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ABSTRACT 

	This study aimed to determine the significant relationship between institutional politics and educational authenticity among 141 public elementary school teachers. A descriptive-correlational research design was employed, utilizing structured survey questionnaires to gather data. The results were analyzed using mean, standard deviation (SD), Pearson product-moment correlation, and multiple linear regression analyses. Findings revealed that both institutional politics and educational authenticity were rated at very high levels. Correlation analysis indicated a significant positive relationship between institutional politics and educational authenticity. Moreover, multiple regression analysis showed that power and authority structures, decision-making processes, and teacher-administrator relationships significantly influenced educational authenticity, while resource allocation did not show a significant influence. Based on these findings, it is recommended that school administrators promote inclusive governance, support teacher engagement in decision-making, and foster strong professional relationships to enhance the authenticity of educational practices.
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1. INTRODUCTION

One of the growing concerns in today’s education system is the erosion of educational authenticity among teachers, particularly in public schools. Educational authenticity refers to teachers’ ability to stay true to their professional values, instructional integrity, and learner-centered practices. However, this authenticity is increasingly challenged by bureaucratic pressures, rigid policies, and organizational constraints that often compel teachers to compromise their pedagogical principles (Anderson, 2021). As teachers struggle to meet externally imposed expectations, their sense of purpose, motivation, and instructional creativity may decline, ultimately affecting the quality of education delivered in classrooms (Elumalai et al., 2021).

Globally, the problem of diminishing educational authenticity is evident across various educational systems. In the United States, teachers have reported experiencing pressure from standardized testing and performance-based evaluations, which often leads them to teach to the test rather than focus on holistic student learning (Morgan, 2024). In the Spain, Ball (2016) noted that increased managerialism and performativity in schools have undermined teachers’ professional autonomy and authenticity (Parcerisa et al., 2022).  Similarly, in the United States Lamb (2022) found that institutional hierarchies and political dynamics within schools lead to compliance-oriented teaching, stifling authentic and innovative pedagogical practices. These examples reflect a shared global struggle where institutional structures impede the genuine educational mission of teachers.

In the Philippine context, public school teachers also grapple with maintaining educational authenticity amidst growing institutional and political pressures. Teachers are often burdened with non-teaching tasks, compliance reports, and performance-based appraisals that detract from their primary instructional roles (Cimene et al., 2024). Research by Manalang and Garcia (2023) revealed that these bureaucratic demands, coupled with favoritism and politicized leadership within school systems, often lead teachers to feel disempowered and constrained in delivering authentic education. Such challenges not only affect teaching quality but also contribute to teacher burnout and diminished professional satisfaction (Arcilla, 2020).

The interplay between institutional politics and educational authenticity is a critical area of concern. Institutional politics, which include power struggles, favoritism, gatekeeping, and the uneven distribution of opportunities, can significantly shape teachers’ experiences and sense of professional agency (Kaul, 2024). When political influences dominate decision-making in schools, teachers may conform to administrative expectations rather than act according to their educational beliefs. This compromises their ability to teach authentically, limits innovative practices, and undermines their connection with students (Or & Berkovich, 2023). Therefore, understanding how institutional politics affect educational authenticity is vital in creating supportive school environments that uphold professional integrity.

Despite the relevance of these issues, there is a noticeable gap in research that directly examines the relationship between institutional politics and educational authenticity, particularly in the context of Philippine public elementary schools. While previous studies have explored teacher stress, performance demands, and political dynamics in education, few have specifically linked these factors to how teachers sustain—or lose—their authenticity in the classroom. There is limited empirical evidence that maps out which domains of institutional politics most significantly influence educational authenticity and how these interactions manifest in everyday teaching practices.

This study aimed to determine the domains of institutional politics and the level of educational authenticity of teachers in public elementary schools. It also sought to examine the relationship between institutional politics and educational authenticity to provide insights into how school systems can support teachers in maintaining genuine, learner-centered, and value-driven instruction amidst institutional challenges.
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Figure 1:  Conceptual Framework of the Study

1.1 Statement of the Problem

This study aimed to determine the domain of institutional politics  and educational educational authenticity  of teachers  in public elementary schools. Specifically, this study was sought  to achieve the following questions:	
1. What is the level of the institutional politics of teachers in public elementary schools in terms of  power and authority structures, decision-making processes, resource allocation and teacher-administrator relationships?

2. What is the level of the educational authenticity  of teachers  of the teachers in terms of passion and commitment to teaching, reflective practice, empathy and emotional intelligence and building a supportive learning environment?

3. Is there a significant relationship between institutional politics and  educational authenticity  of teachers in public elementary schools?

4. Which domains of Institutional politics significantly influence the educational authenticity  of teachers  in public elementary schools?

1.2 Hypotheses

The null hypotheses were tested at a 0.05 level of significance:

Ho1. There is no significant relationship between institutional politics and  educational authenticity  of teachers in public elementary schools.
Ho2. None of the domains of institutional politics significantly influence the educational authenticity  of teachers  in public elementary schools.


2. methodology

2.1 Research Design

This study employed a  quantitative approach using survey research design, specifically utilizing the correlational survey design . This approach was deemed appropriate as it allowed the researcher to examine the degree of association between institutional politics and the educational authenticity of teachers. According to Baguio and Baguio (2025), two variables may appear related because they are both influenced by a third factor or exhibit a shared pattern of variation. In this study, when factors of institutional politics and indicators of educational authenticity tend to vary together, the presence or level of one may suggest or predict the presence or level of the other. The correlational design  was suitable for understanding how political dynamics within educational institutions are associated with the authenticity of teaching practices in public elementary schools.

2.2 Research Respondents

The respondents were 141 out of 217 teachers from public elementary schools in Caraga District, Division of Davao Oriental, determined using Slovin’s formula with a 95% confidence interval and a 5% margin of error. They evaluated their colleagues through a survey questionnaire that was administered to them. The teachers involved in the study had served at least three years or more in public elementary schools. This study was conducted during the school year 2024–2025.

2.3 Research Instrument

The instruments used in this study were self-constructed survey questionnaires developed to assess the domains of institutional politics and educational authenticity among public elementary school teachers in the Caraga District, Division of Davao Oriental. These instruments were designed by the researcher based on a comprehensive review of existing literature and previous studies on political dynamics within educational institutions and the authenticity of teaching practices. To ensure content relevance and item appropriateness, the initial draft questionnaires underwent face and content validation by a panel of experts in educational leadership, public administration, and curriculum and instruction. Based on their evaluations, necessary revisions were made to enhance the clarity, coherence, and alignment of the items with the study’s objectives.

To confirm the reliability and validity of the instruments, a pilot test was conducted involving 30 public elementary school teachers from a neighboring district within the same division but not included in the main study sample. The instruments demonstrated strong internal consistency, with a Cronbach’s Alpha of 0.917 for the Institutional Politics subscale and 0.885 for the Educational Authenticity subscale.

2.4 Data Gathering Procedure

The data for this study were gathered through the following procedures:
The researcher first secured an endorsement from the Dean of the Graduate School of Rizal Memorial Colleges and obtained ethical clearance from the institution’s Ethics Review Committee to ensure the protection of the rights, dignity, and well-being of all participants. Following these approvals, a formal request letter was submitted to the Office of the Schools Division Superintendent of Davao Oriental. Upon approval, an endorsement letter was issued to the School Heads of the selected public elementary schools in the Caraga District, along with a request for permission to conduct the study in their respective institutions.

After receiving administrative approval, the researcher scheduled a pilot test to evaluate the reliability and validity of the survey instruments developed to measure institutional politics and educational authenticity. The pilot testing included an explanation of the study’s purpose and clear instructions for completing the questionnaire. Based on the feedback from the pilot participants, appropriate revisions were made to improve the instrument’s clarity and alignment with the study's objectives.

Once the instruments were finalized, the validated questionnaires were distributed to the respondents Participation in the study was voluntary, and respondents were assured of confidentiality. The completed questionnaires were personally collected by the researcher. The gathered data were then analysed, and interpreted consistent with the aims of the study.

2.5 Data Analysis

To analyze the data collected and address the research questions of this study, the following statistical tools were employed:
Means were  used to measure the level of institutional politics and the level of educational authenticity among public elementary school teachers. It provided a general overview of the respondents’ perceptions across each item and domain of the variables studied.
Pearson Product Moment Correlation Coefficient (Pearson r)was employed to determine the degree of relationship between institutional politics and educational authenticity. It identified whether a statistically significant linear correlation existed between the two variables.
Multiple Regression Analysis was utilized to assess the extent to which the domains of institutional politics significantly influenced teachers’ educational authenticity. It helped determine which specific aspects of institutional politics served as strong predictors of authentic teaching practices.

3. results and discussion

3.1 Level of Institutional Politics among Public Elementary School Teachers

Table 1. Level of Institutional Politics among Public Elementary School Teachers

	Domains
	Mean
	SD
	Descriptive Level

	Power and authority structures
	4.70
	0.44
	Very High

	Decision-making processes
	4.68
	0.43
	Very High

	Resource allocation
	4.50
	0.49
	Very High

	Teacher-administrator relationships
	4.55
	0.44
	Very High

	Overall
	4.61
	0.45
	Very High



 Table 1 presents  the level of institutional politics among public elementary school teachers, based on the mean scores and standard deviations. The domain power and authority structures received the highest mean of 4.70, categorized as very high, closely followed by decision-making processes with a mean of 4.68. Resource allocation recorded a mean of 4.50, while teacher-administrator relationships obtained a mean of 4.55, both categorized as very high. The overall mean of 4.61 is described as very high, indicating that teachers consistently perceive a strong presence of institutional politics across all measured domains. The overall standard deviation of 0.45 suggests relatively consistent responses, with most perceptions clustered closely around the mean.

This finding implies that public elementary school teachers are highly aware of and actively engaged in various dimensions of institutional politics that influence their professional practice. The high rating for power and authority structures reflects teachers’ recognition of their important roles in shaping classroom environments and school policies. Similarly, the strong scores in decision-making processes demonstrate teachers’ involvement in critical decisions affecting instruction and student outcomes. The very high means for resource allocation and teacher-administrator relationships highlight teachers’ appreciation for equitable resource distribution and collaborative working dynamics with school leaders. Collectively, these domains create a framework that supports teacher empowerment, professional growth, and ultimately, improved student learning experiences.

This finding supports the study of Bulterman-Bos (2022), who emphasized that clear power and authority structures empower teachers to effectively manage classrooms and advocate for student needs. He further argued that such structures foster professional confidence and instructional autonomy, which are essential for teacher effectiveness. Similarly, Worth and Van den Brande (2020) found that teacher participation in decision-making processes increases professional autonomy and job satisfaction. They also noted that involving teachers in decisions promotes a sense of ownership and accountability towards student learning outcomes. Moreover, Pañares (2024) underscored the importance of positive teacher-administrator relationships in fostering cooperation and shared goals. Her study concluded that collaborative partnerships between teachers and administrators lead to a more supportive and productive school environment.

3.2 Level of Educational Authenticity among Public Elementary School Teachers

Table 2. Level of Educational Authenticity among Public Elementary School Teachers 

	Domains
	Mean
	SD
	Descriptive Level

	Reflective practice
	4.76
	0.37
	Very High

	Passion and commitment to teaching
	4.68
	0.42
	Very High

	Building a supportive learning environment
	4.60
	0.42
	Very High

	Empathy and emotional intelligence
	4.48
	0.46
	Very High

	Overall
	4.63
	0.42
	Very High




Table 2 presents  the level of educational authenticity among public elementary school teachers, based on the mean scores and standard deviations. The domain reflective practice received the highest mean of 4.76, categorized as very high, followed by passion and commitment to teaching with a mean of 4.68. Building a supportive learning environment recorded a mean of 4.60, while empathy and emotional intelligence obtained a mean of 4.48, all categorized as very high. The overall mean of 4.63 is described as very high, indicating that teachers consistently demonstrate strong educational authenticity across all domains. The overall standard deviation of 0.42 suggests relatively consistent responses, with most perceptions closely grouped around the mean.

This finding implies that public elementary school teachers embody key authentic educational qualities that enhance their teaching effectiveness and student engagement. The high rating for reflective practice underscores teachers’ commitment to continuous growth and adapting their methods to meet diverse student needs. Similarly, the strong score for passion and commitment to teaching reflects teachers’ dedication to inspiring students and making learning meaningful. The very high means for building a supportive learning environment and empathy and emotional intelligence highlight teachers’ ability to create safe, inclusive classrooms where students feel valued and understood. Collectively, these domains illustrate a holistic approach to teaching that balances professional growth, emotional connection, and nurturing learning spaces.

This finding supports the study of Velasquez et al. (2023), who emphasized that reflective practice fosters ongoing self-improvement and instructional responsiveness among teachers. He also noted that such reflection enables educators to tailor lessons that address the unique needs of their students. Similarly, Tadjibaeva (2025) found that passion and commitment in teaching motivate educators to engage deeply with students, making lessons more relatable and inspiring. Passionate teachers contribute to a dynamic learning atmosphere that promotes curiosity and persistence. Moreover, Burdick and Corr (2024) highlighted the importance of empathy and emotional intelligence in building trusting teacher-student relationships. Teachers who regulate their emotions and understand student challenges foster safer, more supportive classrooms.


3.3 Significant Relationship Between the Level of Institutional Politics and Educational Authenticity of Public Elementary School Teachers

Table 3.  Significant Relationship Between the Level of Institutional Politics and Educational Authenticity of Public Elementary School Teachers

	Variables
	Mean
	SD
	R
	R²

	Degree of Relationship
	p-value
	Decision

	Institutional Politics
	4.60
	0.46
	
	
	
	
	

	
	
	
	0.842
	0.709
	High
	0.000
	Reject Ho1

	Educational Authenticity
	4.63
	0.42
	
	
	
	
	



Presented in Table 3 is the correlation analysis between the level of institutional politics and educational authenticity among public elementary school teachers. The relationship between these two variables shows a correlation coefficient (r) of 0.842 with a p-value of 0.000, which is less than the 0.05 significance level. This indicates a high and statistically significant positive relationship between institutional politics and educational authenticity. The coefficient of determination (R²) of 0.709 suggests that approximately 70.9% of the variation in educational authenticity can be explained by the level of institutional politics. Since the p-value is less than 0.05, the null hypothesis (Ho1) is rejected, supporting the claim that there is a significant relationship between the level of institutional politics and educational authenticity.

This finding suggests that teachers who navigate institutional politics effectively are more likely to exhibit higher levels of educational authenticity in their professional roles. The strong positive relationship highlights the importance of understanding and engaging with school power structures, decision-making, resource allocation, and teacher-administrator relationships in fostering authentic teaching practices. Encouraging constructive institutional politics may thus enhance teachers’ commitment, reflective practice, empathy, and supportive learning environments, contributing to overall teaching excellence.

This finding echoes the study of Gullo and Beachum (2020), who emphasized that institutional politics play a critical role in shaping teachers’ professional authenticity and effectiveness. Their research demonstrated that navigating power dynamics and decision-making processes equips teachers to better align their values and practices with educational goals. Similarly, Orth (2025) found that effective resource allocation and strong teacher-administrator relationships foster environments where teachers feel supported and motivated to reflect on and improve their teaching. Such supportive institutional environments enhance teachers’ empathy and their ability to create nurturing learning spaces. Furthermore, Low et al. (2022) argued that institutional politics, when positively managed, contribute to teachers’ passion and commitment by facilitating collaboration and professional growth opportunities. They further noted that engagement in institutional politics encourages teachers to be more adaptive and resilient, essential traits for authentic teaching in diverse classrooms.

3.4. Significant Influence of the Domains in the Level of Institutional Politics on Educational Authenticity of Public Elementary School Teachers

Table 4. Significant Influence of the Domains in the Level of Institutional Politics on Educational Authenticity of Public Elementary School Teachers

	Domains
	B
	BE
	Beta
	t-stat
	p-value
	Decision

	
	
	
	
	
	
	

	Constant
	0.782
	0.141
	
	5.544
	0.000
	Significant

	Power and Authority Structures
	0.311
	0.056
	0.342
	5.542
	0.000
	Significant

	Decision-Making Processes
	0.298
	0.060
	0.311
	4.994
	0.000
	Significant

	Resource Allocation
	0.062
	0.045
	0.078
	1.364
	0.174
	Not Significant

	Teacher-Administrator Relationships
	0.279
	0.058
	0.299
	4.812
	0.000
	Significant

	
	
	
	
	
	
	

	Regression Model

	Educational Authenticity = 0.782 + 0.311 (Power and Authority Structures) + 0.298 (Decision-Making Processes) + 0.279 (Teacher-Administrator Relationships)


	R = 0.901; R² = 0.812; F = 152.184; p-value = 0.000




Presented in Table 4 is the regression analysis examining the significant influence of the domains in the level of institutional politics, namely power and authority structures, decision-making processes, resource allocation, and teacher-administrator relationships on educational authenticity of public elementary school teachers. The regression model reveals that three domains—power and authority structures, decision-making processes, and teacher-administrator relationships, significantly contribute to educational authenticity, while resource allocation does not show a significant effect.
Among the significant predictors, power and authority structures have the strongest impact on educational authenticity (B = 0.311, Beta = 0.342, t = 5.542, p = 0.000), indicating that well-structured authority systems help foster genuine teaching behaviors and ethical professional practices. Decision-making processes also show a significant positive influence (B = 0.298, Beta = 0.311, t = 4.994, p = 0.000), suggesting that involving teachers in school decisions enhances their authenticity and professional commitment. Teacher-administrator relationships contribute significantly as well (B = 0.279, Beta = 0.299, t = 4.812, p = 0.000), reflecting the importance of supportive and collegial leadership in promoting authentic teaching. However, resource allocation was found not to have a significant effect (B = 0.062, Beta = 0.078, t = 1.364, p = 0.174).
The regression equation is as follows: Educational Authenticity = 0.782 + 0.311 (Power and Authority Structures) + 0.298 (Decision-Making Processes) + 0.279 (Teacher-Administrator Relationships). The model explains 81.2% of the variance in Educational Authenticity (R² = 0.812), with an F-value of 152.184 and a p-value of 0.000, indicating that the overall model is statistically significant.
This implies that enhancing power structures, inclusive decision-making, and teacher-administrator collaboration significantly boosts educational authenticity. Although resource allocation is important, it did not exhibit a strong direct influence in this context, suggesting the need for further inquiry into how resources are perceived and utilized by teachers.
This finding aligns with the research of Zeichner (2020), who emphasized that school environments with clear authority structures and collaborative leadership foster teacher authenticity and morale. Teachers thrive in systems where power is clearly defined and respectfully exercised. Similarly, Najjarpour and Salimi (2024) found that decision-making inclusivity enhances teachers' sense of ownership and integrity in professional practice. His research revealed that when teachers are part of key decisions, they are more reflective, ethical, and student-centered in their teaching. In addition, Otto (2022) concluded that strong teacher-administrator relationships cultivate trust and emotional safety, leading to more authentic classroom interactions. Positive administrative support motivates teachers to maintain high emotional intelligence and student empathy.

5. CONCLUSIONS
Based on the findings of the study, the following conclusions were drawn:
Firstly, the level of institutional politics among public elementary school teachers is always observed. Teachers consistently recognize the existence of strong power and authority structures, participatory decision-making processes, equitable resource management, and constructive teacher-administrator relationships. This signifies that institutional political processes are actively experienced within the school system, shaping a highly involved and responsive teaching environment.
Secondly, the level of educational authenticity among public elementary school teachers is always observed. Educators consistently exhibit practices that are learner-centered, values-oriented, and aligned with real-world contexts. This highlights their strong commitment to fostering meaningful, reflective, and authentic learning experiences for students.
Thirdly, a significant relationship between institutional politics and educational authenticity is observed. This implies that teachers who operate within a school environment that values inclusive governance, shared power, and strong professional relationships are more likely to demonstrate authentic teaching practices. Institutional politics positively shape the pedagogical approaches of teachers.
Finally, among the domains of institutional politics, power and authority structures, decision-making processes, and teacher-administrator relationships significantly influence educational authenticity, while resource allocation shows no significant impact. This underscores the importance of empowering structures, participatory decisions, and professional collaboration in cultivating authentic education. The findings emphasize the need to enhance these areas to support teachers in delivering meaningful and effective instruction.

6. RECOMMENDATIONS
Based on the findings and conclusions of this study, the following recommendations are proposed:
Firstly, considering the very high level of institutional politics observed among public elementary school teachers, it is recommended that school administrators maintain and enhance inclusive governance structures that uphold strong power and authority frameworks, collaborative decision-making processes, and positive teacher-administrator relationships. This can be achieved by offering regular capacity-building programs on leadership dynamics, participatory school management, and professional communication. Administrators should also establish clear guidelines that promote shared governance and recognize teacher input in school operations. Teachers, on their part, are encouraged to actively participate in school committees, voice their insights during consultations, and contribute to building a transparent and collaborative school environment.
Secondly, given the very high level of educational authenticity demonstrated by public elementary school teachers, school leaders should continue to promote teaching practices that are reflective, learner-centered, and contextually grounded. This includes supporting curriculum innovations, experiential learning opportunities, and values-based instruction. Schools may provide training programs focused on pedagogical authenticity, encourage lesson study groups, and integrate real-world applications into teaching plans. Teachers should sustain these practices by designing relevant and engaging learning experiences that empower learners to think critically and act responsibly.
Thirdly, since a significant relationship exists between institutional politics and educational authenticity, it is advisable for school leaders to recognize the influence of governance structures on teaching practices. By fostering open communication, fair authority distribution, and inclusive decision-making, schools can create environments that encourage authentic instruction. Collaborative planning sessions and feedback loops between administration and teachers may be institutionalized to align organizational processes with instructional goals. Promoting trust and mutual respect across all levels of school governance will help reinforce educational authenticity.
Finally, as power and authority structures, decision-making processes, and teacher-administrator relationships significantly influence educational authenticity, these domains should be prioritized in school leadership frameworks, teacher development programs, and policy-making efforts. Although resource allocation did not show a significant effect, it should still be managed equitably and transparently to support overall institutional efficiency. Schools may explore ways to strengthen leadership training, enhance participatory governance, and cultivate professional collegiality. Furthermore, future researchers are encouraged to examine other possible contributors to educational authenticity, such as school culture, teacher motivation, and instructional autonomy, to provide a broader understanding of how institutional contexts shape teaching quality.
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