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ABSTRACT 

	This study was conducted to determine the resources distribution and monitoring mechanism of teachers in public elementary schools in CaragaDistrict, Division of Davao Oriental.  This employed Using the universal sampling, the non-experimental quantitative research design utilizing correlational method, the respondents of the study were the 132 teachers in public elementary school teachers. The statistical tools were the mean, Pearson Product Moment Coefficient Correlation (Pearson r) and regression analysis. The resources distribution of teachers in public elementary school in terms of curriculum, development, maintenance, community building and environment was high. The monitoring mechanism of teachers in public elementary school in terms of guidelines, exploring, relevance of curriculum, delivery and learning was high. However, there was significant relationship between the resources distribution and monitoring mechanism of teachers. The domains of resources distribution was significantly influenced the monitoring mechanism. This result may serve as basis of all educational institutions to promote peace in the workplace and enhance peacekeeping skills by attending seminar-workshops to improve the resources distribution and monitoring mechanism of teachers in public elementary school.
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1. INTRODUCTION

Effective distribution of teaching and learning resources is essential to ensure that educational programs are challenging and engaging for students, while also respecting the values and sensitivities of the wider school community (Cress et al., 2023). Schools must carefully select resources that neither offend students nor conflict with community standards by avoiding obscene, offensive, or controversial materials (Post, 2024). To guide this process, the Department provides clear guidelines to assist teachers and school principals in choosing appropriate teaching and learning resources available within the school. These guidelines also offer protocols for addressing any objections regarding specific resources, ensuring decisions are well-informed and transparent.

In selecting these resources, educators must consider expected student learning outcomes and curriculum standards, alongside the unique needs of their student population. Resources should be age-appropriate, free from highly offensive content, and evaluated in terms of language, behavior, imagery, and thematic elements (Girardin, 2022). Furthermore, consideration must be given to the literary, artistic, and educational merit of the materials, as well as the author’s intent and the overall character of the content (Alam, 2021).

Within organizational and educational contexts, efficient resource distribution is a persistent challenge. Ineffective management of resources, whether financial, human, informational, or material, can hinder the development and delivery of quality education (Nadeem, 2024). Consequently, resource distribution management has become a critical area within project and school administration, incorporating techniques and philosophies to optimize allocation and utilization (Liu, 2024).

Resource distribution strategies aim to maximize efficiency and minimize waste, ensuring that resources are used where they are most needed. In education, this means providing teachers with the necessary materials, support, and tools to enhance instruction and student learning outcomes (Sagar et al., 2023). Schools may centralize specific functions, employ suitable technologies, and leverage local assets to improve overall resource management and support educational goals (Adeleke et al., 2024).

Resource distribution is fundamentally about the responsible and strategic allocation of resources across an organization. In public elementary schools, this involves ensuring that teachers have access to appropriate instructional materials, professional development opportunities, and supportive environments (Liu, 2024). Effective resource distribution is also closely linked with monitoring mechanisms that track usage, effectiveness, and gaps, enabling timely adjustments and continuous improvement (Atieh, 2021).

One widely used technique in resource management is resource leveling, which smooths out fluctuations in resource availability by forecasting demands and balancing supply accordingly. This approach helps avoid shortages or surpluses that could disrupt instructional continuity (Almatroushi et al., 2021).

Recognizing the importance of these factors, this study aims to examine the current practices of resource distribution and monitoring mechanisms among teachers in public elementary schools. The findings are expected to provide valuable insights for school principals and administrators, guiding them in making informed decisions to optimize resource allocation and enhance the quality of academic instruction. Ultimately, this research seeks to contribute to the development of effective administrative policies that support both teachers and learners in public elementary education.

1.1 Statement of the Problem

This study was conducted to determine the resources distribution and monitoring mechanism of teachers in public elementary schools in Caraga District, Division of Davao Oriental. Specifically, it seeks answer to the following sub-problems:
1. What is the degree of resources distribution of teachers in public elementary schools in terms of:
1.1 curriculum,
1.2 development,
1.3 maintenance,
1.4 community building, and 
1.5 environment?

2. What is the level of monitoring mechanism of teachers in public elementary schools in terms of:
2.1 guidelines,
2.2 exploring,
2.3 relevance,
2.4 delivery and
2.5 learning?

3. Is there significant relationship on the level of resources distribution and monitoring mechanism of teachers in public elementary schools?

4. Which domains of resources distribution significantly influence monitoring mechanism of teachers in public elementary schools?

1.2 Hypotheses

The null hypotheses were tested in this study at 0.05 level of significance.
Ho1. There is no significant relationship between resources distribution and monitoring mechanism of teachers in public elementary schools.
Ho2. The domains of resources distribution do not significantly influence monitoring mechanism of teachers in public elementary schools.

2. methodology

2.1 Research Design

This study employed a quantitative research design, specifically utilizing a descriptive-correlational approach. Quantitative research involves the systematic collection and analysis of numerical data using statistical techniques to ensure objective, accurate, and measurable outcomes (Mohajan, 2020). This methodology is appropriate for identifying patterns and relationships among measurable variables relevant to educational management.

The descriptive-correlational design was particularly suited for this study as it aimed to determine the relationship between the distribution of teaching resources and the monitoring mechanisms in place, as well as their impact on the performance and effectiveness of teachers in public elementary schools. This approach enabled the researcher to describe existing practices in resource allocation and monitoring without manipulating any variables, while also examining how these practices correlate with teacher-related outcomes such as workload balance, job satisfaction, or instructional efficiency.

Through this design, the study sought to assess how equitably resources are distributed among public elementary school teachers and how monitoring systems support or hinder effective resource utilization. The findings are expected to provide insights that can guide policy formulation and improve resource management strategies in public education.

2.2 Research Respondents

The respondents of the study were the 132 teachers in in public elementary schools in Caraga District, Division of Davao Oriental. The following schools were the respondents of the study. The respondents of this study evaluated their schools resources distribution and monitoring mechanism of teachers in public elementary schools. This study was be conducted during the S.Y. 2022 to 2023. The researcher used the universal sampling in selecting the actual respondents which means all the population of the study were considered as respondents. The respondents were the teachers who have been teaching for 2 years and above in public school service.

2.3 Research Instrument

The instrument used in this study was a researcher-made questionnaire consisting of two main parts, specifically developed to gather data on the resources distribution and the monitoring mechanism of teachers in public elementary schools.

The first part of the questionnaire focused on resources distribution. It was designed to assess the availability, adequacy, and equitable allocation of teaching resources among public elementary school teachers. The items in this section were based on a comprehensive review of relevant literature and existing frameworks on educational resource management. To ensure content validity, the instrument underwent expert validation by professionals in the fields of education, school administration, and instructional support. The resources distribution scale yielded a Cronbach’s alpha value of 0.928, indicating excellent internal consistency and reliability.

The second part of the questionnaire examined the monitoring mechanism of teachers. This section included items that evaluated how school administrators track, evaluate, and support the implementation and utilization of distributed resources by teachers. It covered aspects such as frequency of supervision, feedback quality, monitoring tools used, and the perceived effectiveness and fairness of monitoring practices. This section also demonstrated strong reliability, with a Cronbach’s alpha value of 0.917, confirming the instrument’s consistency in measuring teachers’ perceptions of monitoring mechanisms.

2.4 Data Gathering Procedure

The data collection procedure for this study was conducted in a systematic, ethical, and organized manner to uphold the integrity of the research process. Initially, formal permission was secured from the Dean of the Graduate School, and upon approval, an official endorsement letter was forwarded to the Schools Division Superintendent for further evaluation and clearance. This hierarchical approval process ensured compliance with academic and institutional protocols.
Once all necessary approvals were obtained, data collection commenced through the distribution of researcher-made survey questionnaires specifically designed to gather data on the resources distribution and monitoring mechanism of teachers in public elementary schools. Coordination with school heads and key personnel facilitated the smooth and orderly administration of the questionnaires to the identified teacher-respondents.
Each participant was briefed on the purpose of the study and the ethical considerations involved, particularly the assurance of confidentiality and anonymity of their responses. This approach aimed to foster honest, accurate, and unbiased responses from the participants.
After the survey period, the retrieval of completed questionnaires was carried out efficiently. The data gathered were carefully organized, coded, and tabulated for analysis. The responses were then subjected to appropriate statistical treatments including mean, standard deviation, Pearson’s correlation, and regression analysis to determine the extent of the relationship between the distribution of teaching resources and the monitoring mechanisms applied to teachers in public elementary schools.
2.5 Data Analysis

In analyzing and interpreting the data gathered for this study, several statistical tools were utilized to address the research objectives:
Mean was used to assess the level of resources distribution and the level of monitoring mechanism of teachers in public elementary schools. 
Pearson r-moment correlation analysis was applied to examine the strength and direction of the relationship between resources distribution and the monitoring mechanism of teachers. 
Multiple linear regression analysis was employed to determine whether the domains of resources distribution significantly influence monitoring mechanism of teachers. 

3. results and discussion

3.1 Level of Resource Distribution of Teachers

Table 1. Level of Resource Distribution of Teachers

	
No
	
Domains
	Mean 
(x)
	Descriptive Level

	1.
	Curriculum
	3.53
	High

	2.
	staff development
	3.58
	High

	3.
	Maintenance
	3.57
	High

	4.
	community building 
	3.69
	High

	5.
	Environment
	3.65
	High

	Overall
	3.60
	High



Presented in Table 1 is the level of resource distribution as perceived by teachers, based on the mean scores across five domains: curriculum, staff development, maintenance, community building, and environment. Among these, the domain community building recorded the highest mean of 3.69, described as "high," indicating that schools actively promote collaboration and engagement with stakeholders, which enhances access to and sharing of educational resources. This was followed by the domain of environment with a mean of 3.65, also described as "high," suggesting that teachers generally find the physical and learning environment to be conducive and adequately resourced. The domain of staff development obtained a mean of 3.58, described as "high," reflecting the availability of professional growth opportunities such as training, workshops, and in-service programs.

Similarly, the maintenance domain yielded a mean of 3.57, described as "high," indicating that the upkeep and functionality of school facilities and instructional materials are sufficiently addressed. Lastly, the domain curriculum received the lowest mean of 3.53, yet still interpreted as "high," signifying that teaching and learning materials are adequately provided, though slightly less than other domains. The overall mean of 3.60, likewise described as "high," suggests that public elementary school teachers perceive the distribution of resources to be generally effective and supportive of instructional and operational needs. These findings highlight the consistent allocation of essential educational resources across various domains, which is vital in ensuring quality teaching and learning outcomes.

This finding aligns with the study of Nwuke and Nwanguma (2024), which revealed that a high level of resource distribution in schools significantly enhances teachers’ ability to deliver effective instruction and manage classrooms efficiently. Adequate provision of curriculum materials, staff development opportunities, and a supportive environment equips teachers with the necessary tools to foster a productive learning atmosphere. Similarly, Katel (2023) emphasized that consistent and well-organized distribution of resources promotes teacher motivation and professional growth, which in turn positively impacts student outcomes. Their research highlighted the crucial role of maintenance and community involvement in sustaining resource availability and creating an enabling environment for teaching and learning. Furthermore, the work of Okafor et al. (2024) found that schools with a strong focus on equitable resource allocation enable teachers to implement monitoring mechanisms more effectively, ensuring better supervision and support of student learning.

3.2 Level of Monitoring Mechanism of Teachers

Table 2. Level of Monitoring Mechanism of Teachers

	
No
	
Domains
	Mean 
(x)
	Descriptive Level

	1
	Guidelines
	3.54
	High

	2
	exploring 
	3.48
	High

	3
	relevance 
	3.27
	Moderate

	4
	delivery 
	3.44
	High

	5
	Learning 
	3.32
	Moderate

	Overall
	3.41
	High



Presented in Table 2 is the level of the monitoring mechanism of teachers based on the mean scores across five domains: guidelines, exploring, relevance, delivery, and learning. Among these, the domain guidelines recorded the highest mean of 3.54, described as "high," indicating that clear policies and procedures for monitoring teacher performance are well-established and consistently followed. This was followed by the domain of exploring with a mean of 3.48, also described as "high," suggesting that administrators actively explore and assess various aspects of teacher performance and resource utilization.

The domain of delivery obtained a mean of 3.44, described as "high," reflecting the effective implementation and communication of monitoring practices to teachers. The domains of learning and relevance received means of 3.32 and 3.27, respectively, both described as "moderate." This implies that while there is some focus on using monitoring data to support teacher learning and ensure relevance to instructional goals, these areas have room for improvement.

The overall mean of 3.41, described as "high," indicates that the monitoring mechanisms in place for teachers in public elementary schools are generally perceived as effective, though with moderate challenges in aligning monitoring activities closely with teacher development and instructional relevance.

This finding is consistent with the study of Díez et al. (2023), which demonstrated that a high level of monitoring mechanisms among teachers contributes significantly to improved instructional quality and student performance. Effective monitoring practices, such as regular classroom observations, feedback sessions, and progress tracking, enable teachers to identify student needs and adjust teaching strategies accordingly. In line with this, Okafor et al. (2024) emphasized that well-structured teacher monitoring fosters accountability and professional development, creating a more responsive and supportive learning environment. Their research highlighted that active supervision combined with constructive feedback helps maintain classroom discipline and encourages continuous improvement. Additionally, the research of Sharma and Sarkar (2024) found that teachers who engage in comprehensive monitoring activities promote greater student engagement and motivation by promptly addressing learning gaps and behavioral concerns.

3.3 Significant Relationship between Resources Distribution and Monitoring Mechanism of Teachers

Table 3.  Significant Relationship between Resources Distribution and Monitoring Mechanism of Teachers

	Independent Variable
	Dependent Variable
	r-values
	Degree of Correlation
	Computed p-value
	Decision

	Resources Distribution 
(X)
	Monitoring Mechanism (Y)
	

.863
	

High Correlation 
	

0.000
	

Reject






Presented in Table 3 is the correlation analysis between resources distribution and the monitoring mechanism of teachers in public elementary schools. The computed correlation coefficient (r-value) is 0.863, which indicates a high degree of correlation. The corresponding p-value is 0.000, which is below the 0.05 level of significance. Given this, the null hypothesis is rejected, confirming that a statistically significant relationship exists between the two variables.

This finding suggests that the manner in which resources are distributed in schools is strongly associated with the effectiveness of the monitoring mechanism of teachers. Specifically, adequate and equitable distribution of resources such as curriculum materials, staff development opportunities, facility maintenance, community support, and learning environments likely enhances the ability of school administrators to monitor and support teacher performance effectively.

The high correlation implies that improvements in resources distribution are closely linked to more systematic, frequent, and quality monitoring practices. Consequently, this relationship underscores the importance of ensuring sufficient resources as a foundation for implementing robust monitoring mechanisms, which together contribute to better teacher support and, ultimately, improved educational outcomes.

This finding is supported by the study of Salas-Velasco (2020), who emphasized that effective distribution of resources is closely linked to the efficiency of teachers’ monitoring mechanisms in schools. Adequate allocation of materials, staff development, and environmental support enables teachers to carry out consistent and thorough monitoring of student progress and behavior. Similarly, the research of Meng (2023) highlighted that when schools ensure equitable and timely distribution of resources, teachers are better equipped to implement systematic monitoring practices, which enhance instructional quality and student engagement. This aligns with the work of Fitas (2025), who found that well-resourced educational settings facilitate more accurate tracking and responsive interventions by teachers, thereby improving overall classroom management. The significant relationship found in this study underscores the vital role of resource distribution as a foundation for effective monitoring mechanisms, stressing the need for school administrators to prioritize resource management to support teacher supervision and student success.

3.4. The Domains of Resources Distribution  that Significantly Influence Monitoring Mechanism of Teachers

Table 4. The Domains of Resources Distribution  that Significantly Influence Monitoring Mechanism  of Teachers


	Model
	Sum of Squares
	Degrees of Freedom
	Mean Square
	p-value
	Decision

	
Regression Residual Total
	
54.3899
502.304
545.102
	
1
130
133
	
56.018
11.5949

	.000
	Rejected

	




Presented in Table 4 is the regression analysis examining how the domains of resources distribution significantly influence the monitoring mechanism of teachers in public elementary schools. The regression model yielded a statistically significant result with a p-value of 0.000, which is below the 0.05 level of significance. Given this result, the null hypothesis is rejected, confirming that the domains of resources distribution significantly influence the monitoring mechanism of teachers.
The sum of squares for regression is 54.3899 with 1 degree of freedom, while the residual sum of squares is 502.304 with 130 degrees of freedom, indicating that the model explains a meaningful portion of the variance in the monitoring mechanism. Although the exact R² value is not provided here, the significant p-value suggests that the distribution of resources such as curriculum, staff development, maintenance, community building, and environment plays a critical role in shaping how teachers are monitored and supported in their instructional roles.
This finding underscores the importance of ensuring that adequate and equitable resources are allocated within schools to strengthen the monitoring processes. Effective resource distribution enables school administrators to implement more systematic and supportive monitoring mechanisms that contribute to improved teacher performance and school outcomes.
In conclusion, the results recommend that educational leaders prioritize resource allocation as a key strategy to enhance the monitoring mechanism of teachers, thereby promoting accountability, professional growth, and overall instructional quality in public elementary schools.
This finding aligns with the study of Pak et al. (2020), who emphasized that specific domains of resource distribution, such as curriculum provision, staff development, and community engagement, play a critical role in strengthening teachers’ monitoring mechanisms. Their research highlights that when resources are strategically allocated across these domains, teachers are better equipped to supervise student progress and implement effective instructional adjustments. Similarly, Olaifa et al. (2024) found that well-maintained facilities and a supportive environment contribute significantly to the consistency and effectiveness of teacher monitoring practices. The integration of community-building efforts further enhances collaborative monitoring and shared responsibility for student outcomes. These domains collectively empower teachers to maintain a structured and responsive classroom atmosphere, as supported by the work of Todorova (2024), who revealed that comprehensive resource distribution fosters more accurate tracking, timely feedback, and improved student engagement.
 5. CONCLUSIONS
Based on the findings of the study, the following conclusions were drawn:
Firstly, the level of resources distribution in public elementary schools is high, indicating that essential educational resources such as curriculum materials, staff development opportunities, maintenance, community building initiatives, and conducive environments are adequately provided to support teaching and learning processes.
Secondly, the level of monitoring mechanism among teachers is also high, which suggests that schools have established effective systems and procedures to regularly assess and support teacher performance, although some areas such as learning and relevance show moderate levels that may benefit from further enhancement.
Thirdly, a significant positive relationship was found between resources distribution and the monitoring mechanism of teachers. This indicates that the more effectively resources are allocated and managed, the stronger and more efficient the monitoring practices become within schools.
Lastly, the domains of resources distribution significantly influence the monitoring mechanism of teachers. This implies that improving resource allocation in areas such as curriculum, staff development, and community support can enhance the quality and effectiveness of monitoring systems, which in turn promotes better teacher performance and student outcomes.
6. RECOMMENDATIONS

Based on the findings and conclusions of the study, the following recommendations are proposed:
Firstly, given the high level of resources distribution observed in public elementary schools, school administrators should continue to ensure the equitable and sufficient provision of educational materials, staff development programs, facility maintenance, and community-building activities. Regular assessments of resource needs and allocation processes are recommended to maintain and improve support for teaching and learning.
Secondly, since the monitoring mechanism of teachers was found to be generally high but with some moderate areas, school leaders and supervisors are encouraged to enhance monitoring practices by focusing more on teacher learning and the relevance of feedback to instructional improvement. Providing targeted professional development and constructive coaching can help strengthen these domains.
Thirdly, in light of the significant positive relationship between resources distribution and monitoring mechanisms, educational stakeholders should recognize the critical role of resource availability in enabling effective teacher supervision and support. Prioritizing budget allocation and resource management can enhance the overall monitoring system.
Fourthly, given that resources distribution significantly influences the monitoring mechanism of teachers, school administrators and policy makers should integrate resource planning with teacher evaluation frameworks. This holistic approach will ensure that monitoring practices are adequately supported by the necessary materials, infrastructure, and professional development opportunities.
Lastly, future researchers may explore additional factors that affect the interplay between resources and teacher monitoring, such as leadership styles, teacher motivation, or school culture. Longitudinal studies could also be conducted to examine how improvements in resource distribution and monitoring mechanisms impact teacher performance and student learning outcomes over time.

Consent (where ever applicable)

This study was conducted in full compliance with established ethical standards to protect the rights, dignity, and well-being of all participants. Before beginning data collection, the researcher secured all necessary approvals, including an endorsement from the Dean of the Graduate School of Rizal Memorial Colleges and clearance from the institution’s Ethics Review Committee. The ethical procedures adhered to the framework of Pregoner et al. (2025), which represents best practices in conducting research involving human participants in educational contexts. Participation in the study was entirely voluntary. The respondents—public elementary school teachers, were thoroughly informed about the study’s purpose, objectives, and scope related to chastisement stratagems and social glitches. They were also advised of their right to refuse participation or withdraw at any time without penalty. Informed consent was obtained prior to their involvement. To ensure confidentiality and privacy, no personally identifiable information was requested or recorded. All data collected through the survey instruments were treated with strict confidentiality and used exclusively for academic and research purposes. These ethical safeguards ensured that the study was conducted with integrity, transparency, and a firm commitment to protecting the rights and welfare of all participants.
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