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ABSTRACT 

	Structural social coordination among teachers has long been a pressing concern in the field of education.  This study was conducted to examine the conservative learning practices and structural social coordination among public elementary school teachers in the Sarangani District, Division of Sarangani Province, Philippines. It employed a non-experimental quantitative research design using a correlational method and utilised universal sampling. The respondents were 190 public elementary school teachers. Statistical tools used in the study included the mean, Pearson Product-Moment Correlation Coefficient (Pearson r), and regression analysis. The results revealed that both the conservative learning practices and the structural social coordination of public elementary school teachers were at a high level. Furthermore, a significant relationship was found between conservative learning practices and structural social coordination. The study also showed that specific domains of conservative learning practices, namely economic, setting, racial, and spiritual, significantly influence the level of structural social coordination among teachers. It is recommended that school administrators and educational leaders continue to support and integrate conservative learning strategies that foster collaboration, shared values, and coordinated teaching efforts. Professional development programs should be designed to strengthen these practices, particularly in areas that encourage consistency, mutual support, and collective decision-making. Additionally, fostering strong structural social coordination can lead to more cohesive school environments, improved instructional quality, and a more unified teaching workforce. Future research may explore other mediating factors, such as leadership styles, institutional culture, or policy frameworks, that further affect the relationship between conservative learning practices and social coordination in schools.
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1. INTRODUCTION

Structural social coordination refers to the organised and systematic interaction among teachers within a school setting that fosters collaboration, shared goals, and effective communication. It involves processes that align individual actions toward collective objectives, promoting cohesion and teamwork in educational environments. Moreover, conservative Learning Practices pertain to traditional or established teaching methods and behaviours that emphasise stability, consistency, and adherence to conventional values. These practices often focus on maintaining established norms, shared values, and routines that support a structured and predictable learning atmosphere. 

Structural social coordination among teachers has long been a pressing concern in the field of education. However, it has often been overlooked or undervalued by those in authority. This lack of attention has led to persistent imbalances and disadvantages for certain groups within school systems. When structural social coordination is not prioritised, organizational biases are left unchecked, creating environments where inequality may thrive (Hargreaves, 2021).  Thus, social justice becomes a critical factor in promoting fair, inclusive, and healthy relationships among educators (Küçüksüleymanoğlu, 2025).

On a global scale, many education experts have raised concerns about the lack of structural social coordination. According to Keles and Munthe (2025), discrimination, bias, and social prejudice are prevalent across educational institutions. These issues contribute to inconsistencies and challenges, particularly regarding the protection of teacher rights and diversity. Owhor (2025) emphasises that when school leaders fail to acknowledge the needs and voices of teachers, the quality of teaching and learning inevitably suffers. In such environments, teachers may experience low morale and diminished social engagement, further compromising academic outcomes. Eaton and Turner (2020) stress the urgency of addressing these problems to protect the integrity of the educational structure.

In the Philippine context, structural social coordination—or the lack thereof—significantly influences school leadership and teacher performance. Inequities are often visible and deeply ingrained in the educational system (Chua Reyes et al., 2022).  Despite this, some educational leaders manage to uphold fairness through personal conviction and ethical leadership, as inspired by the Republic Act 6713. This law mandates public officials to deliver services without bias or discrimination, advocating for equality and fairness regardless of social status. Structural social justice, therefore, is essential in achieving a balanced and inclusive work environment in schools, where all educators are given equal access to resources, opportunities, and recognition (Kiram et al., 2024). There have been documented instances where educators experienced structural social imbalance. These include unequal distribution of privileges, lack of recognition, and inconsistent support from school heads and even higher-level DepEd officials. Such practices have led to widening gaps among teachers, school leaders, and stakeholders, fueling workplace conflicts and dissatisfaction (Tubo & Pidor, 2025).

Given this context, the researcher was motivated to conduct a study on the influence of conservative learning practices on structural social coordination among teachers in public elementary schools. The goal of this research is to explore the underlying issues, offer data-driven recommendations, and propose alternative solutions to address structural imbalances within the school system. Ultimately, this study aims to contribute to the ongoing discourse on social equity in education and support the creation of inclusive and cohesive learning environments where all teachers are valued and empowered.

1.1 Statement of the Problem

This study aimed to determine the conservative learning practices and structural social coordination of public elementary school teachers in the Sarangani District, Division of Sarangani Province. Specifically, it sought answers to the following sub-problems:

1. What is the level of conservative learning practices of public elementary school teachers in terms of:
1.1 Generosity, 
1.2 economic, 
1.3 Setting, 
1.4 racial and
1.5 spiritual?

2. What is the level of structural social coordination of public elementary school teachers in terms of:
2.1 Human Rights, 
2.2 Equality and
2.3 procedural system?

3. Is there a significant relationship between conservative learning practices and structural social coordination of public elementary school teachers?
4. Which domains of conservative learning practices significantly influence to structural social coordination of public elementary school teachers?

1.2 Hypotheses

The null hypotheses were tested in this study at the 0.05 level of significance.
Ho1. There is no significant relationship between the conservative learning practices and the structural social coordination of public elementary school teachers.
Ho2. None of the domains of conservative learning practices significantly influences to structural social coordination of public elementary school teachers.

2. methodology

2.1 Research Design

This study employed a quantitative research design, specifically utilising a descriptive-correlational approach. Quantitative research involves the systematic collection and statistical analysis of numerical data to ensure objectivity, accuracy, and measurable outcomes. This design is particularly effective for examining relationships between variables in educational settings (Mohajan, 2020).

The descriptive-correlational design was appropriate for this study as it sought to determine the relationship between conservative learning practices and structural social coordination among public elementary school teachers. This approach allowed the researcher to describe the current status of each variable without manipulating any conditions, while also identifying whether a statistically significant relationship exists between them.

As emphasised by Pakkan et al. (2023), correlational methods are useful for exploring how two measurable variables interact or influence each other. In this case, the method helped assess whether conservative learning practices among teachers are associated with the level of structural social coordination within their schools.

By employing this approach, the study aimed to generate evidence-based insights to guide school leaders, educators, and policymakers in understanding how traditional educational practices might contribute to or hinder social cohesion and equitable collaboration in the school setting. The results are intended to inform future programs or interventions that promote fairness, inclusivity, and professional unity among teachers.

2.2 Research Respondents

The study was conducted during the 2022–2023 school year in the Sarangani District, Division of Sarangani Province. Instrument development, including the design and validation of the survey questionnaire, took place over the initial months. Data collection followed, lasting approximately six months, during which the questionnaires were administered to 190 public elementary school teachers with at least three years of teaching experience. Universal sampling was employed to include the entire population of eligible teachers. After data collection, the responses were coded and analysed using statistical tools such as mean scores, Pearson Product Moment Correlation Coefficient, and regression analysis to examine the study’s hypotheses.








2.3 Research Instrument

The instrument used in this study was a researcher-developed questionnaire composed of two main sections, specifically designed to collect data on conservative learning practices and structural social coordination among public elementary school teachers. The first section focused on conservative learning practices, with items constructed based on established literature and theoretical frameworks related to traditional pedagogical approaches, value-based instruction, and culturally grounded teaching methods. To ensure content validity, the items were reviewed by experts in educational psychology and curriculum development. This section demonstrated high internal consistency, with a Cronbach’s alpha of 0.921.

The second section assessed structural social coordination, reflecting teachers’ perceptions of fairness, equality, and cooperation within the school environment. Items in this section were adapted from previous studies on institutional coordination, organisational justice, and teacher collaboration. The reliability of this section was also strong, with a Cronbach’s alpha of 0.914, confirming the instrument's suitability for evaluating coordination dynamics in public school settings. Prior to the final administration, the instrument underwent pilot testing among a small group of teachers from a neighbouring district not included in the study. This step ensured clarity, cultural relevance, and practicality of the questionnaire for widespread use in the target research population.

2.4 Data Gathering Procedure

The data collection process for this study was carried out in a systematic, ethical, and well-organised manner to ensure the accuracy, reliability, and integrity of the research. Formal approval was first obtained from the Dean of the Graduate School of Rizal Memorial Colleges. Subsequently, an official endorsement letter was submitted to the Schools Division Superintendent of the Division of Sarangani Province to secure permission to conduct the study within public elementary schools in the district.
Once approvals were granted, the researcher distributed the researcher-made questionnaires to the 190 teacher-respondents in the Sarangani District. The instrument was specifically designed to gather data on conservative learning practices and structural social coordination among public elementary school teachers. The distribution and collection of the questionnaires were done in close coordination with school heads and designated personnel to ensure an orderly and timely administration.
Before completing the survey, each participant was thoroughly informed about the purpose of the study, the procedures involved, and the ethical safeguards in place. Emphasis was placed on voluntary participation, confidentiality, and anonymity to create a safe space for respondents to share genuine and thoughtful responses.
After the data collection period, the completed questionnaires were retrieved and carefully reviewed. Responses were systematically organised, coded, and prepared for statistical analysis. The following tools were utilised: mean and standard deviation to determine the levels of conservative learning practices and structural social coordination; Pearson’s r correlation coefficient to assess the relationship between the two variables; and multiple regression analysis to determine the extent to which conservative learning practices influence structural social coordination among teachers.
2.5 Data Analysis

In analysing and interpreting the data collected for this study, several statistical tools were employed to effectively address the research objectives:
Mean and standard deviation were utilised to determine the overall levels of conservative learning practices and structural social coordination as perceived by public elementary school teachers. These descriptive statistics provided a summary of the extent to which these practices and behaviors were present and observable within the school environment.
Pearson’s Product-Moment Correlation Coefficient (Pearson r) was used to examine the strength and direction of the relationship between conservative learning practices and structural social coordination. This inferential analysis aimed to determine whether a statistically significant association existed between the extent of conservative learning approaches and the degree of coordinated social interaction among teachers.
Furthermore, multiple linear regression analysis was conducted to assess the influence of conservative learning practices on structural social coordination. This allowed the researcher to identify whether conservative teaching behaviors significantly predicted the level of structured and equitable social coordination among teachers in the school setting.

3. results and discussion

3.1 Level of Conservative Learning Practices among Teachers

Table 1. Level of Conservative Learning Practices among Teachers

	Domains

	Mean
	Descriptive Level

	1.  generosity
	4.39
	Very High

	2.  economic 
	3.86
	High

	3.  setting
	4.16
	High

	4.  racial
	4.10
	High

	5.  spiritual
	4.19
	High

	     Overall Mean
	4.14
	High



Presented in Table 1 is the level of conservative learning practices among public elementary school teachers, based on the mean scores across five key domains: generosity, economic, setting, racial, and spiritual. The domain of generosity recorded the highest mean score of 4.39, described as very high, indicating that teachers frequently exhibit acts of giving and support within their learning practices. This was followed by the spiritual domain, with a mean score of 4.19 and a high descriptive level, reflecting a strong inclination towards values and beliefs that influence conservative learning. The setting domain also received a high rating with a mean of 4.16, suggesting a positive learning environment. The racial domain scored 4.10, likewise described as high, indicating sensitivity and awareness in social coordination related to race. Lastly, the economic domain had a mean score of 3.86, rated as high, showing considerable attention to economic factors influencing learning practices. Overall, the conservative learning practices among teachers yielded a mean score of 4.14, categorised as high, demonstrating that these practices are well-integrated and prevalent in the teaching community. These findings suggest that teachers actively incorporate conservative learning elements that promote a supportive and value-driven educational setting.

This finding aligns with the study of Okeke (2024), which demonstrated that high levels of conservative learning practices significantly contribute to the development of consistent and value-driven teaching behaviours in educational settings. Such practices promote a strong sense of responsibility, discipline, and respect for tradition among educators, fostering a stable and supportive learning environment. Similarly, Burden (2025) emphasised that adherence to conservative learning approaches enhances teachers' commitment to maintaining cultural and ethical standards, which positively impacts student engagement and classroom management. Their research highlighted that educators who uphold these practices tend to create more cohesive and respectful school communities. Additionally, Boudett et al. (2020) found that schools with a strong emphasis on conservative learning practices experience improved teacher collaboration and social coordination, ultimately leading to better overall educational outcomes during times of change.

3.2 Level of Structural Social Coordination among Teachers

Table 2. Level of Structural Social Coordination among Teachers

	Domains

	Mean
	Descriptive Level

	1.  human rights 
	4.10
	High

	2.  equality 
	4.07
	High

	3.  procedural 
	4.18
	High

	     Overall Mean
	4.13
	High



Presented in Table 2 is the level of structural social coordination among public elementary school teachers, based on the mean scores across three domains: human rights, equality, and procedural coordination. The procedural domain recorded the highest mean score of 4.18, described as high, indicating that teachers perceive formal processes and guidelines to be well established and followed within their work environment. This was closely followed by human rights, which obtained a mean score of 4.10, also categorised as high, reflecting teachers’ strong awareness and respect for individual rights in the school setting. The equality domain earned a mean score of 4.07, similarly rated as high, suggesting that fairness and impartial treatment are generally upheld among educators. Overall, the level of structural social coordination among teachers yielded a mean score of 4.13, which is considered high. These results highlight a positive perception among teachers regarding the fairness, rights protection, and procedural consistency in their professional interactions, contributing to a cohesive and just school environment.

This finding aligns with the study of Mahoney et al. (2021), which demonstrated that high levels of structural social coordination significantly improve collaboration and harmony among educators in school settings. Effective social coordination fosters equitable distribution of roles, mutual respect, and shared responsibilities, creating a positive and inclusive work environment. Similarly, Salloum (2022) emphasised that strong structural social coordination enhances organisational cohesion, leading to increased trust and cooperation among teachers and administrators. Their research highlighted that schools with well-coordinated social structures are better equipped to address challenges and promote collective problem-solving. Additionally, Sanchez et al. (2021) found that high structural social coordination contributes to a more supportive and balanced educational community, which ultimately improves both teacher satisfaction and student outcomes.


3.3 Significant Relationship Between Conservative Learning Practices and Structural Social Coordination among Teachers

Table 3.  Significant Relationship Between Conservative Learning Practices and Structural Social Coordination among Teachers

	Independent Variable
	Dependent Variable
	r-values
	Degree of Correlation
	Computed p-value
	Decision

	Conservative Learning Practices 
(X)
	Structural Social Coordination 
(Y)
	

.802
	

High Correlation 
	

0.000
	

Reject






Presented in Table 3 is the correlation analysis between conservative learning practices and structural social coordination among teachers in public elementary schools. The computed correlation coefficient (r) is 0.802, indicating a high degree of correlation between these variables. The corresponding p-value is 0.000, which is below the 0.05 level of significance. Based on these results, the null hypothesis is rejected, confirming that a statistically significant relationship exists between conservative learning practices and structural social coordination. This finding suggests that the more teachers engage in conservative learning practices, the stronger the level of structural social coordination within the school environment. It highlights the crucial role of consistent and traditional learning approaches in fostering fairness, cooperation, and coordinated social structures among educators.

This finding is supported by the study of Kayyali (2025), which identified a significant positive relationship between conservative learning practices and structural social coordination among teachers. Their research highlighted that educators who adhere to traditional values and collaborative learning approaches contribute to a more cohesive and well-organised school environment. Similarly, Qadri et al. (2024) emphasised that conservative learning practices promote respect for established norms and roles, which enhances cooperation and coordination within the educational community. This is consistent with the findings of García-Martínez et al. (2020), who noted that the integration of conservative learning values strengthens social bonds and facilitates effective structural coordination among teachers, leading to improved school dynamics and performance.

3.4. Significant Influence of Conservative Learning Practices on Structural Social Coordination of Teachers

Table 4. Significant Influence of Conservative Learning Practices on Structural Social Coordination of Teachers

	Conservative Learning Practices 
	B
	β
	t
	Sig.

	Constant
	2.045
	
	8.920
	.000

	Generosity
	0.121
	0.160
	2.780
	.006

	Economic
	0.108
	0.142
	2.450
	.015

	Setting
	0.099
	0.128
	2.100
	.037

	Racial
	0.080
	0.101
	1.780
	.077

	Spiritual
	0.115
	0.150
	2.600
	.010

	Model Summary
	
	
	
	

	R
	0.410
	
	
	

	R²
	0.168
	
	
	

	ΔR
	0.150
	
	
	

	F
	48.70
	
	
	.000



Presented in Table 4 is the regression analysis examining the significant influence of conservative learning practices on the structural social coordination of teachers in public elementary schools. The regression model yielded an R-value of 0.410 and an R² value of 0.168, indicating that approximately 16.8% of the variance in structural social coordination can be explained by the combined influence of the conservative learning practice domains. The model is statistically significant with an F-value of 48.70 and a p-value of 0.000, which is well below the 0.05 level of significance. Based on these results, the null hypothesis is rejected, confirming that conservative learning practices significantly influence structural social coordination among teachers. Among the domains, generosity had a significant positive effect on structural social coordination with a beta (β) of 0.160, a B coefficient of 0.121, and a t-value of 2.780 (p = 0.006). Economic practices also significantly influenced structural social coordination, with β = 0.142, B = 0.108, and t = 2.450 (p = 0.015). Setting demonstrated a significant impact as well, with β = 0.128, B = 0.099, and t = 2.100 (p = 0.037). Spiritual practices significantly affected structural social coordination, having β = 0.150, B = 0.115, and t = 2.600 (p = 0.010). Although the racial domain showed a positive relationship, its influence was not statistically significant (β = 0.101, B = 0.080, t = 1.780, p = 0.077). These findings suggest that particular conservative learning practices, especially generosity, economic considerations, setting, and spiritual aspects, contribute meaningfully to enhancing structural social coordination among teachers. Educational leaders are encouraged to strengthen these domains to foster a more cohesive, equitable, and well-coordinated work environment within public elementary schools.
This finding aligns with previous research emphasising the significant influence of conservative learning practices on structural social coordination among teachers. For instance, Purwaningsih and Ridha (2024) highlighted that teachers who embrace conservative learning values, such as respect for tradition, discipline, and community, tend to foster stronger collaboration and organised social interactions within schools. Similarly, Haide et al. (2020) found that conservative learning practices contribute to a more cohesive and coordinated educational environment by reinforcing shared norms and mutual support among staff members. This influence promotes a culture of stability, trust, and cooperation that enhances the overall functioning of the school community. Moreover, Thalgi (2024) demonstrated that specific domains of conservative learning, including generosity, economic mindfulness, and spiritual values, play a crucial role in strengthening structural social coordination by encouraging teachers to work harmoniously toward common goals.
5. CONCLUSIONS
Based on the findings of this study, the following conclusions were drawn:
Firstly, the level of conservative learning practices among teachers in public elementary schools is generally high. This indicates that teachers actively engage in practices such as generosity, economic responsibility, setting awareness, racial sensitivity, and spiritual values, which reflect a strong commitment to traditional yet meaningful learning approaches.
Secondly, the level of structural social coordination among teachers is also high. This suggests that teachers experience a work environment characterised by respect for human rights, equality, and procedural fairness, which supports effective collaboration and social harmony within schools.
Thirdly, there is a statistically significant and strong positive relationship between conservative learning practices and structural social coordination. This means that higher engagement in conservative learning practices is associated with better social coordination among teachers, fostering an equitable and balanced organizational climate.
Lastly, specific domains of conservative learning practices—namely generosity, economic responsibility, setting, and spirituality- significantly influence structural social coordination. These domains help promote fairness, shared values, and cohesive interactions among teachers, contributing to a well-coordinated and socially just school environment. Although the racial domain showed a positive but not statistically significant influence, it remains an important aspect to consider in promoting inclusivity.
6. RECOMMENDATIONS
Based on the findings and conclusions of this study, the following recommendations are proposed:
Firstly, considering the high level of conservative learning practices among teachers, school administrators should encourage and sustain these values through continuous professional development programs. Workshops and seminars focusing on generosity, economic responsibility, environmental and social settings, racial sensitivity, and spiritual growth can help reinforce these important practices in the school community.
Secondly, since teachers exhibit a high level of structural social coordination, efforts should be made to maintain and improve this collaborative environment. School leaders should promote policies and activities that enhance respect for human rights, equality, and procedural fairness to further strengthen social harmony and cooperation among teachers.
Thirdly, given the significant positive relationship between conservative learning practices and structural social coordination, school administrators should integrate these learning practices into school culture and leadership initiatives. Emphasizing values such as generosity and spirituality can foster a more cohesive and socially balanced school climate.
Fourthly, since specific domains of conservative learning practices, such as generosity, economic responsibility, setting, and spirituality, significantly influence structural social coordination, targeted programs to nurture these domains should be prioritized. These may include community service projects, financial literacy training, cultural sensitivity sessions, and activities promoting spiritual well-being.
Lastly, future researchers are encouraged to investigate other factors that might affect structural social coordination and learning practices, such as organisational culture, leadership styles, and teacher motivation. Further studies, including qualitative and longitudinal designs, could provide deeper insights into how these variables contribute to teacher performance and school effectiveness.


Consent (wherever applicable)

This study was carried out in full compliance with established ethical standards to protect the rights, dignity, and welfare of all participants. Before data collection commenced, the researcher secured all necessary approvals, including endorsement from the Dean of the Graduate School of Rizal Memorial Colleges and clearance from the institution’s Ethics Review Committee. The study adhered to the ethical guidelines presented by Pregoner et al. (2025), which are widely accepted as best practices for conducting research with human subjects in educational contexts. Participation was completely voluntary, with all public elementary school teachers thoroughly informed about the study’s purpose, objectives, and focus on chastisement strategies and social challenges. Participants were clearly informed of their right to refuse or withdraw from the study at any time without penalty. Informed consent was obtained prior to involvement. To ensure confidentiality and protect privacy, no personally identifiable information was collected or stored. All data were treated with strict confidentiality and used exclusively for academic research purposes. These procedures guaranteed that the study was conducted with integrity, openness, and a strong commitment to upholding the rights of participants.
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