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ABSTRACT 

	The religious orientation of a school, whether affiliated with a particular denomination or operating as a secular institution, can shape the overall climate and expectations within the workplace. This study aims to determine the significant influence of worksetting religiousness on job moralities of teachers in public elementary schools in Bangoy District, Division of Davao City. Using a non-experimental quantitative correlational design, data were collected from 132 public elementary school teachers through universal sampling. Analysis involved mean scores, Pearson’s correlation, and regression analysis. Results showed high levels of both worksetting religiousness (M = 3.60, SD = 0.48) and job moralities (M = 3.72, SD = 0.45) among the teachers. A strong positive correlation was found between worksetting religiousness and job moralities (r = 0.890, p < 0.001). Regression analysis revealed that worksetting religiousness significantly influences job moralities (R = 0.369, R² = 0.137, F(1,130) = 100.40, p < 0.001). These findings highlight the importance of fostering religious values in the work environment to enhance teachers' moral conduct. It is recommended that education authorities support professional development programs that promote moral values and ethical behaviour among teachers to improve job performance.
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1. INTRODUCTION

Worksetting religiousness refers to the presence and influence of religious beliefs, practices, and values within the environment where teachers perform their professional responsibilities. This concept encompasses various dimensions of school life, including institutional culture, policies, interactions among stakeholders, and the personal beliefs and behaviours of educators themselves (Obregon et al., 2024). The religious orientation of a school, whether affiliated with a particular denomination or operating as a secular institution, can shape the overall climate and expectations within the workplace (Héliot et al., 2020). The presence of religious symbols, rituals, or practices within the school setting further contributes to this atmosphere (Prasetyo 2023).

Religious influences may also affect curriculum delivery and teaching strategies. In faith-based institutions, for instance, religious or moral teachings are often integrated across subject areas (Toron et al., 2024). In contrast, secular schools typically uphold neutrality, avoiding the promotion of any specific faith (Gamaleal, 2024). Moreover, public school teachers often operate in diverse environments where students, families, and colleagues represent a wide range of religious and cultural backgrounds. As such, educators must demonstrate sensitivity and inclusivity to ensure that all learners feel respected, regardless of their religious affiliation (Landsman & Lewis, 2023).

The degree to which teachers can express their personal religious beliefs in the workplace is shaped by institutional policies, professional standards, and legal frameworks (Nwagbara, 2021). Some public schools enforce strict secular guidelines to maintain neutrality, while others allow more personal expression, provided it does not interfere with professional duties or promote proselytism (Marshall, 2020).

Alongside religiousness, job moralities, often referred to as professional ethics or moral principles, are vital to the teaching profession. Teachers hold positions of authority and influence, and their ethical conduct directly affects students' well-being, development, and learning outcomes (Icka & Kochoska, 2024).  Upholding professional ethics fosters trust among students, parents, colleagues, and the wider school community, thereby cultivating a positive and safe learning environment (Dawar, 2023).

By modelling ethical behaviour, teachers not only guide students academically but also shape their moral development. Ethical practice includes treating all students fairly, maintaining confidentiality, setting appropriate boundaries, and prioritising students’ physical and emotional safety (Alhalalmeh & Al-Tarawneh, 2025). Additionally, adherence to ethical standards enhances the credibility and professionalism of the teaching workforce and ensures compliance with institutional and legal expectations (Chinwe & Chukwuemeka, 2024).

Ethical reflection and decision-making also contribute to teachers’ continuous professional growth. Teachers who regularly evaluate their own practice and seek constructive feedback are more likely to engage in meaningful development and collaboration (Ballangrud & Aas, 2022). Ethical behavior thus extends beyond classroom instruction; it strengthens relationships with students, colleagues, administrators, and the community (Burden, 2022).

Małkowska et al. (2021) emphasised that alignment between one's work values and professional ethics significantly contributes to job satisfaction. When individuals act according to their ethical convictions, they are more likely to perform effectively and experience fulfilment in their roles.

Several studies have highlighted the connection between work setting religiousness and job moralities. Murtaza et al. (2021) found that religiousness in the workplace positively predicts employees’ moral attitudes and behaviours. Similarly, Badar et al. (2024) demonstrated a significant positive relationship between the presence of religious values in the work environment and employees’ job-related ethical conduct.

These findings provide the foundation for this current study, which aims to examine the relationship between worksetting religiousness and job moralities among teachers in public elementary schools. While literature exists on this topic in business and corporate contexts, limited research has explored this intersection within educational institutions, especially in the Philippine context. The gap is even more evident compared to studies conducted on law enforcement agencies. Given this research gap, the present study aims to investigate the influence of worksetting religiousness on teachers’ job moralities, with the goal of informing school leadership and policy-making. The findings may also support the design of school-based programs that promote ethical behaviour and moral integrity among educators.







1.1 Research Objectives

This study aimed to establish the significant influence of worksetting religiousness in relation to job moralities of teachers in public elementary schools in Bangoy District, Davao City Division of Davao City. Specifically, the study aimed to:

1.To ascertain the level of worksetting religiousness of the Teachers in public elementary schools in terms of:
1.1 compassion
1.2 mindfulness
1.3 meaningful job
1.4 transcendence

2.To ascertain the level of job moralities of the Teachers in public elementary schools in terms of:
2.1 power
2.2 benevolence
2.3 conformity
2.4 self-direction
2.5 hedonism
2.6 security

3.To determine the significant relationship between the level of worksetting religiousness and job moralities of the Teachers in public elementary schools.

4.To determine which domain of work setting religiousness best influences job moralities of the teachers in public elementary schools.

1.2 Hypotheses

The null hypotheses were tested in this study at the 0.05 level of significance.
1. There is no significant relationship between worksetting religiousness and job moralities of the teachers in public elementary schools.
2. There is no specific domain in work setting religiousness that can best predict job moralities of the teachers in public elementary schools.

2. methodology

2.1 Research Design

This study employed a quantitative research design, specifically utilising a descriptive-correlational approach. Quantitative research involves the systematic collection and analysis of numerical data using statistical techniques to ensure objectivity, precision, and measurable outcomes (Mohajan, 2020). This methodology is appropriate for identifying patterns and relationships among variables within educational settings.

The descriptive-correlational design was particularly suitable for this study, as it aimed to examine the relationship between worksetting religiousness and job moralities among teachers in public elementary schools. This design enabled the researcher to describe the current level of religious influence present in the school environment, without manipulating variables. At the same time, it facilitated the analysis of correlations with teachers’ job moralities.  By employing this approach, the study sought to determine whether and how religious elements within the worksetting influence the ethical standards and behaviors of teachers. The findings are expected to provide valuable insights into the role of worksetting religiousness in shaping professional conduct, supporting school leadership in designing programs that promote ethical teaching practices and nurturing a values-based school environment.

2.2 Research Respondents

The respondents of this study consisted of 132 teachers from public elementary schools in Bangoy District, Division of Davao City. The study employed stratified random sampling, a probability sampling technique where the population is divided into subgroups or strata based on specific characteristics. From each stratum, participants were then randomly selected to ensure that all subgroups were fairly represented in the sample. This method enhances the accuracy and representativeness of the findings by reflecting the diversity within the population.

2.3 Research Instrument

The instrument used in this study was a researcher-developed questionnaire composed of two main sections, specifically designed to collect data on work-setting religiousness and job moralities of teachers in public elementary schools.

The first section focused on worksetting religiousness, with items developed based on an extensive review of relevant literature and theoretical frameworks related to workplace religious climate and institutional culture. To ensure content validity, the questionnaire was evaluated and validated by experts in education and organizational behaviour. This section demonstrated excellent internal consistency, with a Cronbach’s alpha of 0.915.

The second section measured job moralities, capturing key aspects of professional ethics, integrity, fairness, and teacher responsibility, as informed by studies in educational ethics and teacher professionalism. This section also showed high reliability, reflected in a Cronbach’s alpha value of 0.928, confirming the instrument’s consistency in assessing the construct across different school contexts.

2.4 Data Gathering Procedure

The data collection process was carried out in a systematic, ethical, and well-organised manner to maintain the integrity of the research. Initially, formal permission was obtained from the Dean of the Graduate School. Following this, an official endorsement letter was submitted to the Schools Division Superintendent to secure further evaluation and clearance, ensuring compliance with institutional and academic guidelines.
Once approvals were granted, the researcher distributed the specially designed questionnaire to collect data on work setting religiousness and job moralities among public elementary school teachers. Coordination with school principals and administrative staff facilitated the smooth and efficient administration of the questionnaires to the selected respondents.
Before participation, each teacher was informed about the study’s objectives and ethical safeguards, emphasising confidentiality and anonymity to build trust and encourage honest and accurate responses.
Upon completion of the survey period, the researcher promptly collected the questionnaires. The gathered data were carefully organised, coded, and prepared for analysis. Statistical techniques such as mean, standard deviation, Pearson’s correlation, and regression analysis were employed to examine the nature and strength of the relationship between worksetting religiousness and the job moralities of teachers.
2.5 Data Analysis

In analysing and interpreting the data collected for this study, several statistical tools were employed to address the research objectives:
The mean was used to determine the overall levels of work-setting religiousness and job moralities among teachers. This provided a general understanding of how strongly these variables were perceived by the respondents.
Pearson’s correlation coefficient (Pearson r) was applied to examine the strength and direction of the relationship between worksetting religiousness and teachers’ job moralities. This analysis helped establish whether a significant association exists between the religious climate of the work environment and the ethical behaviours and principles demonstrated by teachers.
Multiple linear regression analysis was conducted to assess whether specific dimensions of worksetting religiousness significantly predict teachers’ job moralities. This allowed the researcher to identify which aspects of religious influence within the school environment have the greatest impact on shaping teachers’ professional ethics and moral conduct.

3. results and discussion

3.1 Level of Worksetting Religiousness among Teachers 

Table 1. Level of Worksetting Religiousness among Teachers


	Domains
	SD
	Mean
	Descriptive Level

	Meaningful Job 
	0.53
	4.11
	High

	Compassion
	0.58
	3.88
	High

	Transcendence
	0.66
	3.63
	High

	Mindfulness
	1.05
	2.76
	Moderate

	Overall
	0.48
	3.60
	High



Presented in Table 1 is the level of worksetting religiousness among teachers in public elementary schools, based on the mean scores across four domains: meaningful job, compassion, transcendence, and mindfulness. The domain meaningful job recorded the highest mean score of 4.11, with a descriptive level of high, indicating that teachers generally perceive their work as purposeful and significant, reflecting a strong sense of spiritual or religious fulfilment in their professional roles. This was followed by compassion, which had a mean of 3.88, also described as high, suggesting that teachers often exhibit empathy and care towards their students and colleagues, an important aspect of religious influence in the workplace. The domain transcendence yielded a mean of 3.63, likewise described as high, reflecting teachers’ belief in and connection to something beyond the immediate physical or material environment, which may guide their values and behaviours at work. In contrast, mindfulness received the lowest mean score of 2.76, with a descriptive level of moderate, indicating that while some teachers are aware and present in their work experience, there is variation in how consistently this domain is expressed or experienced within the school environment. The overall mean score for worksetting religiousness was 3.60, described as high, suggesting that religious elements are a notable presence in the teachers’ work environment. These findings imply that the spiritual and religious climate of the school plays a significant role in shaping teachers’ perceptions and possibly their professional conduct.

This finding aligns with the study of Ede et al. (2023), which revealed that high work-setting religiousness among educators significantly influences their sense of purpose and ethical conduct within the school environment. Strong religious values embedded in the workplace foster compassion, meaningful engagement, and a transcendent outlook that guide teachers in their professional roles. Similarly, Riadi et al. (2025) emphasised that when teachers experience a high degree of worksetting religiousness, it positively impacts their job moralities, enhancing integrity, fairness, and commitment to student welfare. Their research highlighted how a spiritually supportive work environment contributes to increased motivation and ethical behaviour. Additionally, Mukri and Wakhid (2024) found that organisations characterised by strong religious or moral frameworks encourage employees to uphold higher standards of professionalism, leading to more harmonious and principled workplace relationships.

3.2 Level of Job Moralities among Teachers

Table 2. Level of Job Moralities among Teachers

	Domains
	SD
	Mean
	Descriptive Level

	Security
	0.67
	4.07
	High

	Self-direction
	0.52
	3.97
	High

	Benevolence
	0.57
	3.84
	High

	Hedonism
	0.70
	3.70
	High

	[bookmark: _Hlk60471420]Conformity
	0.61
	3.53
	High

	Power
	0.87
	3.25
	Moderate

	Overall
	0.45
	3.72
	High



Presented in Table 2 is the level of job moralities among teachers, assessed across six domains: security, self-direction, benevolence, hedonism, conformity, and power. The domain security obtained the highest mean score of 4.07, with a descriptive level of high, indicating that teachers strongly value safety, stability, and protection within their professional environment. This is followed closely by self-direction, with a mean of 3.97, also rated high, reflecting teachers’ emphasis on independence, creativity, and autonomy in their roles. Benevolence scored a mean of 3.84, described as high, suggesting that teachers frequently demonstrate kindness and concern for the welfare of others. The domain hedonism received a mean score of 3.70, also rated high, indicating that teachers recognise the importance of personal well-being and enjoyment in their work-life balance. Conformity yielded a mean of 3.53, categorised as high, reflecting teachers’ adherence to rules, norms, and expectations within their professional context. Meanwhile, the domain power received the lowest mean score of 3.25, described as moderate, suggesting a comparatively lower emphasis on influence and control over others among the respondents. Overall, the combined mean score for job moralities was 3.72, described as high, indicating that teachers generally uphold strong ethical principles and moral values in their professional conduct. These findings highlight the importance of various moral domains in guiding teacher behaviour and decision-making in the school setting.

This finding is consistent with the study of Arar and Saiti (2022), which found that high job moralities among teachers significantly enhances their ethical decision-making and professional conduct in the educational setting. Teachers who uphold strong moral principles such as fairness, integrity, and responsibility are better equipped to create inclusive and supportive learning environments. Similarly, Odoh et al. (2025) emphasised that educators with elevated job moralities demonstrate greater commitment to student well-being and maintain appropriate boundaries, fostering trust and respect within the school community. Additionally, Erichsen and Reynolds (2020) highlighted that high job moralities contributes to positive relationships between teachers, students, and colleagues, ultimately promoting a professional culture grounded in honesty and accountability.

3.3 Significant Relationship between Worksetting Religiousness and Job Moralities of Teachers

Table 3.  Significant Relationship between Worksetting Religiousness and Job Moralities of Teachers

	Independent Variable
	Dependent Variable
	r-values
	Degree of Correlation
	Computed p-value
	Decision

	Worksetting Religiousness (X)
	Job Moralities (Y)
	

.890
	

High Correlation 
	

0.000
	

Reject






Presented in Table 3 is the correlation analysis between worksetting religiousness and job moralities of teachers in public elementary schools. The computed correlation coefficient (r) is 0.890, indicating a high degree of correlation. The corresponding p-value is 0.000, which is below the 0.05 level of significance. Based on these results, the null hypothesis is rejected, confirming that a statistically significant relationship exists between worksetting religiousness and job moralities. This finding suggests that the extent of religiousness within the teachers’ work environment is strongly associated with their adherence to professional ethics and moral principles. Specifically, higher levels of worksetting religiousness tend to correspond with stronger job moralities among teachers. The high correlation implies that a positive religious climate at work may play a crucial role in fostering ethical behaviour, integrity, and moral responsibility in the teaching profession. Therefore, cultivating a supportive religious or spiritual environment in schools could enhance teachers’ moral conduct and contribute to a more principled educational setting.

This finding is supported by the study of Otaye-Ebede et al. (2020), who found a significant positive relationship between worksetting religiousness and employees’ job moralities. Their research highlighted that a workplace environment infused with religious values tends to foster stronger ethical behaviour and moral commitment among employees. Similarly, Hartini et al. (2024) emphasised that worksetting religiousness positively influences job-related attitudes, including adherence to moral principles and professional ethics. This aligns with the findings of Currier et al. (2023), who noted that organisations that integrate religious or spiritual elements within their culture often experience enhanced moral conduct and integrity among their members.

3.4. Significant Influence of Worksetting Religiousness on Job Moralities of Teachers

Table 4. Significant Influence of Worksetting Religiousness on Job Moralities of Teachers


	                                                    Job Moralities

	Worksetting Religiousness
(Indicators) 
	B
	β
	t
	Sig.

	   Constant
	
	2.380
	
	10.255
	.000

	Compassion
	.152
	.197
	2.788
	.006

	Mindfulness
	.041
	.095
	1.416
	.158

	Meaningful Job
	.058
	.068
	.897
	.371

	Transcendence
	.111
	.163
	2.261
	.025

	R
	.369
	
	
	
	

	R2
	.137
	
	
	
	

	∆R
	.123
	
	
	
	

	F
	100.40
	
	
	
	

	ρ
	.000
	
	
	
	



Presented in Table 4 is the regression analysis examining the significant influence of worksetting religiousness on the job moralities of teachers in public elementary schools. The regression model yielded an R-value of 0.369 and an R² value of 0.137, indicating that approximately 13.7% of the variance in job moralities can be explained by the combined influence of the worksetting religiousness indicators. The model is statistically significant with an F-value of 100.40 and a p-value of 0.000, which is below the 0.05 level of significance. Based on these results, the null hypothesis is rejected, confirming that worksetting religiousness significantly influences teachers’ job moralities. Among the indicators, compassion emerged as a significant predictor of job moralities, with a standardised beta (β) of 0.197, a B coefficient of 0.152, and a t-value of 2.788 (p = 0.006). This suggests that higher levels of compassion in the work environment are associated with stronger moral principles among teachers. Transcendence also showed a significant influence, with a beta (β) of 0.163, B coefficient of 0.111, and a t-value of 2.261 (p = 0.025), indicating that teachers’ connection to a higher purpose or meaning positively relates to their job moralities. Meanwhile, mindfulness (β = 0.095, p = 0.158) and meaningful job (β = 0.068, p = 0.371) did not show statistically significant effects on job moralities in this model. These findings highlight that specific dimensions of worksetting religiousness, particularly compassion and transcendence, play important roles in shaping the ethical and moral conduct of teachers. School administrators and policymakers are encouraged to promote these values within the school climate to foster strong professional ethics among educators.
This finding aligns with previous research highlighting the significant influence of worksetting religiousness on job moralities. For instance, Ortiz-Gómez et al. (2020) emphasised that aspects such as compassion, transcendence, and meaningful engagement within a religious work environment positively shape employees' ethical behaviour and moral principles. Similarly, Brigue and Orlu (2023) found that teachers working in settings characterised by strong religious values tend to exhibit higher levels of integrity, responsibility, and commitment to professional ethics. This influence fosters a workplace culture grounded in respect, trust, and accountability. Moreover, Iqbal et al. (2023) demonstrated that specific domains of worksetting religiousness, such as compassion and transcendence, significantly contribute to strengthening job moralities by encouraging employees to align their actions with deeply held values. 
5. CONCLUSIONS
Based on the findings of this study, the following conclusions were drawn:
Firstly, the level of work setting religiousness among teachers in public elementary schools is generally high. This indicates that educators perceive their work environment as one that offers meaningfulness, compassion, and a sense of transcendence. Such an environment supports teachers not only in fulfilling their professional responsibilities but also in connecting their work to higher values and purposes. The high level of compassion suggests a caring and supportive atmosphere, which can enhance interpersonal relationships and emotional well-being among teachers.
Secondly, the overall job moralities of teachers are also high. This suggests that teachers consistently demonstrate ethical behavior and adhere to moral principles in their professional roles. Domains such as security, self-direction, benevolence, and hedonism were notably strong, reflecting that teachers value safety, autonomy, kindness, and personal fulfillment in their work. However, the moderate level observed in domains like power suggests there may be areas where ethical assertiveness or influence could be further developed.
Thirdly, there is a statistically significant and strong positive relationship between work setting religiousness and job moralities. This means that the more teachers experience a religious or spiritually meaningful work environment, the more likely they are to uphold high moral standards in their job. This relationship highlights the influence of the school’s cultural and spiritual climate on the ethical behaviour of educators. When teachers find purpose and compassion embedded in their work setting, it strengthens their commitment to professional ethics and moral conduct.
Lastly, specific indicators of worksetting religiousness, particularly compassion and transcendence, significantly predict teachers’ job moralities. Compassion, reflecting empathy and care within the workplace, plays a crucial role in encouraging teachers to act ethically and considerately. Transcendence, or the sense of connecting to a higher meaning beyond the immediate tasks, motivates teachers to maintain strong moral principles and contribute positively to their community. Meanwhile, factors such as mindfulness and the perception of a meaningful job, although positively related, did not significantly influence job moralities in this study, suggesting that emotional awareness and personal job significance may be less direct drivers of ethical behaviour compared to compassion and transcendence.
6. RECOMMENDATIONS
Based on the findings and conclusions of the study, the following recommendations are proposed:
Firstly, given the high level of worksetting religiousness among teachers, school administrators should continue to nurture and promote a work environment that fosters meaningfulness, compassion, and a sense of transcendence. Initiatives such as values-based workshops, spiritual retreats, or programs that encourage empathy and care can strengthen these positive workplace attributes.
Secondly, since teachers demonstrate a generally high level of job moralities, efforts should be made to maintain and enhance ethical standards through ongoing professional development focused on ethical decision-making, moral leadership, and integrity in education. Establishing clear codes of conduct and accountability frameworks can further support teachers in upholding these moral principles.
Thirdly, recognizing the strong positive relationship between worksetting religiousness and job moralities, school leaders and policymakers should emphasize creating and sustaining a spiritually supportive and ethically conscious work environment. Integrating compassion and transcendence into school culture can motivate teachers to consistently act in ways that reflect high moral standards.
Fourthly, specific aspects of worksetting religiousness, particularly compassion and transcendence, were found to significantly influence job moralities. Therefore, targeted interventions that enhance these dimensions, such as empathy training, mindfulness practices, and opportunities for meaningful community service, should be prioritized to further promote ethical behavior among teachers.
Lastly, future researchers are encouraged to investigate additional factors that may mediate or moderate the relationship between worksetting religiousness and job moralities, including organisational culture, leadership styles, and individual teacher characteristics. Longitudinal studies could also provide valuable insights into how these dynamics develop over time and influence teacher performance and school climate.
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