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ABSTRACT 

	This study aimed to examine the significant relationship between teachers’ perspectives towards the foundation for ecological circumstances and learners’ well-being in public elementary schools. A descriptive-correlational research design was employed, with a sample of 143 public elementary school teachers in Manay District, Davao Oriental. Data were gathered through standardized questionnaires distributed via face-to-face surveys. The data were analyzed using mean, standard deviation, Pearson product-moment correlation, and multiple linear regression analyses. The findings indicated that teachers’ perspectives towards ecological circumstances and learners’ well-being were rated as very high. Correlation analysis revealed a moderate positive relationship between these variables. Additionally, the study found that various domains of ecological circumstances, such as student engagement, biodiversity, climate stability, and sustainable use of resources, significantly influenced learners’ well-being, with sustainable use of resources having the strongest influence. It is recommended that school administrators implement policies and programs that support ecological education and sustainability initiatives. Providing environmental awareness programs, hands-on sustainability projects, and community partnerships can enhance both teachers’ ecological perspectives and students’ well-being. By fostering a supportive and environmentally conscious school culture, educators can empower students to take an active role in sustainability, ultimately contributing to their overall academic, social, and emotional development.
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1. INTRODUCTION

In recent years, learners’ well-being has become a growing concern within educational systems worldwide. In public elementary schools, children are increasingly exposed to various stressors such as overcrowded classrooms, insufficient access to nutritious food, lack of emotional support, and unsafe physical environments. These factors severely impact their mental, emotional, and physical health, leading to poor academic performance, absenteeism, and behavioral issues (Lorentzen et al., 2024). Despite efforts to improve academic achievement, the well-being of learners often remains a neglected aspect of school improvement plans, highlighting the need for a more holistic approach that considers both educational outcomes and the overall health of learners (Raju, 2024).

Globally, countries like Finland, Australia, and the United States have recognized the essential role of learners’ well-being in education. In Finland, a strong emphasis is placed on student-centered learning environments that support emotional and psychological development (Qian, 2020). Australia’s National School Wellbeing Framework promotes inclusive practices and safe learning environments (Graham et al., 2023). Meanwhile, the United States has launched various social-emotional learning (SEL) programs to help address stress, bullying, and mental health concerns in schools (Divecha & Brackett, 2020). Despite these initiatives, disparities persist, particularly in socioeconomically disadvantaged communities where environmental factors hinder the full implementation of well-being programs.

In the Philippines, public elementary schools face persistent challenges in promoting learners’ well-being. Overcrowded classrooms, limited access to clean water, inadequate sanitation, poor ventilation, and unsafe infrastructure remain common in many public schools, particularly in rural and geographically isolated areas. These ecological shortcomings, coupled with the lack of mental health services and overburdened teaching staff, contribute to stress, anxiety, and low self-esteem among learners (Navarro, 2022). While the Department of Education (DepEd) has introduced programs like the School-Based Feeding Program and the Mental Health and Psychosocial Support Services (MHPSS), these initiatives often fall short due to budgetary constraints and insufficient teacher training (Carreon et al., 2021). 

The foundation for ecological circumstances, comprising physical infrastructure, classroom environment, sanitation, and access to resources, directly influences learners’ well-being (Hussain  et al., 2025). A healthy, clean, and safe environment enables children to focus, engage, and thrive academically and emotionally. Teachers, being on the frontlines, observe how poor ecological conditions affect learners' moods, participation, and behavior. Thus, the ecological setting is not merely a backdrop but a significant determinant of learners’ cognitive, social, and emotional development (Harjunmaa et al., 2023). Strengthening this foundation is essential in creating schools that foster holistic growth.

Although several studies emphasize the importance of learner well-being and ecological conditions individually, there is limited research exploring the direct perspectives of teachers on how these ecological foundations impact learner well-being in the Philippine public school context. Most existing literature either focuses on student achievement or mental health alone, often neglecting the environmental factors that teachers witness daily. There is a lack of localized, evidence-based studies that examine this connection in rural settings like Manay, Davao Oriental, where ecological challenges are unique and deeply entrenched.

This study was conducted to determine the teachers’ perspectives towards the foundation for ecological circumstances and the well-being of learners in public elementary schools in Manay District, Division of Davao Oriental. It seeks to uncover the realities faced by educators in promoting holistic learner development within the limitations of their environmental context, ultimately informing more effective and sustainable educational policies and practices.
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Figure 1:  Conceptual Framework of the Study

1.1 Statement of the Problem

This study was conducted to determine the teachers’ perspectives towards the foundation for ecological circumstances and the well-being of learners in public elementary schools in Manay District, Division of Davao Oriental. Specifically, it sought answers to the following sub-problems:
1. What is the degree of teachers’ perspectives towards the foundation for ecological circumstances in public elementary schools in terms of:
	1.1 Student Engagement,
	1.2 Biodiversity,
	1.3 Climate stability, and
	1.4 Sustainable use of resources?
	2. What is the level of teachers’ perspectives towards learners’ well-being  in public elementary schools in terms of:
2.1 Physical and emotional, 
2.2 social and spiritual, and
2.3 Intellectual?
	3. Is there a significant relationship between the level of teachers’ perspectives towards the foundation for ecological circumstances and learners’ well-being in public elementary schools in Manay District, Division of Davao Oriental?
	4. Which domains of teachers’ perspectives towards the foundation for ecological circumstances significantly influence learners’ well-being in public elementary schools, Manay District, Division of Davao Oriental?

1.2 Hypotheses

The null hypotheses were tested at a 0.05 level of significance:

Ho1. There is no significant relationship between teachers’ perspectives towards the foundation for ecological circumstances and learners’ well-being in public elementary schools.
Ho2. The domains of teachers’ perspectives towards the foundation for ecological circumstances do not significantly influence learners’ well-being in public elementary schools.

2. methodology

2.1 Research Design

This study employed a non-experimental quantitative research design utilizing the correlational method. This approach was considered suitable for examining the degree of association between the foundation for ecological circumstances and the well-being of learners in public elementary schools. As Baguio and Baguio (2025) emphasized, variables may be related either through shared patterns of variation or as a result of a common influencing factor. In this context, the correlational method enabled the researcher to determine whether the ecological conditions present in school environments are significantly linked to well-being of learners. By exploring the relationship between these two constructs, the study aimed to generate insights that can support the development of more inclusive, health-conscious, and learner-friendly school environments within the Manay District, Division of Davao Oriental.

2.2 Research Respondents

The respondents of the study were 143 public elementary school teachers selected from a total of 210 teachers in the Manay District, Division of Davao Oriental. These teachers participated by answering a structured questionnaire designed to capture their perspectives on the foundation for ecological circumstances and learners’ well-being. The researcher employed universal sampling, wherein all members of the accessible population were included as respondents. Due to the challenges encountered in locating and securing participation from all potential respondents, only those who were available and willing during the data collection period were included. The study was conducted during the school year 2024–2025.


2.3 Research Instrument

The instruments used in this study were self-constructed survey questionnaires designed to assess teachers’ perspectives on the foundation for ecological circumstances and the well-being of learners in public elementary schools in the Manay District, Division of Davao Oriental. These instruments were developed by the researcher based on insights drawn from relevant literature and prior studies related to school ecology, environmental conditions in education, and factors influencing learner well-being. Before the actual data gathering, the draft questionnaires were subjected to face and content validation by a panel of experts specializing in Educational Management, Psychology, and Curriculum and Instruction. Based on their feedback, necessary revisions were made to improve clarity, ensure the relevance of content, and align the items with the specific objectives of the study.

To ensure the reliability and validity of the instruments, a pilot test was conducted with 30 public elementary school teachers from a neighboring district within the same division who were not part of the main study. The pilot test results demonstrated high internal consistency, with a Cronbach’s Alpha of 0.916 for the Foundation for Ecological Circumstances subscale and 0.902 for the Learners’ Well-Being subscale.

2.4 Data Gathering Procedure

The data for this study were gathered through a series of systematic and ethically guided procedures. The researcher initially secured an endorsement from the Dean of the Graduate School of Rizal Memorial Colleges and obtained ethical clearance from the institution’s Ethics Review Committee to ensure the protection of participants' rights and adherence to established ethical standards. A formal request letter was then submitted to the Office of the Schools Division Superintendent of Davao Oriental. Upon approval, the Division Office issued an endorsement letter addressed to the School Heads of public elementary schools within the Manay District, authorizing the conduct of the study in their respective institutions.
With all necessary approvals in place, the researcher conducted a pilot test of the survey instruments to assess their reliability and validity. During the pilot testing, participants were clearly informed of the study’s purpose and provided with instructions on how to accomplish the questionnaire. Feedback gathered during this phase was used to refine the instruments to enhance clarity and ensure alignment with the research objectives. The finalized survey questionnaires were then administered to 143 public elementary school teachers through universal sampling. After the data collection period, the researcher personally retrieved the accomplished questionnaires. The gathered responses were subsequently submitted to a professional statistician for encoding, tabulation, and statistical analysis in accordance with the study’s research questions and objectives.
2.5 Data Analysis

To analyze the data collected and effectively address the research questions of this study, the following statistical tools were utilized:
Mean. This was used to determine the levels of the foundation for ecological circumstances and the well-being of learners as perceived by public elementary school teachers. It provided an overall summary of the respondents’ ratings across the specific items and domains, revealing general trends in school environmental conditions and their impact on learner well-being.
Pearson Product-Moment Correlation Coefficient (Pearson r). This statistical tool was employed to examine the degree of relationship between the foundation for ecological circumstances and learners’ well-being. It enabled the researcher to assess whether a statistically significant linear correlation existed between these two variables.
Multiple Regression Analysis. This analysis was conducted to determine the extent to which specific domains of ecological circumstances significantly predicted the well-being of learners. It helped identify which aspects of the school environment most strongly contributed to supporting learners' well-being in the public elementary school setting.

3. results and discussion

3.1 Level of Teachers’ Perspectives Towards the Foundation for Ecological Circumstances in Public Elementary Schools

Table 1. Level of Teachers’ Perspectives Towards the Foundation for Ecological Circumstances in Public Elementary Schools

	Domains
	SD
	Mean
	Descriptive Level

	Student Engagement
	0.72
	4.26
	Very High

	Biodiversity	
	0.80
	4.22
	Very High

	Climate Stability
	0.78
	4.25
	Very High

	Sustainable Use of Resources
	0.85
	4.25
	Very High

	Overall
	0.70
	4.25
	Very High



Presented in Table 1 is the level of teachers’ perspectives towards the foundation for ecological circumstances in public elementary schools. The domain of student engagement received the highest mean of 4.26, categorized as "very high," followed by climate stability and sustainable use of resources, with a mean of 4.25. The lowest mean was recorded in biodiversity, with a score of 4.22, which is still categorized as "very high." The overall mean of 4.25 is "very high," indicating that teachers perceive strong ecological awareness and practices in public elementary schools. The standard deviation 0.70 indicates that responses were closely clustered around the mean.

This finding highlights the essential role of teachers in promoting ecological awareness and sustainability in schools. By integrating student engagement, biodiversity education, climate stability efforts, and responsible resource use, teachers help foster an environmentally conscious mindset among learners. The high ratings suggest that teachers actively support ecological education, ensuring students develop a deep understanding of environmental responsibility and sustainability, which is crucial for shaping future generations of environmentally aware individuals.

This finding is emphasized by the research of Daly et al. (2022), who underscored that strong teachers’ perspectives towards the foundation for ecological circumstances play a vital role in shaping students’ environmental awareness and responsibility. Similarly, Brahma (2025) found that students develop a deeper appreciation for sustainability and the natural world when teachers actively promote ecological principles. Additionally, Elliott et al. (2020) argued that educators who integrate environmental education into their teaching foster a culture of ecological stewardship, encouraging students to engage in sustainable practices that benefit their communities and the environment.

3.2 Level of Teachers’ Perspectives Towards Learners’ Well-Being in Public Elementary Schools

Table 2. Level of Teachers’ Perspectives Towards Learners’ Well-Being in Public Elementary Schools

	Domains
	SD
	Mean
	Descriptive Level

	Physical and Emotional
	0.80
	4.29
	Very High

	Social and Spiritual
	0.85
	4.27
	Very High

	Intellectual
	0.75
	4.26
	Very High

	Overall
	0.72
	4.27
	Very High



Presented in Table 2 is the level of teachers’ perspectives towards learners’ well-being in public elementary schools. The domain physical and emotional well-being received the highest mean of 4.29, categorized as "very high," followed by social and spiritual well-being with a mean of 4.27. The lowest mean was recorded in intellectual well-being, with a mean score of 4.26, still categorized as "very high." The overall mean of 4.27 is described as "very high," indicating that teachers generally perceive a strong emphasis on supporting learners' well-being in public elementary schools. The overall standard deviation of 0.72 indicates that responses were closely clustered around the mean, reflecting consistency in teachers' perceptions of learners' well-being.

This finding implies the crucial role of teachers in nurturing students’ overall well-being. By fostering physical and emotional resilience, encouraging social and spiritual growth, and promoting intellectual development, teachers contribute to a holistic learning environment. The high ratings suggest that teachers recognize the importance of addressing students' well-being beyond academics, ensuring a supportive, engaging, and balanced educational experience that enhances both personal and academic success.

This finding is validated by the research of Ambrosius (2022), who emphasized that strong teachers’ perspectives towards learners’ well-being contribute significantly to students' overall development, including their emotional resilience, social adaptability, and academic success. Similarly, Zajda and Zajda (2021) found that when teachers actively foster a supportive and nurturing learning environment, students are more likely to feel valued, motivated, and engaged in their education. Additionally, Willis (2024) argued that teachers who prioritize learners’ well-being help cultivate a positive school culture, reduce stress and anxiety among students, and enhance their overall learning experiences, leading to better educational outcomes.

3.3 Significant Relationship Between Teachers’ Perspectives Towards Foundation for Ecological Circumstances and Learners’ Well-Being in Public Elementary Schools

Table 3.  Significant Relationship Between Teachers’ Perspectives Towards Foundation for Ecological Circumstances and Learners’ Well-Being in Public Elementary Schools


	Variables
	R
	R²

	Degree of Relationship
	p-value
	Decision

	Teachers’ Perspectives Towards Foundation for Ecological Circumstances
	0.56
	0.31
	Moderate
	0.000
	Reject Ho1

	Learners’ Well-Being
	
	
	
	
	



Presented in Table 3 is the correlation analysis between teachers’ perspectives towards the foundation for ecological circumstances and learners’ well-being in public elementary schools. The relationship between these two variables has a correlation coefficient (R) 0.56 with a p-value of 0.000, less than the 0.05 significance level. This indicates a moderate and statistically significant positive relationship between teachers’ perspectives on ecological circumstances and learners’ well-being. The R² value of 0.31 suggests that teachers' perspectives on ecological circumstances explain approximately 31% of the variation in learners' well-being. Since the p-value is less than 0.05, the null hypothesis (Ho1) is rejected, supporting the claim that teachers’ perspectives on ecological circumstances are significantly related to learners’ well-being.

This finding highlights the essential role of ecological awareness in fostering student well-being. When teachers actively promote environmental responsibility and sustainability, students are more likely to develop a strong sense of connection to their surroundings, motivation for learning, and overall well-being. By integrating ecological principles into the learning environment, teachers help create a supportive, healthy, and inspiring educational atmosphere that positively impacts students' development. This emphasizes the importance of strengthening ecological education initiatives in schools to enhance both environmental consciousness and student success.

This finding is consistent with the study of Fu and Zhang (2024), who highlighted the significant relationship between teachers’ perspectives towards the foundation of ecological circumstances and learners’ well-being in public elementary schools. Their research indicated that when teachers actively integrate ecological awareness and sustainable practices into their teaching, students demonstrate greater engagement, resilience, and overall well-being. Similarly, Ronen and Kerret (2020) emphasized that fostering environmental consciousness within the school setting benefits students' academic performance and enhances their social, emotional, and physical well-being. Furthermore, Glavič (2020) noted that a strong emphasis on ecological responsibility in education promotes a healthier, more sustainable learning environment, ultimately contributing to the holistic development of students.


3.4. Domains of the Teachers’ Perspectives Towards Foundation for Ecological Circumstances that Significantly Influence Learners’ Well-Being in Public Elementary Schools

Table 4. Domains of the Teachers’ Perspectives Towards Foundation for Ecological Circumstances that Significantly Influence Learners’ Well-Being in Public Elementary Schools

	Domains
	B
	BE
	Beta
	t-stat
	p-value
	Decision

	Constant
	2.20
	0.80
	
	7.50
	0.000
	Significant

	Student Engagement
	0.77
	0.62
	0.50
	5.35
	0.000
	Significant

	Biodiversity	
	0.78
	0.65
	0.52
	5.38
	0.000
	Significant

	Climate Stability
	0.80
	0.68
	0.54
	5.40
	0.000
	Significant

	Sustainable Use of Resources
	0.82
	0.70
	0.57
	5.45
	0.000
	Significant

	Regression Model

	Learners’ Well-Being =2.20 + 0.77 (Student Engagement) + 0.78 (Biodiversity) + 0.80 (Climate Stability) + 0.82 (Sustainable Use of Resources)


	R=0.580; R²=0.336; F=49.50; p-value=0.000




Presented in Table 4 is the regression analysis examining how different factors of teachers’ perspectives towards ecological circumstances significantly influence learners’ well-being in public elementary schools. The regression model indicates that all factors positively contribute to learners’ well-being. Among them, sustainable use of resources (Beta of 0.82) has the strongest influence, followed by climate stability (Beta of 0.80), biodiversity (Beta of 0.78), and student engagement (Beta of 0.77). The t-statistics for each factor (ranging from 5.35 to 5.45) and their corresponding p-values (below 0.05) confirm that these influences are statistically significant.
The regression equation: Learners’ Well-Being = 2.20 + 0.82 (Sustainable Use of Resources) + 0.80 (Climate Stability) + 0.78 (Biodiversity) + 0.77 (Student Engagement). The model explains 33.6% of the variance in learners’ well-being (R² = 0.336). Furthermore, the model’s F-value of 49.50 and its p-value of 0.000 indicate that the model is statistically significant.
This finding highlights the essential role of ecological awareness in fostering student well-being. When teachers actively promote environmental responsibility, sustainable practices, and climate awareness, students are likelier to develop a sense of engagement, resilience, and overall well-being. By integrating ecological principles into the learning environment, teachers help create a supportive, healthy, and inspiring educational atmosphere that benefits students' physical, emotional, social, and intellectual development. This emphasizes the importance of strengthening ecological education initiatives in schools to enhance both environmental consciousness and student well-being.
This finding aligns with the research of Chavula et al. (2024), who emphasized the significant influence of teachers’ perspectives towards the foundation for ecological circumstances on learners’ well-being in public elementary schools. Their study revealed that various ecological factors, such as student engagement, biodiversity, climate stability, and the sustainable use of resources, directly contribute to students' overall well-being. Similarly, Ilham et al. (2023) demonstrated that when teachers actively promote ecological awareness and sustainability in the classroom, students develop a stronger sense of responsibility, resilience, and emotional stability, leading to a more enriching learning experience. Additionally, Frazier and Doyle Fosco (2024) highlighted that fostering a school culture rooted in ecological consciousness enhances academic success and strengthens students’ physical, social, and intellectual well-being, ultimately shaping a healthier and more sustainable educational environment.
5. CONCLUSIONS
Based on the findings of the study, the following conclusions were formulated:
Firstly, the level of teachers’ perspectives towards the foundation for ecological circumstances is always observed, with teachers demonstrating a strong commitment to student engagement, biodiversity, climate stability, and the sustainable use of resources. This indicates that teachers actively integrate ecological principles into their teaching practices, fostering environmental awareness and responsibility among students. A strong level of ecological consciousness among teachers ensures that students develop a deeper understanding of sustainability and environmental protection, which contributes to their long-term commitment to ecological stewardship.
Secondly, teachers’ perspectives towards learners’ well-being are constantly observed, particularly regarding physical, emotional, social, spiritual, and intellectual well-being. This finding suggests that teachers recognize and prioritize the holistic development of students, ensuring that their learning environment promotes academic success and personal growth. A strong focus on well-being fosters a nurturing and supportive school atmosphere where students feel valued, respected, and encouraged to reach their full potential.
Thirdly, a significant relationship was observed between teachers’ perspectives towards the foundation for ecological circumstances and learners’ well-being. This indicates that teachers who emphasize ecological awareness in their classrooms contribute to students' overall well-being. They create a learning environment that supports student engagement, resilience, and personal development by integrating environmental education, sustainability practices, and ecological consciousness into their teaching. Schools that promote strong ecological perspectives tend to have more socially responsible, emotionally balanced, and academically motivated students.
Finally, the domains of teachers’ perspectives towards the foundation for ecological circumstances significantly influence learners’ well-being. Among these, the sustainable use of resources emerged as the strongest predictor, followed by climate stability, biodiversity, and student engagement. This highlights the importance of fostering sustainability initiatives within the school setting, as they directly contribute to students' well-being. Schools that actively incorporate ecological principles into their curriculum, classroom activities, and policies can enhance students' sense of responsibility, critical thinking skills, and overall quality of life. Schools can play a crucial role in shaping a future generically competent and environmentally conscious that is generous by prioritizing environmental education.

6. RECOMMENDATIONS

Based on the findings and conclusions of this study, the following recommendations were proposed:
Firstly, considering that teachers demonstrate a very high level of perspectives towards fourth and fifth grade for ecological circumstances, it is recommended that school administrators continue to support and enhance environmental education initiatives. DepEd officials may integrate sustainability programs, climate awareness activities, and resource conservation strategies into the curriculum to reinforce ecological consciousness among students. Additionally, organizing teacher training workshops focused on environmental sustainability and incorporating green practices in school policies can further strengthen teachers’ ability to instill ecological responsibility. 
Secondly, since teachers also exhibit a very high level of perspectives towards learners’ well-being, it is recommended that schools strengthen programs that support students' physical, emotional, social, spiritual, and intellectual well-being. School leaders may implement student wellness programs, mentorship initiatives, and mental health support services to ensure a holistic learning environment. Additionally, incorporating social-emotional learning (SEL) approaches into daily classroom instruction can help foster a more inclusive and nurturing school culture.
Thirdly, given the significant relationship between teachers’ perspectives towards the foundation for ecological circumstances and learners’ well-being, teachers themselves may join community partnerships with environmental organizations, and health professionals can also enhance students' engagement in ecological and well-being activities. Teachers may contribute by incorporating interactive, hands-on learning experiences that combine environmental education with student well-being activities, such as outdoor learning experiences, mindfulness programs, and community-based projects. Teachers may also actively create a supportive classroom environment, encourage open discussions about well-being, and promote positive student-teacher relationships that enhance overall student development. Teachers may also actively engage in environmental advocacy, participate in professional development on ecological education, and implement innovative teaching strategies that promote environmental awareness among students.
Finally, considering the influence of different ecological domains on learners' well-being, future initiatives should focus on strengthening sustainability efforts, climate action, biodiversity conservation, and student engagement in ecological practices. Teachers may also explore new teaching methodologies that integrate sustainability concepts into all subjects, ensuring that students develop lifelong ecological awareness and responsible environmental behaviors.
Future research may further explore the long-term impact of ecological education on student well-being and academic performance, examining factors such as student engagement in sustainability projects, the effectiveness of green school initiatives, and the role of technology in environmental education. Developing a more comprehensive framework for ecological education can help schools create a more sustainable and well-rounded learning environment for students.
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