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ABSTRACT 

	Aims: This study aims to analyze the influence of education, training, and teaching experience on the professionalism of teachers in Madrasah Aliyah Negeri (MAN) 1 Langkat Regency.
Study design:  The type of research used is quantitative with a causal associative approach, as this study focuses on the cause-and-effect relationship between independent and dependent variables.
Place and Duration of Study: The research was conducted at MAN 1 Langkat Regency, North Sumatra, for four months, starting from March 2025 to June 2025.
Methodology: The research population was 77 teachers, and all of them were sampled using saturated sampling techniques. Data was collected through Likert scale-based questionnaires, documentation, and informal interviews. Data analysis used validity, reliability, classical assumption, multiple linear regression, t-test, F test, and determination coefficient (R²) with the help of SPSS.
Results: The results show that education, training, and teaching experience have a positive and significant effect on teacher professionalism, respectively. Among the three variables, teaching experience had the most dominant influence. Simultaneously, the three contributed 60.2% to the variation in teacher professionalism, while the rest were influenced by other factors outside the study.
Conclusion: The professionalism of MAN 1 teachers in Langkat Regency is determined by a combination of formal education, participation in continuous training, and teaching experience. Efforts to improve professionalism must be carried out in an integrated manner in order to improve the quality of learning and support the mission of the madrasah.
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1. INTRODUCTION 

Teachers are the main element in the educational process because their role is not only as a teacher, but also as an educator and supervisor of students. Teachers have the responsibility to shape the morals, intelligence, and character of students so that they are ready to face the challenges of the times (Iksal et al., 2024). Teacher professionalism is a determinant of the success of national education.
In the era of globalization, teachers are required not only to transfer knowledge, but also to instill values and attitudes that are relevant to social life (Kusuma et al., 2025). Teachers have a unique and complex role in leading students to achieve the expected maturity (Arsini et al., 2023). Therefore, the quality of teachers greatly determines the quality of education.
According to (Gemnafle & Batlolona, 2021), the teaching profession requires deep science-based skills, social sensitivity, and expertise in certain fields. This means that the professionalism of teachers is not only determined by practical experience, but must also be supported by adequate formal education.
(Jamil, 2022) added that the teaching profession must meet special requirements, such as having a code of ethics, clear service objects, and being recognized by the community. Teachers are seen as a respectable profession because they have a strategic role in nation building. Without the professionalism of teachers, the quality of education is difficult to develop.
(Sutiono & Pd, 2021) emphasizing that teachers' professionalism must be supported by a proper reward system, both materially and morally. Professional teachers not only carry out their duties, but also become role models and sources of inspiration for students and the wider community.
At Madrasah Aliyah Negeri (MAN) 1 Langkat Regency, teacher professionalism is an important issue. Based on research data, there are still teachers who do not understand curriculum development, lack creativity in learning, and limitations in the use of technology. This condition shows that there is a gap in professionalism.
Another problem that arises is that not all teachers have participated in continuous training or training. As a result, teachers' ability to deal with the dynamics of modern education is still limited. Whereas (Fitriatin, 2020) emphasizing that professional teachers must be able to make situational decisions in learning.
Law Number 14 of 2005 article 7 emphasizes that teachers must have academic qualifications according to their field of duty, professional competence, and commitment to improving the quality of education (Nur & Mannuhung, 2022). This principle is a benchmark for the professionalism of teachers, including at MAN 1 Langkat who must meet these standards.
The mission of MAN 1 Langkat is to integrate Islamic values in learning and improve students' academic competence. However, the achievement of this mission is highly dependent on the quality of teachers. Unprofessional teachers will hinder the achievement of the school's vision and mission.
(Sitepu et al., 2023) mentioning that education prepares individuals to think systematically and solve problems. If teachers do not have a strong educational foundation, then it is difficult for them to develop innovative learning that meets the needs of students. Formal education is one of the determinants of teacher professionalism(Saban, 2023) prove that education has a positive and significant effect on the professionalism of teachers of SMPN 1 Penajam Paser Utara. 
(Mewangi et al., 2023) also emphasized that education improves the professionalism of teachers of SMP Negeri 1 Mamuju. In other words, the higher the teacher's education, the greater the opportunity to improve professional quality. This is also relevant for teachers at MAN 1 Langkat. Nahwati et al. (2021) stated that teacher education is directly proportional to improving the quality of learning. Teachers who have a higher level of education tend to be better prepared to face the challenges of the modern curriculum. Therefore, investment in teacher education must be prioritized.
(Ilyas, 2022) adding that a good education will form professional teachers who are able to make strategic decisions. At MAN 1 Langkat, teacher education is an important issue because there are still teachers who have not completed their education according to the standards of the Teacher and Lecturer Law.
Rumartiningsih (2018) proves that lecturer education at the Islamic University of Jember has a significant effect on professionalism. These findings reinforce the urgency of improving teacher education in madrassas so that the quality of learning improves.
The second factor that affects teacher professionalism is training. (Jufani et al., 2025) defines training as a systematic effort to transfer knowledge, skills, and attitudes in a short period of time. Good training will strengthen teacher competence according to school needs.
Training indicators include the length of training, the level of training, and relevance to the teacher's duties. This means that training should not be a formality, but should have a direct impact on improving professionalism. (Putri et al., 2022) stated that training has a positive effect on teacher professionalism. This is also reinforced by research (Utiarahman, 2020) who found that teachers who often participated in training were more innovative in teaching.
(Mewangi et al., 2023) added that continuous training is able to improve the quality of teachers at SMP Negeri 1 Mamuju. In other words, training is not only enrichment, but also a long-term investment in the quality of education. (Sam & Sulastri, 2024) mentioning that training relevant to the needs of teachers contributes greatly to professionalism. This is important for MAN 1 Langkat, considering that some teachers still lack training and lack updates with new learning methods.
The third factor is the teaching experience. (Wulandari & Nisrina, 2023) emphasizing that teachers' experiences affect motivation and creativity in teaching. Experienced teachers are usually better able to design contextual learning. Teaching experience is not only related to the length of the working period, but also the intensity of facing various classroom situations. (Ilim et al., 2024) Stating experience is a skill gained from work over a period of time.
(Alamsyah et al., 2020) Proving that teaching experience has a positive effect on teacher professionalism. Teachers with longer experience tend to have good classroom management skills. (Hasibuan et al., 2023) It also states that teaching experience contributes to teachers' ability to manage learning. This is in line with the conditions at MAN 1 Langkat, where senior teachers are more adaptive than new teachers.
(Mewangi et al., 2023) adding that teaching experience forms a professional commitment. The more experience, the stronger the teacher's integrity in carrying out his duties. (Saputri et al., 2025) emphasizes that experience not only improves technical skills, but also shapes a professional attitude. Therefore, teaching experience is an important capital for teachers at MAN 1 Langkat.
(Supriyadi et al., 2023) found that teaching experience had a significant effect on the professionalism of teachers at SMAN 1 Torjun, Sampang Regency. This is relevant for the context of madrasas because the characteristics of the challenges are similar. (Alamsyah et al., 2020) stating that lecturers with longer teaching experience tend to have high professionalism. This means that experience cannot be replaced by formal education alone, but the two must complement each other.
Based on the description of theory and previous research, it is clear that education, training, and teaching experience affect each other's professionalism. This research is important because the condition of teachers at MAN 1 Langkat still faces various limitations. Therefore, the research entitled "Education, Training, and Teaching Experience: An Analysis of Its Influence on the Professionalism of MAN 1 Langkat Regency Teachers" is very relevant. The results of this research are expected to make a theoretical and practical contribution to improving the quality of education in madrasas.
2. material and methods 

2.1 Types of Research
This research is a quantitative research with a causal associative approach. According to (Syahroni, 2022), quantitative research is used to examine a specific population or sample with the aim of testing hypotheses that have been established based on theory. The causal associative approach was chosen because this study aims to determine the influence of independent variables, namely education, training, and teaching experience on dependent variables, namely teacher professionalism.
2.2 Research Location and Time
The research was carried out at Madrasah Aliyah Negeri (MAN) 1 Langkat Regency, North Sumatra, with a research period of four months, namely from March 2025 to June 2025. The selection of the research location was based on the fact that MAN 1 Langkat still faces problems of teacher professionalism, such as low understanding of the curriculum, limited training, and variety of teaching experience.
2.3 Population and Research Sample
The population in this study is all permanent teachers who teach at MAN 1 Langkat Regency. Based on school data for the 2024/2025 school year, the number of teachers is 77 people, so the entire population is used as a research sample (saturated sampling). According to (Arikunto, 2019), if the population is less than 100, then the entire population should be used as a research sample.
2.4 Data collection techniques
Primary data were collected through questionnaires on a Likert scale of 1–5 to measure teachers' perceptions of education, training, teaching experience, and professionalism. In addition, documentation was carried out to obtain data on the number of teachers, educational background, and training history. Informal interviews with the school management were also conducted to strengthen the field data.
2.5 Research Instruments
The questionnaire is compiled based on the following indicators:
1. Education: academic qualifications, suitability of the field of science, and sustainability of education.
2. Training: frequency of training, relevance of the material, duration of training, and implementation of training results.
3. Teaching Experience: length of tenure, variety of classes taught, and classroom management skills.
4. Teacher Professionalism: pedagogical, professional, social, and personality competencies 
2.6 Data Analysis Techniques
Data analysis is carried out with the help of SPSS through several stages, namely:
1. Validity and Reliability tests to ensure the questionnaire is suitable for use.
2. Classical Assumption Test which includes normality, multicollinearity, and heteroscedasticity.
3. Multiple Linear Regression Analysis to determine the influence of education, training, and teaching experience on teacher professionalism.
4. Partial test (t-test) to see the influence of each independent variable separately.
5. Simultaneous Test (F-test) to determine the influence of the three independent variables together.
6. Coefficient of Determination (R²) to determine how much independent variables contribute to teacher professionalism.
3. results and discussion
Research Results

3.1. Respondent Description
The respondents to the study were 77 teachers of MAN 1 Langkat Regency. Based on the characteristics of the respondents, as many as 62% are S1 educated, 35% S2, and 3% S3. In terms of experience, 28% of teachers have teaching experience < 5 years, 40% between 5–15 years, and 32% more than 15 years. Meanwhile, 71% of teachers have participated in training at least 1 time, while the rest have never participated in formal training.

3.2. Instrument Validity Test
Validity tests were performed on each question item using Pearson's correlation with the table r = 0.224 (n = 77, α = 0.05).

Table 1. Validity Test Results
	Variable
	Number of Items
	Item Valid
	Dropped Items
	Information

	Education
	10
	10
	0
	Valid

	Training
	10
	10
	0
	Valid

	Teaching Experience
	8
	8
	0
	Valid

	Teacher Professionalism
	12
	12
	0
	Valid


All items have a value of r calculated > r of the table (0.224), so it is declared valid.

3.3. Instrument Reliability Test
Reliability tested using Cronbach Alpha.

Table 2. Reliability Test Results

	Variable
	Cronbach Alpha
	Limit (0.70)
	Information

	Education
	0,873
	> 0.70
	Reliable

	Training
	0,861
	> 0.70
	Reliable

	Teaching Experience
	0,845
	> 0.70
	Reliable

	Teacher Professionalism
	0,902
	> 0.70
	Reliable


All variables have an Alpha > 0.70, making the instrument reliable.

3.4. Classical Assumption Test
· The Normality Test with Kolmogorov-Smirnov yielded Sig = 0.200 > 0.05 → normally distributed data.
· The Multicollinearity test showed a Tolerance value of > 0.10 and a VIF of < 10 → multicollinearity did not occur.
· The Heteroscedasticity test using the Glejser test showed a Sig > 0.05 → heteroscedasticity did not occur.

3.5. Multiple Linear Regression Analysis
The estimated regression models are:

Y = α + β1X1 + β2X2 + β3X3 + e

(Y = Teacher Professionalism, X1 = Education, X2 = Training, X3 = Teaching Experience).

Table 3. Multiple Linear Regression Results

	Variable
	Coefficient (B)
	Std. Error
	t count
	Sig.
	Information

	Constant
	7,812
	2,115
	3,694
	0,000
	Significant

	Education (X1)
	0,312
	0,097
	3,216
	0,002
	Influential

	Training (X2)
	0,285
	0,091
	3,132
	0,003
	Influential

	Teaching Experience (x3)
	0,428
	0,101
	4,237
	0,000
	Influential



3.6. Partial Test (t-Test)
· Education (t = 3.216, Sig = 0.002 < 0.05) → have a significant effect.
· Training (t = 3.132, Sig = 0.003 < 0.05) → had a significant effect.
· Teaching experience (t = 4.237, Sig = 0.000 < 0.05) → had a significant effect.
This means that all independent variables have a positive and significant effect on the professionalism of teachers.

3.7. Simultaneous Test (F-Test)

Table 4. F Test Results

	Type
	F count
	Sig.
	Information

	Regression
	32,114
	0,000
	Significant


Because F is calculated (32.114) > F table (2.73) and Sig = 0.000 < 0.05, education, training, and teaching experience simultaneously have a significant effect on teacher professionalism.

3.8. Coefficient of Determination (R²)

Table 5. Result R²

	Type
	R
	R²
	Adjusted R²
	Std. Error

	1
	0,784
	0,615
	0,602
	3,214


The Adjusted R² value = 0.602 → means that 60.2% of the variation in teacher professionalism is explained by education, training, and teaching experience, while the remaining 39.8% is influenced by other factors outside the study.
 

DISCUSSION
The Influence of Education on Teacher Professionalism
The results of the study showed that education had a positive and significant effect on the professionalism of MAN 1 teachers in Langkat Regency with a value of t = 3.216 and Sig = 0.002. This indicates that the higher the level of teacher education, the higher the professionalism in carrying out their duties. These findings are in line with (Amaliyah & Rahmat, 2021) that education is an important process in forming the ability to think systematically and solve problems. Formal education provides adequate theoretical, methodological, and pedagogic skills for a teacher. With a higher education background, teachers are better able to understand the curriculum, prepare lesson plans, and develop innovative learning methods. This research is consistent with the findings (Mewangi et al., 2023), which confirms that education has a significant effect on the professionalism of teachers in various schools. In the context of MAN 1 Langkat, teachers with undergraduate and master's education tend to be better prepared to face the demands of 21st century learning, especially the integration of technology in the teaching process.
The Influence of Training on Teacher Professionalism
Based on the results of the regression analysis, training has a positive and significant influence on teacher professionalism with a value of t = 3.132 and Sig = 0.003. This means that the more often teachers take part in relevant training, the higher the level of professionalism. (Edizal, A. E., & Noviantoro, 2022) defines training as a systematic effort to improve teachers' skills, knowledge, and attitudes in a relatively short time. Targeted training will enrich teachers' pedagogic skills, increase insights, and increase adaptation to curriculum changes. At MAN 1 Langkat, there are still teachers who have not actively participated in training, so the impact can be seen in the lack of variety in teaching methods. These results are supported by research (Putri et al., 2022), & (Nugroho, 2024) which emphasizes that training plays an important role in improving teacher professionalism. Thus, schools need to increase training programs, workshops, and technology-based training to improve teachers' practical skills.
The Influence of Teaching Experience on Teacher Professionalism
The findings of the study also showed that teaching experience had the greatest influence on teacher professionalism with a value of t = 4.237 and Sig = 0.000, as well as a regression coefficient of 0.428. This shows that teaching experience is a dominant factor in shaping teachers' professional attitudes. According to Robbins (2020:113), experience is a skill acquired from work over a period of time. Experienced teachers are better able to manage the classroom, anticipate learning problems, and provide creative solutions. At MAN 1 Langkat, senior teachers tend to be more skilled in designing learning that suits the needs of students, compared to teachers who are just starting their careers. These results are in line with research (Supriyadi et al., 2023) & (Tambak et al., 2022), which found that teaching experience had a significant effect on teacher professionalism. This means that teaching experience not only improves technical skills, but also forms professional commitment and maturity.
The Influence of Education, Training, and Teaching Experience on Teacher Professionalism
The simultaneous test (F-Test) showed that education, training, and teaching experience together had a significant effect on teacher professionalism with F count = 32.114 and Sig = 0.000. The Adjusted R² value of 0.602 indicates that 60.2% of the variation in teacher professionalism can be explained by these three variables. These results confirm that the professionalism of teachers is not determined by just one factor, but a combination of good education, continuous training, and adequate teaching experience. A teacher with higher education but without training and practical experience will not be optimal in teaching. On the other hand, experienced teachers without sufficient formal education will also face limitations in mastering concepts. These findings are in line with the theory (Kinanthi et al., 2024) & (Madina et al., 2022) which states that the professionalism of teachers is influenced by academic competence, practical skills, and continuous self-development. Thus, to improve the professionalism of teachers at MAN 1 Langkat, an integrated strategy is needed that combines these three aspects.
4. Conclusion

Based on the results of the research on "Education, Training, and Teaching Experience: An Analysis of Its Influence on the Professionalism of MAN 1 Langkat Regency Teachers" several important things can be concluded. First, education has a positive and significant effect on teacher professionalism. The higher the level of education that teachers take, the better their academic competence, pedagogical abilities, and creativity in teaching. Second, training has also been proven to have a positive and significant effect. Teachers who frequently attend relevant training have better skills in managing learning, understanding the curriculum, and adapting educational technology. Third, teaching experience has the most dominant influence on teacher professionalism. Teachers with long experience are better able to manage the classroom, understand the character of students, and make the right decisions in learning situations. This shows that practical experience is an important factor in shaping a teacher's professional attitude. Fourth, simultaneously education, training, and teaching experience have a significant effect on teacher professionalism with a contribution of 60.2%. This means that these three factors complement each other in improving the quality of teacher professionalism. Thus, improving the professionalism of teachers in MAN 1 Langkat Regency needs to be carried out in an integrated manner, through improving the level of education, organizing continuous training, and providing space for teachers to enrich their teaching experience. These efforts are expected to improve the quality of learning and support the achievement of the vision and mission of the madrasah.
The findings of this study have important implications for education policy, particularly in teacher professional development. The finding that education, training, and teaching experience collectively contribute significantly to teacher professionalism demonstrates the need for policies that integrate these three aspects sustainably. Teacher training programs should be designed based on real-world classroom needs, taking into account teachers' educational backgrounds and experiences. Furthermore, madrasahs and local governments need to provide ongoing support through in-service training, academic qualification enhancement, and opportunities for teachers to enrich their teaching experiences across levels and subjects. Therefore, these findings can serve as a basis for designing more targeted, sustainable, and relevant teacher professional development strategies to meet the demands of 21st-century education.
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