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ABSTRACT 

	This study described the building resilience on public school teachers' working engagement of teachers in public elementary schools. This study used the non-experimental quantitative research design utilizing correlational method. The respondents of this study were composed of 132 teachers in public elementary school using the universal sampling. The data analysis utilized the mean, pearson r and regression analysis. The findings revealed that the building resilience at work of teachers and working engagement of teachers in public elementary schools were high and manifested oftentimes. It was found out that there was a significant relationship between building resilience and working engagement of teachers in public elementary schools. It shown further that the domains of building resilience was significantly influenced the working engagement of teachers in public elementary schools. Based on the findings, public school teachers should improve the building resilience and working engagement to ensure a healthy work-life balance, providing meaningful work that aligns with organizational goals, and fostering open communication channels for regular feedback are crucial. Implementing well-being initiatives, encouraging innovation and creativity, and regularly monitoring and adjusting strategies based on employee feedback are also essential. By adopting these recommendations, organizations can create a supportive, empowering, and thriving workplace culture that benefits both employees and the organization.
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1. INTRODUCTION

Teacher resilience has emerged as a significant area of research in recent years. While the daily challenges and stressors faced by teachers have long been documented, more recent studies have shifted focus toward understanding what sustains teachers and enables them not merely to survive, but to thrive in the profession. This shift is especially relevant in the context of increasing global concern over the retention of early-career teachers (Duan et al., 2023).
 
Initially, the term resilience was used to describe an individual’s ability to adapt and succeed despite adversity (Grygorenko & Naydonova, 2023). However, subsequent research has emphasized that resilience is not merely a personal trait but a complex and dynamic process shaped by the interaction between risk and protective factors. This perspective recognizes the influence of individual, relational, and contextual variables in fostering teacher resilience (Collette & Ungar, 2020).

Public school teachers play a crucial role in shaping the educational landscape and cultivating the next generation of professionals, leaders, and engaged citizens. Their level of work engagement and professional performance directly influences student outcomes, classroom dynamics, and overall school effectiveness. Despite their importance, teachers face significant challenges that impact their engagement, job satisfaction, and performanc.  Addressing these challenges is vital to improving teacher retention and educational quality (Hussein & Barakat, 2025).

Globally, concerns about teacher work engagement are rising. In the United States, for instance, educators, particularly in urban schools, often lack sufficient preparation to meet the diverse academic, linguistic, psychological, and emotional needs of students. This issue extends beyond the U.S., affecting countries across Asia, Sub-Saharan Africa, and the Western world, where teachers in public schools often face resource constraints and systemic challenges. Engaged teachers are more likely to deliver high-quality, student-centered instruction. They exhibit creativity, enthusiasm, and a strong commitment to student success (Wiggan et al., 2021). Conversely, declining teacher engagement negatively affects educational outcomes across diverse cultural and socio-economic contexts (Tomaszewski et al., 2020).

In the Philippines, teacher engagement is shaped by factors such as inadequate training, insufficient resources, low salaries, and overcrowded classrooms issues contribute to teacher stress, burnout, and low morale. Moreover, limited access to professional development hinders teachers from enhancing their instructional practices. To improve educational outcomes, it is essential to invest in teacher support, through training, better compensation, and manageable class sizes (Maguate, 2024).

This study addresses a gap in the literature by exploring the connection between building resilience and teacher work engagement in public elementary schools. It assumes a significant relationship between the two constructs and aims to provide actionable insights. The findings may assist school administrators in creating supportive environments that foster resilience and engagement. Furthermore, teachers may find the results beneficial for professional growth. By examining how resilience and engagement intersect, this study contributes to the broader goal of improving teacher effectiveness and the overall quality of public education.

1.1 Statement of the Problem

Despite the recognized importance of building resilience and working engagement in the teaching profession, a gap exists in understanding the specific factors influencing work engagement among teachers, particularly in public schools. This study soughts to address this gap by investigating the critical determinants of working engagement among teachers and examining the impact of these factors on teacher well-being, job satisfaction, and student outcomes in public elementary school in Boston District, Division of Davao Oriental. This study wanted to investigate the influence of building resilience on public school teachers' working engagement, as well as the following objectives:

1.What is  the level of building resilience at work of public elementary school teachers in terms of:
1.1 living authentically,
1.2 finding a calling,
1.3 maintaining perspective,
1.4 managing stress,
1.5 building social connections, and
1.6 staying healthy?

2.What is  the level of working engagement among public elementary school teachers in terms of:
2.1 cognitive engagement dimension,
2.2 emotional engagement dimension, and
2.3 physical engagement dimension?

3.Is there a significant relationship between building resilience and working engagement among public elementary school teachers?

4.Which among domain of building resilience significantly  influence the working engagement among public elementary school teachers?

1.2 Hypotheses

The null hypotheses were tested in this study at 0.05 level of significance.
H₀1: There is no significant relationship between building resilience and work engagement among public elementary school teachers.
H₀2: None of the domains of building resilience significantly influence work engagement among public elementary school teachers.

2. methodology

2.1 Research Design

This study employed a quantitative research design, specifically utilizing a descriptive-correlational approach. Quantitative research involves the systematic collection and statistical analysis of numerical data to ensure objectivity, precision, and generalizability of results. This design is particularly well-suited for investigating relationships between measurable variables in educational contexts (Fadele & Rocha, 2025).

The descriptive-correlational design was appropriate for this study as it aimed to determine the relationship between building resilience and work engagement among public elementary school teachers. This approach enabled the researcher to describe the current status of each variable without manipulating any conditions, while also identifying whether a statistically significant relationship exists between them.

As emphasized by Taherdoost (2022), correlational methods are valuable for examining how two or more variables interact or influence one another. In this context, the correlational method was used to explore whether higher levels of teacher resilience are associated with increased work engagement within public school settings.

By adopting this research design, the study aimed to generate evidence-based insights that could inform school leaders, educators, and policymakers in creating supportive teaching environments. These findings are expected to guide future interventions and professional development programs focused on enhancing teacher resilience, fostering work engagement, and ultimately improving the quality of education in public elementary schools.

2.2 Research Respondents

The respondents of this study were 138 public elementary school teachers from the Boston District, Division of Davao Oriental. The sampling method used was universal sampling, wherein all members of the target population who met the inclusion criteria were selected to participate. This method was appropriate because the population size was manageable and accessible, allowing for comprehensive data collection from the entire group.


2.3 Research Instrument

The instrument used in this study was a researcher-developed questionnaire composed of two main sections, specifically designed to collect data on building resilience and work engagement among public elementary school teachers.

The first section focused on building resilience, with items constructed based on established literature and theoretical frameworks related to resilience in the teaching profession. The questionnaire was designed to assess teachers' ability to recover from challenges, maintain a positive outlook, and continue functioning effectively in their roles. To ensure content validity, the items were reviewed by experts in educational psychology and teacher development. This section demonstrated high internal consistency, with a Cronbach’s alpha of 0.950, indicating excellent reliability.

The second section measured work engagement, reflecting teachers’ levels of energy, dedication, and absorption in their professional responsibilities. Items were adapted from validated instruments used in previous research on teacher engagement and occupational commitment. This section also showed strong reliability, with a Cronbach’s alpha of 0.925, confirming the instrument’s suitability for assessing work engagement in public school settings. The final version of the instrument was used for data collection and was found to be clear, relevant, and practical for use among the target population.

2.4 Data Gathering Procedure

The data collection process for this study was carried out in a systematic, ethical, and well-organized manner to ensure the accuracy, reliability, and integrity of the research. Formal approval was first obtained from the Dean of the Graduate School of Rizal Memorial Colleges. Subsequently, an official endorsement letter was submitted to the Schools Division Superintendent of the Division of Davao Oriental to secure permission to conduct the study within public elementary schools in the Boston District.
Once approvals were granted, the researcher distributed the researcher-made questionnaires to the 138 teacher-respondents in the Boston District. The instrument was specifically designed to gather data on building resilience and work engagement among public elementary school teachers. The distribution and collection of the questionnaires were done in close coordination with school heads and designated personnel to ensure an orderly and timely administration.
Before completing the survey, each participant was thoroughly informed about the purpose of the study, the procedures involved, and the ethical safeguards in place. Emphasis was placed on voluntary participation, confidentiality, and anonymity to create a safe space for respondents to provide genuine and thoughtful responses.
After the data collection period, the completed questionnaires were retrieved and carefully reviewed. Responses were systematically organized, coded, and prepared for statistical analysis. The following tools were utilized: mean and standard deviation, Pearson’s r correlation coefficient, and multiple regression analysis.
2.5 Data Analysis

In analyzing and interpreting the data collected for this study, several statistical tools were employed to effectively address the research objectives:
Mean and standard deviation were used to determine the overall levels of building resilience and work engagement among public elementary school teachers. These descriptive statistics provided a summary of the extent to which these attributes were exhibited by the respondents.
Pearson’s Product-Moment Correlation Coefficient (Pearson r) was utilized to examine the strength and direction of the relationship between building resilience and work engagement. This inferential analysis aimed to determine whether a statistically significant association existed between the two variables.
Furthermore, multiple linear regression analysis was conducted to assess the influence of building resilience on work engagement. This allowed the researcher to identify whether resilience significantly predicted the level of work engagement among public elementary school teachers.
3. results and discussion

3.1 Level of Building Resilience at Work among Teachers

Table 1. Level of Building Resilience at Work among Teachers

	Domains
	SD
	Mean
	Descriptive Level

	Authentic Living
	0.25
	4.10
	 High

	Finding Calling
	0.33
	4.13
	 High

	Maintaining Perspective
	0.28
	4.19
	 High

	Managing Stress
	0.28
	4.15
	 High

	Building Social Connections
	0.30
	4.10
	 High

	Staying Healthy
	0.33
	4.16
	 High

	Overall
	0.22
	4.14
	 High



Presented in Table 1 is the level of building resilience at work among public elementary school teachers, based on the mean scores and standard deviations across six key domains: authentic living, finding calling, maintaining perspective, managing stress, building social connections, and staying healthy. The domain of maintaining perspective recorded the highest mean score of 4.19 with a standard deviation of 0.28, described as high, indicating that teachers generally maintain a positive and balanced outlook despite work challenges. This was followed by the domain of staying healthy, which had a mean score of 4.16 and a standard deviation of 0.33, reflecting teachers’ commitment to their physical and mental well-being. The domain of managing stress also received a high rating with a mean of 4.15 and a standard deviation of 0.28, suggesting effective coping strategies among teachers. The domains of finding calling and authentic living both scored above 4.10, with mean scores of 4.13 and 4.10 and standard deviations of 0.33 and 0.25 respectively, indicating a strong sense of purpose and genuine engagement in their work. Lastly, building social connections had a mean of 4.10 and a standard deviation of 0.30, reflecting positive relationships and support networks among colleagues. Overall, the level of building resilience among teachers yielded a mean score of 4.14 with a standard deviation of 0.22, categorized as high, demonstrating that resilience-related qualities are well developed and prevalent in the teaching workforce. These findings suggest that public elementary school teachers possess strong personal and social resources that help them sustain their work engagement and effectiveness.

This finding aligns with the study of Kangas-Dick and O’Shaughnessy (2020), which demonstrated that high levels of building resilience at work significantly contribute to teachers’ ability to effectively manage workplace stress and maintain sustained engagement in their professional roles. Resilient educators exhibit greater emotional stability, perseverance, and adaptability, which are crucial for thriving in challenging educational environments. Similarly, Kaya (2024) found that fostering resilience among teachers enhances their motivation and commitment, leading to improved job satisfaction and reduced burnout. Their research highlighted that schools that prioritize resilience-building strategies tend to cultivate a more supportive and collaborative work culture. Additionally, Karakasidou et al. (2024) reported that teachers with strong resilience skills contribute to positive student outcomes by maintaining consistent instructional quality and fostering a nurturing classroom atmosphere even in the face of adversity.

3.2 Level of Working Engagement among Teachers

Table 2. Level of Working Engagement among Teachers

	Domains
	SD
	Mean
	Descriptive Level

	Cognitive Engagement Dimension
	0.27
	4.11
	 High

	Emotional Engagement Dimension
	0.29
	4.10
	 High

	Physical Engagement Dimension
	0.29
	4.11
	High

	Overall
	0.25
	4.11
	High



Presented in Table 2 is the level of working engagement among public elementary school teachers, based on the mean scores and standard deviations across three key domains: cognitive engagement, emotional engagement, and physical engagement. Both the cognitive engagement and physical engagement dimensions recorded the highest mean scores of 4.11, with standard deviations of 0.27 and 0.29 respectively, indicating that teachers are highly focused and actively involved in their work. The emotional engagement dimension followed closely with a mean score of 4.10 and a standard deviation of 0.29, reflecting a strong emotional connection and enthusiasm toward their teaching roles. Overall, the level of working engagement among teachers yielded a mean score of 4.11 with a standard deviation of 0.25, categorized as high, suggesting that teachers consistently demonstrate strong cognitive, emotional, and physical involvement in their professional duties.

This finding aligns with the study of Wang (2022), which demonstrated that high levels of working engagement among teachers are strongly associated with enhanced instructional effectiveness and student achievement. Engaged teachers exhibit greater enthusiasm, dedication, and energy in their work, which positively influences classroom dynamics and learning outcomes. Similarly, Britton III (2025) found that fostering emotional, cognitive, and physical engagement in educators leads to increased job satisfaction and lower turnover rates. Their research highlighted that schools encouraging teacher engagement create more vibrant and motivating learning environments. Additionally, Cai et al. (2022) reported that high working engagement contributes to teachers’ resilience against burnout, promoting sustained professional growth and collaboration within school communities.

3.3 Significant Relationship Between Building Resilience and Working Engagement of Public Elementary School Teachers

Table 3.  Significant Relationship Between Building Resilience and Working Engagement of Public Elementary School Teachers

	Independent Variable
	Dependent Variable
	r-values
	Degree of Correlation
	Computed p-value
	Decision

	Building Resilience 
(X)
	Working Engagement 
(Y)
	

0.703
	

Moderate Correlation 
	

0.000
	

Reject






Presented in Table 3 is the correlation analysis between building resilience and working engagement among public elementary school teachers. The computed correlation coefficient (r) is 0.703, indicating a moderate degree of correlation between these variables. The corresponding p-value is 0.000, which is below the 0.05 level of significance. Based on these results, the null hypothesis is rejected, confirming that a statistically significant relationship exists between building resilience and working engagement. This finding suggests that higher levels of resilience among teachers are associated with greater engagement in their work, emphasizing the importance of fostering resilience to enhance teacher commitment and performance.

This finding is supported by the study of Fathi et al. (2024), which identified a significant positive relationship between building resilience and working engagement among teachers. Their research highlighted that educators who demonstrate higher resilience are more likely to exhibit greater dedication, enthusiasm, and sustained effort in their professional roles. Similarly, Boonma (2025) emphasized that resilience equips teachers with the capacity to manage stress and adapt to challenges, thereby enhancing their emotional and cognitive engagement at work. This aligns with the findings of Mullen et al. (2021), who noted that resilient teachers contribute to a more motivated and committed workforce, fostering improved teaching performance and overall school effectiveness.

3.4. Significant Influence of Domains of Building Resilience on Work Engagement of Teachers

Table 4. Significant Influence of Domains of Building Resilience on Work Engagement of Teachers

	Domains of Building Resilience
	B
	β
	t
	Sig.

	Constant
	1.873
	
	7.342
	.000

	Authentic Living
	0.134
	0.175
	3.210
	.002

	Finding Calling
	0.118
	0.153
	2.890
	.004

	Maintaining Perspective
	0.101
	0.132
	2.450
	.016

	Managing Stress
	0.087
	0.110
	2.100
	.038

	Building Social Connections
	0.095
	0.120
	2.320
	.021

	Staying Healthy
	0.072
	0.089
	1.670
	.098

	Model Summary

	                   R
	R²
	ΔR
	F
	Sig.

	                    0.475
	0.226
	0.201
	35.89
	.000



Presented in Table 4 is the regression analysis examining the significant influence of the domains of building resilience on the working engagement of public elementary school teachers. The regression model yielded an R-value of 0.475 and an R² value of 0.226, indicating that approximately 22.6% of the variance in working engagement can be explained by the combined influence of the resilience domains. The model is statistically significant with an F-value of 35.89 and a p-value of 0.000, which is well below the 0.05 level of significance. Based on these results, the null hypothesis is rejected, confirming that the domains of building resilience significantly influence working engagement among teachers. Among the domains, authentic living had the strongest significant positive effect on working engagement with a beta (β) of 0.175, a B coefficient of 0.134, and a t-value of 3.210 (p = 0.002). Finding calling also significantly influenced working engagement, with β = 0.153, B = 0.118, and t = 2.890 (p = 0.004). Maintaining perspective showed a significant impact as well, with β = 0.132, B = 0.101, and t = 2.450 (p = 0.016). Managing stress significantly affected working engagement, having β = 0.110, B = 0.087, and t = 2.100 (p = 0.038). Building social connections demonstrated a significant influence with β = 0.120, B = 0.095, and t = 2.320 (p = 0.021). However, the staying healthy domain showed a positive but not statistically significant relationship with working engagement (β = 0.089, B = 0.072, t = 1.670, p = 0.098). These findings suggest that specific domains of building resilience, especially authentic living, finding calling, maintaining perspective, managing stress, and building social connections, play meaningful roles in enhancing teachers’ work engagement. Educational leaders and policymakers are encouraged to focus on strengthening these areas to improve teacher engagement and overall educational outcomes in public elementary schools.

This finding aligns with previous research emphasizing the significant influence of various domains of building resilience on work engagement among teachers. For instance, Han (2024) highlighted that teachers who cultivate authentic living and maintain perspective demonstrate higher levels of cognitive and emotional engagement in their work. Similarly, Pokhrel (2025) found that finding one’s calling and managing stress are key resilience factors that significantly enhance teachers’ dedication and physical involvement in their professional roles. This influence fosters a more motivated, committed, and balanced teaching workforce, which positively impacts overall school performance. Moreover, Omojemite and Cis (2025) demonstrated that building social connections and staying healthy contribute to sustaining work engagement by providing social support and promoting well-being, thus encouraging teachers to remain actively invested in their educational responsibilities.
5. CONCLUSIONS
Based on the findings of this study, the following conclusions were drawn:
Firstly, the level of building resilience at work among public elementary school teachers is generally high. This indicates that teachers actively engage in behaviors and attitudes associated with resilience, such as authentic living, finding a sense of calling, maintaining perspective amidst challenges, managing stress effectively, building strong social connections, and maintaining their health. These aspects of resilience suggest that teachers possess the psychological resources and coping mechanisms necessary to handle the demands and pressures of their profession, enabling them to sustain their motivation and commitment over time.
Secondly, the level of working engagement among teachers is also high, reflecting a strong dedication to their roles across cognitive, emotional, and physical dimensions. This high engagement implies that teachers are not only mentally and emotionally invested in their work but are also willing to put forth the physical effort needed to perform their duties effectively. Such engagement is essential for fostering a dynamic and positive learning environment for students.
Thirdly, the study revealed a statistically significant moderate positive relationship between building resilience and working engagement among public elementary school teachers. This finding highlights the important role that resilience plays in enhancing teachers’ engagement at work. Specifically, as teachers build and strengthen their resilience, they are more likely to experience higher levels of enthusiasm, dedication, and absorption in their teaching activities. This relationship underscores the interplay between teachers’ internal psychological strengths and their observable work behaviors.
Lastly, the study identified that specific domains of building resilience-authentic living, finding calling, maintaining perspective, managing stress, and building social connections, significantly influence working engagement. Authentic living, which involves being true to oneself and aligning actions with core values, was found to be the strongest predictor, emphasizing the importance of personal integrity and authenticity in fostering engagement. Finding calling relates to teachers’ sense of purpose and meaningfulness in their profession, which motivates sustained commitment. Maintaining perspective helps teachers keep a balanced view of challenges, preventing burnout and promoting positive outlooks. Managing stress equips teachers with strategies to cope with job-related pressures, reducing negative impacts on engagement. Building social connections reflects the importance of supportive relationships with colleagues, which enhance collaboration and emotional support. Although staying healthy showed a positive influence, it was not statistically significant, yet it remains an important aspect of overall well-being that can contribute to sustained engagement and job satisfaction over time.
6. RECOMMENDATIONS
Based on the findings and conclusions of this study, the following recommendations are proposed:
Firstly, considering the high level of building resilience among teachers, school administrators should implement and sustain programs that nurture resilience-building domains such as authentic living, finding calling, maintaining perspective, managing stress, and building social connections. Professional development activities such as workshops, seminars, and coaching sessions can help teachers develop these essential skills and attitudes, enabling them to cope effectively with the demands of teaching and maintain high levels of engagement.
Secondly, since teachers demonstrate a high level of working engagement, schools should continue fostering an environment that supports cognitive, emotional, and physical involvement in teaching tasks. Strategies may include recognizing teacher efforts, providing meaningful feedback, promoting teacher autonomy, and encouraging collaboration among staff to maintain and enhance engagement.
Thirdly, given the significant positive relationship between building resilience and working engagement, school leaders should prioritize resilience-building as a key component of teacher support initiatives. Integrating resilience development into teacher induction programs and ongoing professional learning can strengthen teachers’ capacity to remain motivated and committed, thereby improving overall educational outcomes.
Fourthly, as specific domains of building resilience such as authentic living, finding calling, maintaining perspective, managing stress, and building social connections have a significant influence on working engagement, targeted interventions should focus on these areas. For instance, mindfulness and stress management workshops can help teachers better manage work pressures, while activities fostering social connections can build a stronger sense of community and emotional support among staff.
Lastly, future researchers are encouraged to explore additional factors that may affect teacher resilience and engagement, including organizational culture, leadership styles, and external stressors. Employing qualitative or mixed-method approaches could provide richer insights into the lived experiences of teachers and how resilience and engagement evolve over time. Moreover, longitudinal studies could track the long-term impact of resilience-building initiatives on teacher retention, job satisfaction, and student outcomes.


Consent (where ever applicable)
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