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ABSTRACT 

	[bookmark: _GoBack]This study aimed to determine the relationship between sociolinguistic competence and the use of communication technology among language teachers in public elementary schools in the Mintal District, Division of Davao City. A non-experimental quantitative research design was employed, specifically using a correlational method leading to regression analysis. The respondents were 134 language teachers from the district. Statistical tools used included Weighted Mean, Pearson’s Product-Moment Correlation Coefficient, and Regression Analysis. Findings revealed that both sociolinguistic competence and communication technology usage were at a high level. A significant relationship was found between the two variables, and specific domains of sociolinguistic competence significantly influenced the teachers’ use of communication technology. These results may serve as a basis for school administrators in developing strategic programs that enhance teachers’ professional growth. More broadly, the study underscores the importance of integrating sociolinguistic competence and digital tools to promote effective teaching, foster inclusive learning environments, and improve educational outcomes.
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1. INTRODUCTION

Many non-native English speakers receive their language training in formal educational settings, such as classroom-based instruction prior to migrating to Anglophone countries. These trainings are believed to help learners communicate more effectively with English speakers in their destination countries (Kim, 2020). However, studying sociolinguistic competence presents a significant challenge, particularly in obtaining data on actual speech acts used by respondents, since direct observation can be intrusive, time-consuming, and impractical within a limited research timeframe (Bellamy, 2022).

Sociolinguistic competence, as emphasized by Obi (2020), refers to an ideal language system that allows speakers to produce and comprehend an infinite number of grammatically correct sentences, while also distinguishing grammatical from ungrammatical ones. However, as Hovy and Yang (2021) noted, language users may struggle when they lack the ability to choose contextually appropriate utterances in social situations. This gap can result in grammatically correct statements that fail to convey the intended meaning. The ability to adapt speech to fit social context—sociolinguistic competence, is thus critical for meaningful and effective communication.

In the Philippine educational context, sociolinguistic competence refers to mastery of both the cultural rules of use and the rules of discourse across languages. Cultural rules of use focus on the appropriateness and naturalness of communication in specific socio-cultural settings, while discourse rules pertain to expressiveness, including paralinguistic elements and principles of cohesion and coherence (Barro-Punzalan, 2024).

On the other hand, communication technology has become increasingly integrated into classroom environments. Schools now benefit from devices and tools with processing power, networking capabilities, and advanced displays that were unimaginable just two decades ago (Haleem et al., 2022). Yet, technology itself is only an infrastructure. It does not guarantee improvements in teaching and learning unless supported by instructional systems that involve cognitive tools, pedagogical strategies, teacher training, and appropriate assessments. These systems leverage technology’s capacity to enhance interactivity and provide meaningful feedback (Akintayo et al., 2024). According to Yeh (2022), the Philippines is emerging as a global provider of low-cost English language instruction, with more international students choosing to learn or study in English-speaking institutions in the country. However, despite the growing number of foreign enrollees, little is known about the language learning challenges they face in the Philippine context.

Wei et al. (2024) highlighted that foreign students experience English learning difficulties both in daily conversations and in academic settings. These challenges are often linked to their sociolinguistic competence, motivation to use English, and socio-cultural background. This underscores the need to explore the underlying factors contributing to their difficulties, particularly those related to sociolinguistic competence, socio-structural influences, and individual language learning characteristics.

Sociolinguistic competence involves selecting appropriate language for a specific audience and context to achieve a desired outcome. It reflects higher-order thinking skills, allowing students to use language meaningfully both in and outside the classroom (Abdurasulova, 2024). According to Yusupalieva (2024), teachers can enhance sociolinguistic competence by simulating authentic social situations in the classroom, enabling students to practice real-world communication.

Therefore, this study on sociolinguistic competence and communication technology of language teachers in public elementary schools aims to enhance English teaching practices, provide in-depth analysis of relevant learning predictors, and support the practical application of English in everyday life. The findings may contribute to the development of innovative strategies for teaching English as a Second Language (ESL) to non-native speakers, ultimately improving learner outcomes and communication proficiency in diverse educational settings.

1.1 Statement of the Problem

This study determined the sociolinguistic competence and communication technology of language teachers in public elementary schools in Mintal District, Division of Davao City. Specifically, it sought answers to the following sub-problems:

1. What is the degree of sociolinguistic competence of language teachers in public elementary schools in terms of:
1.1 expressions,
1.2 attitude,	
1.3 setting and 
1.4 relationship?

2. What is the level of communication technology of language teachers in public elementary schools in terms of:
2.1 cognitive tools,
2.2 pedagogical activities,
2.3 teacher professional development and 
2.4 assessment?

3. Is there significant relationship between the level of sociolinguistic competence and communication technology of language teachers?

4. Which domains of sociolinguistic competence significantly influence communication technology of language teachers in public elementary schools?

1.2 Hypotheses

Ho1. There is no significant relationship between the level of sociolinguistic competence and communication technology of language teachers in public elementary schools.
Ho2. None of the domains of sociolinguistic competence significantly influence communication technology of language teachers in public elementary schools.

2. methodology

2.1 Research Design

The study employed a quantitative research design, specifically utilizing a descriptive correlational approach. Quantitative research involves the systematic collection and analysis of numerical data using statistical, mathematical, or computational techniques to ensure objective, accurate, and measurable results (Mohajan, 2020).  Furthermore, a descriptive correlational research approach was applied to explore and describe the relationship between two or more naturally occurring variables without manipulating them. The primary goal of this approach is to identify patterns, associations, or relationships between variables (Ghanad, 2023). 

In the context of this study, the descriptive-correlational research design was considered appropriate, as it aimed to examine the extent of sociolinguistic competence and communication technology usage among language teachers in public elementary schools. Moreover, the study sought to determine the significant relationship between language teachers’ sociolinguistic competence and their use of communication technology in teaching.

2.2 Research Respondents

The respondents of this study were the 134 teachers of public elementary school, using universal sampling wherein all the population was considered as respondents. The teachers evaluated their colleagues and their self through survey questionnaire that were administered to them. The teachers involved serve at least three years in public schools. This study was conducted in language teachers of public elementary schools in Mintal District, Division of Davao City in the school year 2020 to 2021.

2.3 Research Instrument

The first part of the questionnaire was a self-made instrument designed to assess the sociolinguistic competence of language teachers in public elementary schools. The questionnaire was constructed based on relevant literature and underwent expert validation to ensure content accuracy and appropriateness. In this study, the sociolinguistic competence scale demonstrated excellent reliability, with a Cronbach’s alpha value of 0.987, indicating a high level of internal consistency.

The second part of the questionnaire was also a self-made instrument developed to evaluate the use of communication technology in language teaching. The items focused on teachers' integration and application of technology in instructional practices. This scale also demonstrated excellent reliability, with a Cronbach’s alpha value of 0.985, confirming its consistency and reliability in measuring communication technology usage among language teachers.

2.4 Data Gathering Procedure

The data collection procedure for this study was carried out in a systematic and ethical manner to ensure the integrity of the research process. Initially, formal permission was sought from the Dean of the Graduate School. Upon approval, an endorsement was forwarded to the Schools Division Superintendent for further evaluation and clearance. This structured approval process ensured compliance with institutional and educational protocols.
Following approval, data collection commenced through the preparation and distribution of self-made survey questionnaires specifically designed to address the objectives of the study. Coordination with school officials facilitated the smooth and organized distribution of the questionnaires to language teachers in public elementary schools, accompanied by a clear explanation of the study’s purpose and ethical considerations. Throughout the process, participants' confidentiality and anonymity were strictly maintained to foster honest and unbiased responses.
After data gathering, the retrieval phase involved organizing and securely handling the completed questionnaires. The responses were counted, encoded, and prepared for statistical analysis. The data were then evaluated using statistical tools such as mean, standard deviation, Pearson correlation, and regression analysis to assess the relationship between sociolinguistic competence and communication technology use among language teachers.
2.5 Data Analysis

In analyzing and interpreting the data gathered for this study, several statistical tools were utilized to address the research objectives.
Mean was used to assess the level of sociolinguistic competence and the level of communication technology use among language teachers in public elementary schools.
Pearson r-moment correlation analysis was applied to examine the strength and direction of the relationship between sociolinguistic competence and communication technology use.
Multiple linear regression analysis was employed to identify whether sociolinguistic competence significantly influences the use of communication technology in language teaching in public elementary schools.

3. results and discussion

3.1 Level of Sociolinguistic Competence of Language Teachers

Table 1. Level of Sociolinguistic Competence of Language Teachers

	No.

	Domains
	Mean
()
	Descriptive Equivalent

	1
	Expressions
	3.26
	Moderate

	2
	Attitude
	3.10
	Moderate

	3
	Setting
	4.10
	High

	4
	Relationship
	3.38
	Moderate

	Overall Mean
	3.46
	High  

	
	
	



Presented in Table 1 is the level of sociolinguistic competence of language teachers based on the mean scores across four domains: expressions, attitude, setting, and relationship. Among these, the domain of setting recorded the highest mean of 4.10, described as "high," indicating that teachers are generally competent in adjusting their language use depending on the context or environment in which communication occurs.

This was followed by the relationship domain, with a mean of 3.38, and expressions, with a mean of 3.26, both falling under the "moderate" level. The attitude domain recorded the lowest mean of 3.10, also categorized as "moderate." The overall mean of 3.46 is interpreted as "high," suggesting that, on average, language teachers in public elementary schools demonstrate a commendable level of sociolinguistic competence.

These findings imply that teachers are generally effective in using language that fits the social and situational demands of communication, especially in terms of setting. However, there is room for improvement in the areas of expressions, attitude, and relationship, which are essential in fostering culturally appropriate and socially sensitive classroom interactions. The moderate ratings in these domains suggest a need for professional development or targeted training to further enhance teachers’ overall sociolinguistic awareness and adaptability.

This finding reinforces the study of Abd Rahman et al. (2022), which emphasized that high sociolinguistic competence enables teachers to communicate effectively across various social contexts, enhancing classroom interactions and learner engagement. Teachers who possess this competence are better equipped to adjust their language use depending on audience, setting, and cultural expectations, which in turn fosters a more inclusive and responsive learning environment. Similarly, Aminah et al. (2025) highlighted that teachers with strong sociolinguistic skills demonstrate greater sensitivity to cultural and discourse norms, allowing them to facilitate meaningful communication in both formal instruction and informal classroom exchanges. This skill is especially critical in multilingual settings, where understanding social cues and contextual appropriateness improves student comprehension and participation. Moreover, the work of Kruszynska and Dooly (2023) supports the view that sociolinguistic competence contributes to higher-order thinking in language classrooms. When teachers are sociolinguistically competent, they are able to model authentic communication and simulate real-world interactions, thereby preparing students for practical language use beyond the classroom.

3.2 Level of Communication Technology of Language Teachers

Table 2. Level of Communication Technology of Language Teachers

	No.

	Statements
	Mean
()
	Descriptive Equivalent

	1
	cognitive tools
	4.14
	High

	2
	pedagogical activities
	3.45
	High

	3
	teacher professional development
	3.71
	High

	4
	Assessment
	3.28
	Moderate

	Overall Mean
	3.65
	High

	
	
	



Presented in Table 2 is the summary of the level of communication technology use among language teachers in public elementary schools, based on the mean scores of various components: cognitive tools, pedagogical activities, teacher professional development, and assessment. Among these, cognitive tools obtained the highest mean of 4.14, categorized as "high," indicating that teachers actively use digital tools and resources to support cognitive processes in language learning. This was followed by teacher professional development, which recorded a mean of 3.71, also rated as "high," reflecting teachers' engagement in training and capacity-building related to educational technology. Pedagogical activities received a mean of 3.45, similarly described as "high," suggesting that teachers incorporate communication technologies into their instructional strategies. On the other hand, the domain of assessment had the lowest mean of 3.28, categorized as "moderate," indicating that while technology is being used in instruction, its integration into assessment practices may be less consistent or developed. Despite this, the overall mean of 3.65 is interpreted as "high," suggesting that, in general, teachers demonstrate a strong level of communication technology use in their language teaching practices.

These results imply that language teachers are effectively leveraging communication technology to enhance teaching and learning. However, the moderate rating in the assessment component highlights an area where further support or training may be beneficial, particularly in designing and implementing technology-based evaluation tools.

This finding reinforces the study of Ofosu-Asare (2024), which revealed that the integration of communication technology in education has become increasingly prevalent, particularly in developing countries, where teachers are adapting digital tools to improve instructional delivery. The study emphasized that high usage of technology contributes to more interactive and engaging learning environments, especially in language education. Likewise, Javier (2020) highlighted that Filipino teachers’ proficiency in using English alongside educational technologies plays a major role in attracting international learners to Philippine institutions. The high use of communication technology reflects teachers’ readiness to meet the demands of 21st-century classrooms and supports their ability to connect with diverse learners through various digital platforms. Furthermore, Uwingabile (2025) observed that teachers who actively utilize communication technologies enhance student motivation and engagement by creating dynamic, multimedia-supported learning experiences. The study suggests that access to and familiarity with digital tools empower educators to design lessons that go beyond traditional methods, promoting both language proficiency and digital literacy.

3.3 Significant Relationship Between Sociolinguistic Competence and Communication Technology of Language Teachers

Table 3.  Significant Relationship Between Sociolinguistic Competence and Communication Technology of Language Teachers

	
Variables
	
r-value
	Degree of Correlation
	p-value
	Decision
(Ho)

	Sociolinguistic Competence 



Communication Technology
	


0. 763

	


High
Correlation

	


0.00           



	


Rejected



Presented in Table 3 is the correlation analysis between sociolinguistic competence and communication technology use among language teachers in public elementary schools. The computed correlation coefficient (r-value) is 0.763 with a p-value of 0.000, which is less than the 0.05 level of significance. This indicates a high and statistically significant positive relationship between sociolinguistic competence and communication technology use. Given that the p-value is below 0.05, the null hypothesis (Ho₁) is rejected, confirming that a significant relationship exists between the two variables.

This finding suggests that language teachers who demonstrate higher levels of sociolinguistic competence are more likely to effectively integrate communication technology into their teaching practices. Teachers with strong awareness of appropriate language use in varying social contexts may also possess the adaptability and communicative flexibility needed to utilize technology for instructional purposes. As such, fostering sociolinguistic competence may enhance not only classroom communication but also the purposeful use of educational technologies. Therefore, professional development programs that integrate both sociolinguistic training and digital literacy may prove beneficial in strengthening the overall teaching effectiveness of language teachers. Encouraging the parallel development of these competencies can lead to more dynamic, inclusive, and responsive language instruction in public elementary schools.

This finding is supported by the study conducted by Dorgham (2024), who emphasized that teachers with high sociolinguistic competence are more adept at using communication technologies effectively in their instruction. Teachers are better able to adapt their communication styles to digital platforms, creating more inclusive and engaging learning environments. Similarly, Adigun (2023) highlighted that sociolinguistically competent teachers are more likely to utilize technology in meaningful ways, enhancing both instructional delivery and student participation. Furthermore, Chen (2024) observed that the integration of sociolinguistic awareness with communication technologies allows teachers to simulate real-world communicative situations, which is essential in language learning. When teachers are able to align language use with context—even in digital settings—students benefit from more authentic and relevant language exposure.

3.4. Domains of Sociolinguistic Competence Significantly influence Communication Technology of Language Teachers

Table 4. Domains of Sociolinguistic Competence Significantly influence Communication Technology of Language Teachers

	Model
	r- Squares
	Degrees of Freedom
	
	Sig
	Decision
(Ho)

	
Regression Residual Total
	0.736
	
1
133
134
	

	0.00
	


Rejected

	




Presented in Table 4 is the regression analysis examining how the domains of sociolinguistic competence significantly influence the use of communication technology among language teachers in public elementary schools. The regression model yielded an R² value of 0.736, indicating that approximately 73.6% of the variance in communication technology use can be explained by the combined influence of the domains under sociolinguistic competence. The analysis shows that the overall model is statistically significant, with a p-value of 0.000, which is below the 0.05 level of significance. Given this result, the null hypothesis (Ho₂) is rejected, confirming that the domains of sociolinguistic competence significantly influence teachers' use of communication technology in their teaching practices.
This finding highlights the substantial role that sociolinguistic competence plays in shaping how teachers utilize digital tools for instruction. When teachers demonstrate strong skills in appropriate and context-sensitive language use, they are better positioned to apply communication technology effectively in classroom interactions and instructional delivery. In conclusion, these results suggest that enhancing the various domains of sociolinguistic competence, such as appropriate expressions, understanding of setting, relationships, and attitudes, may directly support the meaningful integration of communication technology in education. School administrators and policymakers are therefore encouraged to support professional development initiatives that strengthen both sociolinguistic skills and digital competencies among language teachers. By doing so, schools can foster more engaging, inclusive, and effective language instruction in the 21st-century classroom.
This finding is consistent with the research of Saubern et al. (2022), who emphasized that various domains of sociolinguistic competence, such as expressions, setting, attitude, and relationship, play a significant role in shaping how teachers integrate communication technologies into their instructional practices. Their study revealed that teachers who are proficient in these domains are more effective in using digital tools to facilitate meaningful and contextually appropriate interactions in the classroom. Additionally, research by Albakova (2023) demonstrated that sociolinguistic awareness enhances a teacher’s ability to adapt language use within virtual and face-to-face platforms, thereby maximizing the communicative potential of technology. Teachers with high sociolinguistic competence were found to be more intentional and strategic in choosing digital tools that align with learners' needs and cultural contexts. Similarly, the work of Umarovich and Ollaberganovna (2025) highlighted that each domain of sociolinguistic competence supports different aspects of technology integration, from planning interactive lessons to providing feedback and fostering digital collaboration. Their findings suggest that a strong foundation in sociolinguistic competence empowers teachers to create more engaging and culturally responsive technology-enhanced learning environments. 
5. CONCLUSIONS
Based on the findings of the study, the following conclusions were drawn:
Firstly, the level of sociolinguistic competence among language teachers in public elementary schools is generally high. This indicates that teachers are capable of using language appropriately in various social and cultural contexts, promoting effective and context-sensitive communication in their teaching practices.
Secondly, the level of communication technology use among language teachers is also high. Teachers are consistently integrating digital tools and platforms into their instructional methods, demonstrating adaptability and technological proficiency in support of language teaching.
Thirdly, a significant relationship was found between sociolinguistic competence and communication technology use. This suggests that teachers with higher sociolinguistic competence are more likely to effectively utilize communication technologies in the classroom, possibly due to their ability to adapt their language use across various digital platforms and learner needs.
Lastly, sociolinguistic competence significantly influences communication technology use among language teachers. This implies that enhancing sociolinguistic competence can lead to more meaningful and effective use of communication technologies, ultimately supporting more dynamic and inclusive language instruction in public elementary schools. 
6. RECOMMENDATIONS

Based on the findings and conclusions of the study, the following recommendations are proposed:
Firstly, given the high level of sociolinguistic competence observed among language teachers, it is recommended that school administrators support the continuous development of this skill. Professional development programs and training workshops may be conducted to further enhance teachers' sociolinguistic awareness, cultural sensitivity, and communicative appropriateness in diverse classroom settings. These efforts can help teachers improve classroom discourse and student interaction, particularly in multilingual and multicultural contexts.
Secondly, considering the high level of communication technology use among language teachers, schools may invest further in providing updated digital tools and teaching platforms. Administrators may also consider offering regular training on innovative educational technologies to keep teachers informed about emerging tools that can enhance language instruction. Supporting teachers’ access to reliable technology and relevant resources will strengthen their ability to deliver engaging and effective lessons.
Thirdly, in light of the significant relationship between sociolinguistic competence and communication technology use, school administrators may integrate both components into their in-service training programs. Teachers may benefit from capacity-building sessions that link sociolinguistic skills with digital literacy, allowing them to better adapt their teaching to online platforms, virtual communication, and diverse learning environments.
Fourthly, since sociolinguistic competence significantly influences the use of communication technology, educational policymakers and curriculum planners may consider embedding both elements into the professional standards and competencies expected of language teachers. School leaders may also promote peer mentoring and collaborative learning sessions where teachers can share effective strategies for balancing linguistic appropriateness with technological integration in their classrooms.
Finally, future researchers are encouraged to investigate the impact of sociolinguistic competence and technology use on student learning outcomes, particularly in language acquisition. Longitudinal studies may be conducted to explore how these two factors interact over time and influence instructional effectiveness. Further studies may also explore how variables such as age, teaching experience, or access to training affect the relationship between sociolinguistic competence and technology integration across different educational settings.


Consent (where ever applicable)

This study was carried out in strict adherence to established ethical standards to protect the rights, dignity, and well-being of all participants. Before initiating data collection, the researcher obtained the necessary approvals, including an endorsement from the Dean of the Graduate School of Rizal Memorial Colleges and clearance from the institution’s Ethics Review Committee. Ethical procedures followed were guided by the framework of Pregoner et al. (2025), aligning with current best practices for conducting research involving human participants in educational settings.
Participation in the study was entirely voluntary. All participants were fully informed about the study’s purpose, scope, and their right to refuse or withdraw at any time without any negative consequences. Informed consent was obtained to confirm their willingness to participate. To maintain strict confidentiality, no personally identifiable information was collected, and all responses were handled with the utmost discretion. The data gathered were used solely for academic purposes. These measures ensured the research was conducted with integrity, ethical responsibility, and transparency.

Disclaimer (Artificial Intelligence)


The author(s) hereby declare that generative AI technologies have been used during the writing and editing of this manuscript. The details of the AI usage are as follows: 

1. Grammarly: Used for grammar and spellchecking, as well as suggestions for improving sentence structure and overall clarity. 
1. Quillbot: Employed for paraphrasing and refining sentence flow to enhance readability and coherence.


References


Abd Rahman, S. N., Razali, A. B., Abd Samad, A., Jeyaraj, J. J., & Abdullah, N. S. (2022). Developing sociolinguistic Competence in the ESL classroom: A case study of ESL instructors in a Malaysian University. Asian Journal of University Education (AJUE), 18(4), 1156-1170. https://ir.uitm.edu.my/id/eprint/114201/
Abdurasulova, K. (2024, May). The Importance of Sociolinguistic Competence in Second Language Production. In Conference Proceedings: Fostering Your Research Spirit (pp. 447-450). https://jainkwellpublishing.com/index.php/conferences/article/view/628
ADIGUN, C. O. (2023). TEACHER SOCIO-LINGUISTIC FACTORS AND LEARNING OUTCOMES IN ENGLISH LANGUAGE AMONG PUBLIC SENIOR SECONDARY STUDENTS IN THE IBADAN METROPOLIS, NIGERIA (Doctoral dissertation). http://140.105.46.132:8080/xmlui/handle/123456789/1989
Akintayo, O. T., Eden, C. A., Ayeni, O. O., & Onyebuchi, N. C. (2024). Evaluating the impact of educational technology on learning outcomes in the higher education sector: A systematic review. International Journal of Management & Entrepreneurship Research, 6(5), 1395-1422. https://pdfs.semanticscholar.org/a1d5/708404f71e5ebc6808cddb208ba4c2769b57.pdf
Albakova, M. (2023). “I’m here in the small village and, at the time, I’ma part of the whole world”. The impact of using social networks and video conferencing service to support communicative English language teaching in Ingushetia, Russia (Doctoral dissertation, University of Gloucestershire). https://eprints.glos.ac.uk/14630/
Aminah, M., Lustyantie, N., & Chaeruman, U. A. (2025). A Sociolinguistic Approach to Language Levels in Social Interaction and Cultural Identity. Journal La Edusci, 6(1), 28-47. https://www.newinera.com/index.php/JournalLaEdusci/article/view/1775
Barro-Punzalan, S. B. (2024). Sociolinguistic, Discourse, and Literary Competences among English Language Studies Students. Sustainable Development, 12(1), 41-47. https://research.lpubatangas.edu.ph/wp-content/uploads/2024/07/4.-APJMSD-2024-09.pdf
Bellamy, J. (2022). Discourse analysis of spoken interaction. Research methods in language attitudes, 51-65. https://books.google.com/books?hl=en&lr=&id=GqZ3EAAAQBAJ&oi=fnd&pg=PA51&dq=studying+sociolinguistic+competence+presents+a+significant+challenge,+particularly+in+obtaining+data+on+actual+speech+acts+used+by+respondents,+since+direct+observation+can+be+intrusive,+time-consuming,+and+impractical+within+a+limited+research+timeframe+&ots=uEsgTdVb7h&sig=rg2vVINRCzqiS1n_oT3_Vp-2Wks
Chen, H. (2024). Innovative approaches in English language teaching: Integrating communicative methods and technology for enhanced proficiency. Communications in Humanities Research, 32, 214-220. https://www.ewadirect.com/proceedings/chr/article/view/12167
Dorgham, R. (2024). Implementation of the sociolinguistic competence strategies in teaching and learning English as a foreign language. Journal of Language Teaching and Research, 15(4), 1189-1199. https://search.proquest.com/openview/57a9103d03860d167adb63bcf0c7fd8f/1?pq-origsite=gscholar&cbl=136091
Ghanad, A. (2023). An overview of quantitative research methods. International journal of multidisciplinary research and analysis, 6(08), 3794-3803. https://www.researchgate.net/profile/Anahita-Ghanad/publication/373370007_An_Overview_of_Quantitative_Research_Methods/links/67b28ffc645ef274a48341a1/An-Overview-of-Quantitative-Research-Methods.pdf
Haleem, A., Javaid, M., Qadri, M. A., & Suman, R. (2022). Understanding the role of digital technologies in education: A review. Sustainable operations and computers, 3, 275-285. https://www.sciencedirect.com/science/article/pii/S2666412722000137
Hovy, D., & Yang, D. (2021, June). The importance of modeling social factors of language: Theory and practice. In Proceedings of the 2021 Conference of the North American Chapter of the Association for Computational Linguistics: Human language technologies (pp. 588-602). https://aclanthology.org/2021.naacl-main.49/
Javier, C. (2020). The shift towards new teaching modality: Examining the attitude and technological competence among language teachers teaching Filipino. Asian ESP, 16(2.1), 210-244. https://www.researchgate.net/profile/Lilian-Taher-2/publication/343207161_The_Impact_of_English_Language_Proficiency_on_the_Business_Student's_Academic_Performance/links/6550d2a33fa26f66f4f744b9/The-Impact-of-English-Language-Proficiency-on-the-Business-Students-Academic-Performance.pdf#page=210
Kim, J. (2020). International students’ intercultural sensitivity in their academic socialisation to a non-English-speaking higher education: a Korean case study. Journal of Further and Higher Education, 44(7), 939-955. https://www.tandfonline.com/doi/abs/10.1080/0309877X.2019.1627298
Kruszynska, K. A., & Dooly, M. (2023). Thinking allowed: linguistic landscapes-based projects for higher-order and critical thinking skills. In Linguistic Landscapes in Language and Teacher Education: Multilingual Teaching and Learning Inside and Beyond the Classroom (pp. 75-90). Cham: Springer International Publishing. https://link.springer.com/chapter/10.1007/978-3-031-22867-4_5
Mohajan, H. K. (2020). Quantitative research: A successful investigation in natural and social sciences. Journal of economic development, environment and people, 9(4), 50-79. https://www.ceeol.com/search/article-detail?id=939590
Obi, N. (2020). SOCIOLINGUISTIC AND ENGLISH LANGUAGE TEACHING AND LEARNING: A PERSPECTIVE OF SOCIOLINGUISTIC COMPETENCE. INTERNATIONAL JOURNAL OF LANGUAGES, LINGUISTICS AND LITERARY STUDIES (JOLLS), 9(4), 8. https://www.researchgate.net/profile/Amos-Iyiola/publication/354708357_ANALYSE_COMPAREE_DES_PHRASES_SIMPLES_ET_IMPERSONNELLES_EN_FRANCAIS_ET_EN_YORUBA_UNE_APPROCHE_GENERATIVE_TRANSFORMATIONNELLE/links/61490031519a1a381f718b0b/ANALYSE-COMPAREE-DES-PHRASES-SIMPLES-ET-IMPERSONNELLES-EN-FRANCAIS-ET-EN-YORUBA-UNE-APPROCHE-GENERATIVE-TRANSFORMATIONNELLE.pdf#page=13
Ofosu-Asare, Y. (2024). Developing classroom ICT teaching techniques, principles and practice for teachers in rural Ghana without access to computers or internet: a framework based on literature review. The International Journal of Information and Learning Technology, 41(3), 262-279. https://www.emerald.com/insight/content/doi/10.1108/IJILT-04-2023-0045/full/html
Pregoner, J. D., Leopardas, R., Ganancial, I. J., Baguhin, M., & Sedo, F. (2025). Ethical Issues in Conducting Research Using Human Participants in the Post-COVID Era. IMCC Journal of Science, 5(1), 1-9. https://hal.science/hal-05073466/
Saubern, R., Urbach, D., Koehler, M., & Phillips, M. (2020). Describing increasing proficiency in teachers’ knowledge of the effective use of digital technology. Computers & Education, 147, 103784. https://www.sciencedirect.com/science/article/pii/S0360131519303343
Umarovich, K. S., & Ollaberganovna, S. F. (2025). TECHNOLOGY FOR DEVELOPING SOCIOCULTURAL COMPETENCE OF FUTURE SCIENCE TEACHERS. AMERICAN JOURNAL OF EDUCATION AND LEARNING, 3(1), 525-540. https://al-kindipublishers.org/index.php/ijels/article/view/10005
Uwingabile, I. (2025). A Scoping Review of Multimedia Learning Theory in Teaching and Learning Quadratic Functions. Available at SSRN 5267416. https://papers.ssrn.com/sol3/papers.cfm?abstract_id=5267416
Wei, Y., Sulaiman, N. A., & Ismail, H. H. (2024). Academic English writing challenges in a blended EFL and ESL learning environment: Insights from Chinese international high school students. International Journal of Learning, Teaching and Educational Research, 23(2), 275-293. http://ijlter.net/index.php/ijlter/article/view/1869
Yeh, A. (2022). Teaching English as a foreign language in the Philippines. In Philippine English (pp. 353-362). Routledge. https://www.taylorfrancis.com/chapters/edit/10.4324/9780429427824-36/teaching-english-foreign-language-philippines-aiden-yeh
Yusupalieva, S. (2024). Developing Students Communicative Competence using Authentic Materials with Information Technologies. International Journal of Industrial Engineering, Technology & Operations Management, 2(2), 59-62. https://ejournals.indoacademia-society.com/index.php/ijietom/article/view/62


image1.png




