in English language and attitude to English language respectively. In a longitudinal study conducted by Koller et al. (2001) covering the high school years, they found that mathematics interest had no direct effect on achievement but did have an effect on course work selection and in turn had effect on achievement. Their result suggested that prior academic achievement affected subsequent interest in mathematics. Findings on empirical relations between interest, learning and achievement have also indicated that interest based motivation has favourable effects on both the process and the outcome of learning (Krap, 1998). Similarly (Tella, 2003; Adeyemo, 2005) report significant prediction of academic achievement by interest in schooling. In the present study the emphasis is to determine the effect students interest could have on their academic achievement. Going by Krap (1999) observation, it seems clear therefore, that educational research should investigate how an individual interest. develops and under which conditions content or topics offered in school can become an integrated part of a student's individual interest structure.


This study aim to examine the relationship between peer influence and pupils’ interest. on academic achievement. To achieve the objectives, the following research questions were developed to guide the study.

· What is the relationship between peer influence and pupils academic achievement?

· What is the relationship between pupils interest in schooling and academic achievement?

METHODOLOGY

Design: This study adopts a descriptive survey method. This allows vivid description of events and issues under study.

Population and sample. The population of the study comprised primary school pupils in ljebu-Ode, Ogun State, Nigeria. Ten primary schools were purposefully selected. From each of the selected primary school, 50 pupils were again purposefully selected. This gave a total of 500 pupils that took part in the study. This sample were mainly drawn from primary 5 and 6 classes. The demographic information of the respondents reveals that 250 were male and 250 were female. The age of the respondents ranged from 10-13 years with a mean of 11.5 years.


Instrument.

Interest in schooling scale: The Interest in Schooling Scale developed by Mitchell (1993) was used as a measuring tool. It was modified by Umoinyang (1998) to suit the Nigerian environment. It is a ten-item 4 points Likert type response scale. The formats of response ranging from strongly agree (4) to strongly disagree (1). The instrument has a Cronbach alpha value of 0.79. This refers to the sample of the study.

Peer Effects Rating Scale: A modified ten items peer effect rating questionnaire developed by (Tella et al., 2007) was used to gathered data on peer influence of the participants. This was administered alongside Interest in schooling scale. It is a likert type format questionnaire with responses ranging between Strongly Agrees to Strongly Disagree. Some of the items of the questionnaire include as follow:

· My friends make fun of people try to do well in school

· My end do not make fun of me


All the items in the questionnaire were adapted from NAEP (1998). The reliability coefficient of the scale for the population of this study was found to be r 0.72 through a cronbach alpha.

Academic achievement scale: Data on academic achievement of the respondents were collected from the schools records of the pupils scores in English Language, Mathematics, Science and Social Studies of the term precedıng the administration of the questionnaires. The score of each respondent on each of the subject were sum together and divided by 400 and the result was multiply by 100. The result obtained represents the academic achievement score of each respondent. These were correlated with score of each respondent on the two scales.

RESULTS 


Data collected on this study were analysed using Pearson product moment correlation. The results of the analysis are presented in Table I and 2.

Research question 1: What is the relationship between peer influence and pupils academic achievement?


The result in Table I reveals that significant correlation exists between peer influence and pupils academic achievement (No - 500, Df = 998, robs = 456 at 005) This indicate that peer influence is a very strong factors influencing pupils performance in school. It could also mean that this variable can predict pupils achievement.

Research question 2: What is the relationship between pupils interest in schooling and academic achievement?

Table 1: Relationship between Peer Influence and Academic Achievement

	Variables
	No
	Mean
	SD
	Df
	Robs
	P
	Remarks

	Academic Achievement 
	500
	64.56
	18.6
	998
	.456
	05
	Sig.

	Interest in Schooling 
	500
	62.38
	16.7
	
	
	
	


Table 2: Relationship between Interest in Schooling and Academic Achievement

	Variables
	No
	Mean
	SD
	Df
	Robs
	P
	Remarks

	Academic Achievement 
	500
	62.08
	17.32
	998
	.684
	05
	Sig.

	Interest in Schooling 
	500
	59.91
	18.41
	
	
	
	



The result in Table 2 reveals that significant correlation exists between peer interest in schooling and pupils academic achievement (No = 500, Df = 998, robs = .664 at 0.05) This indicate that interest in schooling is a very strong factors influencing pupils performance in school This also presuppose that the variable could be a good predictor of pupils academic achievement.

DISCUSSION

It is evident from the first finding on this study that peer influence significantly correlate with pupil's academic achievement. This finding is not new and unexpected because its corroborate what previous studies have reported (Zimmer and Toma, 2000) reported positive influences of higher achieving peers at least for some students Hanshek et al (2001) explained that in general there has been limited attention giving to the mechanism through which peers affect outcomes. The most common perspective according to them is that peers, like families, are sources of motivation, aspirations and direct interactions in learning la Lazoar in Hanushek et al (2001) asserts that peers may affect the classroom process-aiding through questions and answers, contributing to the pace of instruction or hindering learning through disruptive behavior Betts and Zau (2004) and Vigdor and Neclhyba (2004) showed that the analysis of peer affects at class level yield stronger effects compared to the grade level. However, other researchers (Uzezi & Deya, 2017) finds no peer achievement effects. This is not surprising because it the issue of thus influence depends in part on the type of pear children keep in school. If is the brilliant one, there is the tendency that they will emulate each others behavior and performance If otherwise the reverse is going to be the case.


The result reveals as well that relationships exist between pupils interest inn schooling and their academic achievement. Without mincing word, the issue of interest matter most in everything a person does. Even an engaging in a particular event, if the interest is not there performance of Duch an adult in that task will be doubtful. The children case is not differ. Earlier findings have revealed that interest in schooling relate significantly with achievement. For instance, Schiefele et al. (1992) reported empirically that there was an overall correlation between interest and academic achievement, while Odinko and Adeyemo (1999a,b) found that interest in schooling together with other socio-psychological factors were good predictors of students" learning outcome in English language and attitude to English  language respectively.


In a longitudinal study, conducted by Koller et al (2001) covering the high school years, they found that mathematics interest had no direct effect on achievement but did have an effect on course work selection and in tum had effect on achievement. Their result suggested that prior academic achievement affected subsequent interest in mathematics Findings on empirical relations between interest, learning and achievement have also indicate that interest based motivation has favourable effects on both the process and the outcome of learning (Schiefale, 1991, 1996a; Hidi and Reninger, 1992, Krap, 1998). Similarly, Tella (2003) and Adeyemo (2005) report significant prediction of academic achievement by interest in schooling. Furthermore, substantial body of study have also indicated academic interest as an intrinsic motivational determinant of academic achievement (Roller et al., 2001, 199S, Krap, l998, 1999, 2000, Schiefele et al,, 2001, 1992) Similarly, findings of the study conducted by Tella (2003) have also reported a relevant findings to this present study. So also are other findings by Tella et al. (2007) and Adeyemo (2005)

CONCLUSION

The findings of this study, have made it clear that peer influence and pupils interest in schooling are two strong factors that can influence and have the predictive capability of pupils achievement. In the light of this, parent are called upon to keep match on their children so as to know the type of peer they keep in school Not this alone, there is need for them to always motivate the interest of their children towards learning and achievement. This can do by rewarding their performance in school if not possible daily, it can be weekly. Other rays of promoting pupils interest is by visiting them in school, supporting them and fully involve in their schooling activities, make the home environment conducive for them to learn, buying then materials handed in school like textbooks and others. All these will make them concentrate and be a better achiever.
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