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ABSTRACT 

	This study aimed to determine the significant relationship between self-directed learning practices and leadership style among public elementary school teachers in Tarragona District, Division of Davao Oriental. A descriptive-correlational research design was employed, with a sample of 156 public elementary school teachers in Tarragona District, Division of Davao Oriental. Data were gathered through standardized questionnaires administered via face-to-face surveys. The data were analyzed using mean, standard deviation (SD), Pearson product-moment correlation, and multiple linear regression analyses. The findings indicated that both self-directed learning practices and leadership style were rated as very high. Correlation analysis revealed a significant positive relationship between these variables. Additionally, the study found that various domains of self-directed learning practices, such as learning motivation, planning and implementing, and self-monitoring, significantly influenced teachers’ leadership style. It is recommended that schools may implement programs that enhance both self-directed learning and leadership development by providing professional development opportunities, mentorship programs, and cultivating a collaborative school culture. Strengthening these aspects will support teacher effectiveness, instructional leadership, and the overall improvement of the teaching and learning environment.
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1. INTRODUCTION

Effective leadership among teachers plays a crucial role in shaping the learning environment and achieving educational goals (Alzoraiki et al., 2023). However, many public elementary schools continue to face challenges due to inconsistent or ineffective leadership styles exhibited by classroom teachers (Fotheringham et al., 2023). Issues such as lack of initiative, limited collaboration, poor communication, and low engagement with professional development efforts can be attributed to the absence of clear leadership behaviors among educators (Szelei et al., 2020). These challenges affect not only the performance of the teachers themselves but also the motivation and academic achievement of their students, making leadership a vital concern in the public education sector.

Globally, leadership style among teachers is a subject of growing interest. In Australia, teachers adopt a transformational leadership style that emphasizes trust, collaboration, and student-centered learning, contributing to their world-class education system (Zainal & Mohd Matore, 2021). In Brazil, instructional leadership is prominent, where teachers take an active role in curriculum development and school planning, aligning teaching practices with national goals (Rodrigues & Ávila de Lima, 2024). Meanwhile, in United Kingdom, distributed leadership is practiced, empowering teachers to lead initiatives and decision-making processes that foster a collegial and inclusive learning environment (Tay et al., 2021). These international practices suggest that effective leadership among teachers is pivotal in achieving high-performing education systems.

In the Philippines, teachers are also recognized as instructional leaders, particularly in implementing reforms and enhancing classroom management. However, leadership roles are often confined to formal designations, and many teachers lack opportunities to develop and exercise leadership skills in everyday teaching contexts (Bual, 2021). Various DepEd programs advocate for teacher empowerment and professional development, yet there remains a disparity in how leadership is manifested and sustained among classroom teachers (Blanco et al., 2022). This highlights the need to explore and reinforce leadership practices that go beyond administrative functions and into the core of teaching and learning.

Self-directed learning practices may be an important determinant of how teachers develop and express their leadership style (Voskamp et al., 2022). Teachers who engage in continuous self-learning, goal-setting, and reflective practice are more likely to take initiative, adapt to educational demands, and inspire others—key characteristics of effective leadership (Durnali, 2020). Understanding the relationship between self-directed learning and leadership style can provide valuable insights into how to foster empowered, autonomous, and influential teachers who contribute meaningfully to school improvement and student development.

Despite the existing literature on teacher leadership and professional growth, few studies have specifically examined the connection between self-directed learning practices and leadership style in the context of public elementary schools, particularly in the Philippines. Most available research either focuses on leadership in school administration or general professional development, without exploring how teachers' personal learning initiatives shape their leadership behavior. This gap underscores the need for a study that investigates how teachers’ capacity for self-directed learning influences their leadership style in classroom settings.

This study aimed to determine the significant relationship between self-directed learning practices and leadership style among public elementary school teachers in Tarragona District, Division of Davao Oriental.
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Figure 1:  Conceptual Framework of the Study

1.1 Statement of the Problem

This study aimed to understand the levels of self-directed learning practices and leadership style of teachers in public elementary schools in the Tarragona District, Division of Davao Oriental . More specifically, the study sought to answer the following queries:

1. What is the level of self-directed learning practices of teachers in public elementary schools in term of:
1.1 Learning Motivation, 
1.2 Planning and Implementing, and
1.3 Self-monitoring? 

2. What is the level of leadership style of teachers in public elementary schools in term of:
2.1 Democratic, 
2.2 Authoritative, and 
2.3 Autocratic? 

3. Is there a significant relationship between self-directed learning practices and the leadership style of teachers in public elementary schools?

4. What domains of self-directed learning practices that significantly influences the leadership style of teachers in public elementary schools?

1.2 Hypotheses

The null hypotheses were tested at 0.05 level of significance:

Ho1: There is no significant relationship between self-directed learning practices and teachers' leadership styles in public elementary schools.
Ho2: None of the domains of self-directed learning practices significantly influence the leadership style of teachers in public elementary schools.

2. methodology

2.1 Research Design

This study employed a non-experimental quantitative research design utilizing the correlational method. This approach was deemed appropriate for examining the degree of association between self-directed learning practices and the leadership style of teachers in public elementary schools. As Pregoner (2024) emphasized, variables may be associated either through patterns of shared variation or due to a common influencing factor. In this study, the correlational method allowed the researcher to determine whether levels of self-directed learning practices among teachers are linked to their leadership style. By analyzing this relationship, the study aimed to provide meaningful insights that could inform teacher development initiatives, leadership capacity-building programs, and school improvement strategies within the Tarragona District, Division of Davao Oriental.

2.2 Research Respondents

The respondents of this study were 156 public elementary school teachers from the Tarragona District, Division of Davao Oriental. All respondents were actively teaching in various public elementary schools within the district and represented diverse levels of teaching experience and leadership involvement. The researcher employed universal sampling, including all qualified teachers from the selected schools to ensure comprehensive data collection. Participants were fully informed about the purpose of the study, and their responses were considered valid and reflective of their genuine perspectives. The research was conducted during the academic year 2024–2025.

2.3 Research Instrument

The main instruments used in this study were researcher-made survey questionnaires designed to assess the self-directed learning practices and leadership style of public elementary school teachers in Tarragona District. These instruments were developed through a review of relevant literature and previous studies focusing on teacher autonomy, professional learning, and leadership behavior. Prior to actual data collection, the questionnaires underwent both face and content validation by a panel of experts specializing in Educational Leadership, Curriculum Studies, and Psychology. Feedback from these experts led to refinements that enhanced the clarity, relevance, and alignment of the items with the study’s objectives.

To ensure reliability and validity, the researcher conducted a pilot test involving 30 public elementary school teachers from a neighboring district who were not included in the main sample. The pilot test yielded high reliability scores, with a Cronbach’s Alpha of 0.912 for the Self-Directed Learning Practices subscale and 0.927 for the Leadership Style subscale, confirming the internal consistency of the instrument.

2.4 Data Gathering Procedure

The data collection followed a series of systematic and ethically guided steps. The researcher first secured an endorsement from the Dean of the Graduate School of Rizal Memorial Colleges and obtained ethical clearance from the institution’s Ethics Review Committee to uphold the rights and welfare of participants. A formal request to conduct the study was then submitted to the Office of the Schools Division Superintendent of Davao Oriental. Upon approval, the Division Office issued an endorsement letter addressed to the School Heads within Tarragona District, authorizing the data collection.
A pilot test was first conducted to refine the instruments. During this phase, respondents were briefed about the purpose of the study and the proper way to accomplish the questionnaires. Based on the pilot results and feedback, the final version of the instrument was administered to the 156 public elementary school teachers selected through universal sampling. After completion, the researcher personally retrieved all survey forms. The collected data were then submitted to a professional statistician for encoding, tabulation, and statistical analysis in accordance with the study’s objectives.
2.5 Data Analysis

To analyze the data collected and effectively address the research questions of this study, the following statistical tools were utilized:
Mean. This was utilized to determine the levels of self-directed learning practices and leadership style among public elementary school teachers, summarizing the central tendencies of the respondents’ responses.
Pearson Product-Moment Correlation Coefficient (Pearson r). This was applied to determine the degree of relationship between self-directed learning practices and leadership style, providing insight into the strength and direction of their association.
Multiple Regression Analysis. This statistical tool was used to identify which specific domains of self-directed learning practices significantly predicted the leadership style of teachers. The analysis helped uncover the strongest learning-related factors contributing to effective teacher leadership within the school context.

3. results and discussion

3.1 Level of Self-Directed Learning Practices among Teachers in Public Elementary Schools

Table 1. Level of Self-Directed Learning Practices among Teachers in Public Elementary Schools

	Domains 
	SD
	Mean
	Descriptive Level

	Learning Motivation
	0.80
	4.38
	Very High

	Planning and Implementing
	0.82
	4.35
	Very High

	Self-Monitoring
	0.77
	4.33
	Very High

	Overall
	0.75
	4.35
	Very High



Presented in Table 1 is the summary of the domains in the level of self-directed learning practices among teachers in public elementary schools, including learning motivation, planning and implementing, and self-monitoring, based on the mean scores and standard deviations. The domain learning motivation received the highest mean of 4.38, categorized as "very high," followed by planning and implementing with a mean of 4.35. The domain self-monitoring obtained the lowest mean score of 4.33, but still categorized as "very high." The overall mean of 4.35 is described as "very high," indicating that teachers generally exhibit strong self-directed learning practices across all domains.

The overall standard deviation of 0.75 suggests that the responses were relatively consistent and closely clustered around the mean. This implies that most teachers demonstrate consistently high levels of autonomy, initiative, and personal responsibility in managing their professional learning. Furthermore, their strong motivation, effective planning, and continuous self-monitoring contribute to the development of lifelong learning habits essential for teaching effectiveness.

This result is consistent with the findings of Irgatoglu (2021), who stressed that teachers who engage in self-directed learning tend to show higher levels of instructional preparedness, adaptability, and initiative in addressing diverse classroom needs. Similarly, the study of Robinson and Persky (2022) confirmed that self-directed learning enables teachers to respond proactively to instructional challenges and implement innovative, student-centered teaching strategies. Moreover, the research of Gerard et al. (2022) supported that teachers who maintain high levels of self-directed learning are more likely to develop essential leadership competencies, such as decision-making, mentoring, and strategic planning, which contribute to sustained professional growth.

3.2 Level of Leadership Style among Teachers in Public Elementary Schools

Table 2. Level of Leadership Style among Teachers in Public Elementary Schools

	Domains
	SD
	Mean
	Descriptive Level

	Democratic
	0.80
	4.38
	Very High

	Autocratic
	0.82
	4.35
	Very High

	Situational    
	0.77
	4.34
	Very High

	Overall
	0.72
	4.34
	Very High




Presented in Table 2 is the summary of the domains in the level of leadership style among teachers in public elementary schools, which include democratic, autocratic, and situational leadership, as reflected in the mean scores and standard deviations. The democratic leadership style obtained the highest mean score of 4.38, described as "very high," followed by autocratic leadership with a mean of 4.35. The situational leadership style had the lowest mean of 4.34 but was still categorized as "very high." The overall mean of 4.34 indicates that teachers generally exhibit very high levels of leadership across the different styles examined in the study.

The overall standard deviation of 0.72 suggests that the teachers' responses were consistently clustered around the mean, reflecting a strong and uniform application of leadership styles within their professional practice. This finding implies that public elementary school teachers are capable of demonstrating leadership behaviors that are adaptable to different classroom and school contexts, balancing authority with collaboration and flexibility as needed.

This finding supports the conclusions of Szelei et al. (2020), who emphasized that effective educators utilize a blend of leadership styles to foster student engagement and create a productive learning environment. Similarly, the work of Alzoraiki et al. (2023) revealed that teachers who employ democratic and situational leadership styles tend to cultivate more inclusive and responsive classrooms. Additionally, Fotheringham et al. (2022) asserted that even autocratic traits, when applied constructively, can enhance classroom management and decision-making efficiency.

3.3 Significant Relationship Between Self-Directed Learning Practices and Leadership Style Among Teachers in Public Elementary Schools

Table 3.  Significant Relationship Between Self-Directed Learning Practices and Leadership Style Among Teachers in Public Elementary Schools

	Variables
	Mean
	SD
	R
	R²
	Degree of Relationship
	p-value
	Decision

	Self-Directed Learning Practices
	4.35
	0.75
	
	
	
	
	

	
	
	
	0.67
	0.45
	High
	0.000
	Reject Ho1

	Leadership Style
	4.34
	0.72
	
	
	
	
	



Presented in Table 3 is the correlation analysis between self-directed learning practices and leadership style among teachers in public elementary schools. The computed correlation coefficient (R) is 0.67 with a p-value of 0.000, which is below the 0.05 level of significance. This implies a high and statistically significant positive relationship between self-directed learning practices and leadership style. The coefficient of determination (R²) is 0.45, indicating that 45% of the variation in teachers’ leadership style can be explained by their self-directed learning practices. Given the significance level, the null hypothesis (Ho₁) is rejected, affirming that self-directed learning practices are significantly related to the leadership style of public elementary school teachers.

This result suggests that teachers who demonstrate higher levels of self-directed learning are more likely to exhibit effective leadership styles. In particular, teachers who are self-motivated, capable of planning and implementing learning goals, and consistently monitor their own progress are better positioned to lead others with clarity, confidence, and adaptability. These findings highlight the importance of fostering self-regulated learning behaviors as a foundation for building leadership competencies within the teaching profession.

This result aligns with the findings of Voskamp et al. (2022), who emphasized that self-directed learning contributes to the development of transformational leadership among educators by promoting self-efficacy and initiative. Likewise, the study of Irgatoglu (2021) confirmed that teachers with strong self-directed learning skills are more capable of exercising situational leadership, adapting their approach based on the context and needs of their school environment. Additionally, Hutasuhut et al. (2021) pointed out that self-directed learning enhances educators’ decision-making, communication, and interpersonal skills—key attributes of effective leadership in educational settings.

3.4. Domains of Self-Directed Learning Practices that Significantly Influence Leadership Style among Teachers in Public Elementary Schools

Table 4. Domains of Self-Directed Learning Practices that Significantly Influence Leadership Style among Teachers in Public Elementary Schools

	Domains
	B
	BE
	Beta
	t-stat
	p-value
	Decision

	Constant
	3.15
	0.81
	
	7.81
	0.000
	Significant

	Learning Motivation
	0.78
	0.66
	0.54
	6.42
	0.000
	Significant

	Planning and Implementing
	0.75
	0.64
	0.56
	6.65
	0.000
	Significant

	Self-Monitoring
	0.73
	0.61
	0.52
	6.33
	0.000
	Significant

	Regression Model

	Leadership Style = 3.15 + 0.78 (Learning Motivation) + 0.75 (Planning and Implementing) + 0.73 (Self-Monitoring)

	R = 0.69; R² = 0.476; F = 74.10; p-value = 0.000




Presented in Table 4 is the regression analysis examining how different domains of self-directed learning practices—learning motivation, planning and implementing, and self-monitoring—significantly influence leadership style among teachers in public elementary schools. The regression model, which predicts leadership style based on various self-directed learning practices, is expressed as: Leadership Style = 3.15 + 0.78 (Learning Motivation) + 0.75 (Planning and Implementing) + 0.73 (Self-Monitoring). This model accounts for 47.6% of the variance in leadership style, as indicated by the R² value of 0.476. The overall model is statistically significant, as supported by an F-value of 74.10 and a p-value of 0.000, confirming a strong influence of self-directed learning domains on the leadership style of teachers.
These findings imply that self-directed learning practices substantially shape teachers' leadership style. Teachers who are highly motivated to learn, who can plan and implement their learning goals, and who effectively monitor their own progress tend to exhibit stronger and more adaptive leadership behaviors. Among the domains, learning motivation had the highest unstandardized coefficient (B = 0.78), indicating its strong contribution to leadership. This suggests that when teachers possess a high level of internal drive and commitment to personal growth, they are more likely to display democratic, situational, and even effective autocratic leadership traits when appropriate. Similarly, the ability to plan learning strategies and self-monitor ensures that their leadership actions are goal-oriented and reflective. These results highlight the need to incorporate self-directed learning development in professional training programs, as these competencies directly enhance leadership capacity in school settings.
This finding resonates with the study of Morris (2020), who highlighted the direct influence of self-directed learning on transformational and adaptive leadership behaviors in education. His findings emphasized that teachers who take ownership of their learning become more effective in influencing others. Likewise, Potokri and Adewale, (2024) demonstrated that teachers who regularly engage in self-planning and reflective practices display more situational and collaborative leadership traits. Moreover, the research by Bhatt (2021) affirmed that self-monitoring enhances teachers' capacity to adapt leadership strategies to changing classroom or school needs, reinforcing the essential role of self-directed learning in leadership growth and effectiveness.
5. CONCLUSIONS
Based on the findings of the study, the following conclusions were formulated:
Firstly, the level of self-directed learning practices among public elementary school teachers is always observed, with teachers exhibiting very high levels of learning motivation, planning and implementing, and self-monitoring. This reflects their strong initiative in setting learning goals, creating actionable plans, and assessing their own progress. Such practices indicate that teachers are capable of managing their learning journey independently, which promotes a sense of ownership and accountability. When teachers actively engage in self-directed learning, they cultivate lifelong learning habits that enhance their professional competence and personal growth.
Secondly, the level of leadership style among teachers is always observed, particularly in the democratic, autocratic, and situational domains. This suggests that teachers are capable of adapting their leadership approaches based on the needs of their environment. The high level of leadership style demonstrates that teachers can make sound decisions, involve others in collaborative efforts, and take charge when necessary. With these leadership capabilities, teachers can influence their peers positively, foster teamwork, and create a supportive learning atmosphere within their schools.
Thirdly, a significant relationship between self-directed learning practices and leadership style was observed. This indicates that teachers who possess high levels of self-directed learning are more likely to demonstrate strong and adaptable leadership behaviors. Teachers who are self-motivated and take initiative in their learning tend to lead by example and inspire others. This relationship underscores the importance of developing self-directed learning competencies as a foundation for effective leadership, highlighting the interplay between personal growth and professional influence.
Finally, the domains of self-directed learning practices significantly influence leadership style. Among these, learning motivation emerged as the strongest predictor, followed by planning and implementing, and self-monitoring. This emphasizes the need to cultivate teachers’ internal motivation to learn, their ability to plan and take action, and their capacity to evaluate their own learning. Schools that invest in strengthening these domains help shape teachers who are not only lifelong learners but also capable leaders. Integrating self-directed learning practices into professional development initiatives empowers teachers to lead with confidence, adaptability, and purpose, contributing to a more dynamic and responsive educational system.

6. RECOMMENDATIONS
Based on the findings and conclusions of this study, the following recommendations were proposed:
For DepEd officials, it is recommended to provide sustained support for embedding self-directed learning practices within the national teacher development framework. This includes promoting policy initiatives that highlight the importance of lifelong learning, leadership training, and reflective practice in the professional advancement of teachers. Furthermore, the integration of structured self-directed learning modules and adaptive leadership approaches into in-service trainings may help teachers continuously upgrade their skills and lead more effectively within their school communities.
School administrators are advised to implement and strengthen school-based programs that cultivate self-directed learning among teachers, such as independent study initiatives, personal development planning, and outcome-based performance monitoring. In addition, administrators should encourage leadership development workshops that allow teachers to explore and apply democratic, autocratic, and situational leadership styles in various instructional settings. Creating mentoring systems and professional learning communities that support goal-setting, peer observation, and shared decision-making may also foster both self-direction and leadership among faculty members.
For teachers, the study recommends actively engaging in practices that enhance both their self-directed learning and leadership capabilities. This includes participating in training sessions, reflective journaling, collaborative planning, and taking initiative in school projects or leadership roles. Teachers are also encouraged to assess their learning goals, monitor their own progress, and practice adaptability in leading instructional teams. By modeling initiative, self-regulation, and leadership flexibility, teachers contribute to a more empowered and resilient educational workforce.
Lastly, for future researchers, it is recommended to examine the long-term impact of self-directed learning practices on specific leadership behaviors and student outcomes. Further studies may also explore comparative analyses of leadership styles across school levels or regions and assess how self-directed learning influences other domains such as classroom management or job commitment. Employing mixed-method approaches and including diverse teacher populations may generate richer insights and inform more targeted professional development strategies across the education sector.
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