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ABSTRACT 

	This study aimed to examine the significant relationship between goal orientation towards teaching and teacher immediacy among public elementary school teachers in Carmen District, Division of Davao del Norte. A descriptive-correlational research design was utilized, involving a total of 132 public elementary school teachers selected through stratified sampling. Standardized questionnaires were administered through face-to-face surveys, and data were analyzed using mean, standard deviation, Pearson product-moment correlation, and multiple linear regression analyses. The findings revealed that both goal orientation towards teaching (M = 4.37) and teacher immediacy (M = 4.36) were rated as very high. A significant positive relationship was observed between goal orientation towards teaching and teacher immediacy (r = 0.65, p = 0.000), indicating that as teachers’ goal orientation increases, so does their immediacy behavior. Furthermore, regression analysis showed that specific domains of goal orientation significantly influence teacher immediacy (r = 0.65, p = 0.000). In light of these results, it is recommended that school administrators invest in targeted professional development programs that foster goal-directed teaching behaviors and immediacy strategies. Such efforts are expected to enhance classroom communication, boost student engagement, and ultimately improve learning outcomes.
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1. INTRODUCTION

Teacher immediacy, which refers to verbal and nonverbal behaviors that reduce the perceived distance between teachers and students, plays a crucial role in effective teaching and learning. Low teacher immediacy negatively impacts student engagement, motivation, and overall academic performance, as students may feel disconnected from their instructors. Research indicates that when teachers exhibit minimal immediacy behaviors, such as a lack of eye contact, limited positive reinforcement, and reduced classroom interactions, students tend to demonstrate lower levels of participation and satisfaction in learning environments.

Globally, low teacher immediacy has been recognized as a persistent challenge across various educational systems. Research in China highlighted how teachers’ failure to establish an immediate presence in the classroom can lead to reduced student retention, lower academic achievement, and increased classroom anxiety (Juma et al., 2022). In particular, studies in Brazil and the United States have shown that students who perceive their teachers as distant and disengaged are more likely to experience difficulties in learning, decreased self-efficacy, and diminished motivation (Foutz et al., 2021; Parente, 2024). 

In the Philippines, low teacher immediacy continues to be a pressing issue. Many Filipino teachers in Leyte struggle to implement immediacy behaviors due to time constraints, administrative responsibilities, and traditional lecture-based teaching approaches (Xia et al., 2024). Furthermore, in Batangas, the challenge of ensuring quality teacher-student interactions is exacerbated by the lack of professional development programs focused on effective communication strategies (Bañez et al., 2024). This situation ultimately affects student learning outcomes, as limited teacher immediacy contributes to disengagement, absenteeism, and poor academic performance (Yuan, 2024).

In Carmen District, Division of Davao Del Norte, the issue of low teacher immediacy among educators remains largely unaddressed. Public schools in Carmen District, Division of Davao Del Norte face similar challenges, with teachers handling large numbers of students and balancing multiple responsibilities (Quines & Relacion, 2022). While some efforts have been made to improve teacher training and instructional strategies, there is limited research exploring the extent of low teacher immediacy in Davao City’s educational institutions (Lumen, 2024). 

Goal orientation in teaching, which refers to teachers’ motivations and approaches toward instructional delivery, significantly influences their immediacy behaviors (Iaconelli & Anderman, 2021). Teachers who adopt a mastery-oriented approach, focusing on student learning and engagement, are more likely to exhibit high levels of immediacy, using expressive communication and fostering supportive classroom environments (Liu, 2021). In contrast, teachers with a performance-oriented goal, prioritizing measurable outcomes over student interaction, may demonstrate lower immediacy by maintaining a more rigid and less engaging teaching style (Kianinezhad, 2023). 

Despite the growing body of research on teacher immediacy, significant gaps remain in understanding its prevalence and impact in specific educational contexts. Notably, no known study on low teacher immediacy has been conducted in Carmen District, Division of Davao Del Norte, Philippines, leaving a gap in localized knowledge on this issue. Additionally, most existing research has focused on secondary and higher education settings, with little emphasis on elementary schools where foundational learning occurs. Furthermore, studies on teacher immediacy in Carmen District, Division of Davao Del Norte context have largely been conducted in private institutions, overlooking the experiences of public school teachers who often face distinct challenges. 

To sustain productivity of teachers, this study aims to determine the relationship between goal orientation towards teaching and teacher immediacy among teachers. Given the pressing concerns regarding student engagement and learning effectiveness, this research is urgently needed to provide insights into how educators’ motivations and teaching approaches influence their classroom interactions. By addressing this issue, the study contributes to the broader goal of enhancing instructional quality, particularly in public elementary schools in Carmen District, Division of Davao Del Norte. The findings of this research will be valuable for educators, school administrators, and policymakers in developing professional development programs that promote immediacy behaviors, ultimately improving the educational experiences of students in the region.
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Figure 1:  Conceptual Framework of the Study

1.1 Statement of the Problem

[bookmark: _GoBack]This study aimed to determine the significant relationship between goal orientation towards teaching and teacher immediacy in public elementary schools in Carmen District, Division of Davao Del Norte. Specifically, it sought to answer the following questions:

1. What is the extent of the goal orientation towards teaching of public elementary school teachers in terms of:
1.1 learning;
1.2 proving; and
1.3 avoiding?

2. What is the extent of teacher immediacy in public elementary schools in terms of:
2.1 instructional immediacy;
2.2 relational immediacy; and   
2.3 relational immediacy?

3. Is there a significant relationship between goal orientation towards teaching and teacher immediacy in public elementary schools?

4. Which domains of goal orientation towards teaching significantly influence teacher immediacy in public elementary schools in Carmen District, Division of Davao Del Norte?

1.2 Hypotheses

Ho1: There is no significant relationship between goal orientation towards teaching and teacher immediacy in public elementary schools.
Ho2: The domains of goal orientation towards teaching do not significantly influence teacher immediacy in public elementary schools.

2. methodology


2.1 Research Design

The study  employed a quantitative research design, specifically utilized a descriptive correlational approach. Quantitative research involved the systematic collection of numerical data, with statistical, mathematical, or computational techniques to ensure objective, accurate, and measurable results (Mohajan, 2020). To achieved reliable findings, the study used standardized and controlled data collection methods, such as surveys, to quantify variables and test hypotheses (Mellinger & Hanson, 2020).

Additionally, the research follows a non-experimental framework, which focused on observing and analyzed naturally occurring relationships between variables (LaVigne-Jones, 2023). Unlike experimental research, which manipulates variables to explored cause-and-effect relationships, non-experimental research aimed to understand and described relationships as they naturally unfold in real-world settings (Gamage, 2025).

Furthermore, a descriptive correlational research approach was applied to explore and described the connections between two or more variables without altering them. The primary goal of this approached was to identify and understand patterns, relationships, or associations between variables (Mertler et al., 2021). Unlike experimental research, which sought to establish causality by manipulating conditions, descriptive correlational research focused on measuring the strength and direction of relationships as they naturally occur (Devi et al., 2022).

In the context of this study, the descriptive-correlational research design was considered appropriate as it aimed to describe the extent of goal orientation towards teaching and teacher immediacy. Additionally, the study sought to determine the significant relationship between goal orientation towards teaching and teacher immediacy in public elementary schools.

2.2 Research Respondents

The study included a total of 132 out of 210 public elementary school teachers. The inclusion criteria were as follows: first, the teacher must be currently employed at a public elementary school within Carmen District, Division of Davao Del Norte during the 2024-2025 school year. Second, the teacher had at least one year of teaching experience in any subject. Teachers who did not meet these criteria were excluded. Specifically, those not employed in a public elementary school within Carmen District, Division of Davao Del Norte during the 2023-2024 school year, those with less than a year of teaching experience, and teachers on temporary leave or undergoing administrative actions were excluded, as they might not accurately represent regular teaching experiences. Additionally, school administrators and guidance counselors, who do not directly teach elementary subjects, were also excluded.

The study used a simple random sampling technique, which according to Demir (2022), it ensures that every member of the population had an equal and unbiased chance of being selected. Each teacher in the population was assigned a unique number, and the sample were drawn through a random lottery method after compiling a list of eligible teachers. This approach ensured a thorough and unbiased examination of the teachers in Carmen District, Division of Davao Del Norte, maintaining consistency based on the inclusion criteria. It also ensured that the sample accurately represented the larger teacher population, providing a reliable foundation for analyzing the study’s variables.

2.3 Research Instrument

To assessed the relationship between goal orientation towards teaching and teacher immediacy, an adapted survey questionnaire was utilized. The questionnaire for this study is divided into two main sections: The Goal orientation towards teaching Scale and the Teacher Immediacy Scale. An expert review panel of three individuals were tasked with reviewing the survey to ensured its content validity. These experts provided feedback on the clarity, readability, and relevance of the items, offering written comments on any concerns raised in the issues table included in the expert review packet. A pilot survey was conducted involving 30 teachers to assess the face validity of the items and their logical ordering. This pilot survey also helped identify any overrepresented or omitted items in the data collection process. Based on the expert review and the pilot survey results, revisions were made to the questionnaire. Additionally, the pilot survey process was used to evaluate the reliability of the instrument. The Cronbach alpha coefficient was applied to measure the consistency of scores, with a threshold of 0.7 or higher indicating that the research instrument was deemed reliable.

The first part of the questionnaire was based on the Goal Orientation towards Teaching Scale by Kucsera et al. (2011), as cited in Kalali Sani et al. (2021). The scale includes items that focused on evaluating various dimensions of goal orientation towards teaching including learning, proving and avoiding. Its overall Cronbach’s alpha coefficient is 0.720, which supported the reliability of the questionnaire for measuring the variable of goal orientation towards teaching. In this study, the goal orientation towards teaching scale demonstrated good reliability, with a Cronbach’s alpha value of 0.896..

The second part of the questionnaire was developed by Zhang et al. (2006), as cited in Borkowska (2022), to assessed the teacher immediacy. The Teacher Immediacy Scale assessed instructional, relational, and personal immediacy. The overall Cronbach’s alpha coefficient for the scale is 0.770, indicating that the questionnaire is reliable for measuring the teacher immediacy. Additionally, the teacher immediacy questionnaire demonstrates excellent reliability in this study, with a Cronbach’s alpha value of 0.904.

2.4 Data Gathering Procedure

In order to collect data for this study, the researcher went through the following processes and procedures:
The data collection procedure for this study were carried out in a systematic manner to ensure ethical adherence and obtain the necessary approvals. Initially, formal permission was requested from the Dean of the Graduate School. Once granted, the request was forwarded to the School's Division Superintendent for further evaluation. This step-by-step approval process ensures that all institutional and educational guidelines were followed.
The next phase involved gathering data by creating and distributing survey questionnaires that were thoughtfully designed to meet the study's objectives. Coordination with school officials ensures the smooth distribution of the surveys to public school teachers, along with a clear explanation of the study's purpose. During the data collection phase, the confidentiality and anonymity of participants were prioritized to encourage candid responses.
After data collection, the retrieval process involved carefully organizing and analyzing the collected information. The completed questionnaires were counted, and responses are systematically recorded for statistical evaluation using statistical tools such as mean, standard deviation, correlation analysis and multiple linear regression analysis.
2.5 Data Analysis

In analyzing and interpreting the data gathered for this study, the following statistical tools were utilized:
Mean was used to assess the extent of goal orientation towards teaching and the teacher immediacy in public elementary school.
Pearson r-moment correlation analysis was applied to examine the strength and direction of the relationship between goal orientation towards teaching and the teacher immediacy in public elementary school.
Multiple linear regression analysis was employed to identify which domains of goal orientation towards teaching significantly influence the teacher immediacy in public elementary school.

3. results and discussion

3.1 Extent of Goal Orientation Towards Teaching of Teachers in Public Elementary Schools

Table 1. Extent of Goal Orientation Towards Teaching of Teachers in Public Elementary Schools

	Indicators
	SD
	Mean
	Descriptive Level

	Learning
	0.80
	4.38
	Very Extensive

	Proving
	0.75
	4.37
	Very Extensive

	Avoiding
	0.82
	4.35
	Very Extensive

	Overall
	0.70
	4.37
	Very Extensive



Presented in Table 1 is the summary of indicators in the extent of goal orientation towards teaching among teachers in public elementary schools, including learning, proving, and avoiding, based on the mean scores and standard deviations. The indicator learning has the highest mean of 4.38, categorized as "very extensive." This is followed by proving with a mean of 4.37 and avoiding received a mean of 4.35, all categorized as "very extensive." The overall mean of 4.37 is described as "very extensive," indicating that teachers demonstrate a very high level of engagement in goal orientation towards teaching across these indicators.

This suggests that teachers are highly committed to their professional growth and improvement. They actively seek opportunities for learning, value feedback from others, and aim to refine their teaching practices. Teachers also show a strong desire to prove their teaching effectiveness and seek recognition, while still striving to avoid mistakes by sticking to familiar methods when necessary.

The overall standard deviation of 0.70 indicates that the ratings were relatively consistent, with responses clustering closely around the mean.

This finding supports the work of Meng (2023), who suggested that a strong goal orientation towards teaching encourages teachers to strive for excellence and improvement in their practices consistently. Similarly, Liu et al. (2023) emphasized that teachers with a strong goal orientation are motivated by their sense of self-efficacy and are more likely to seek challenges and persist in enhancing their teaching methods. Furthermore, Zhang et al. (2021) highlighted that teachers with a strong goal orientation towards teaching foster intrinsic motivation, which allows them to maintain a high level of engagement in their professional development.

3.2 Extent of Teacher Immediacy in Public Elementary Schools

Table 2. Extent of Teacher Immediacy in Public Elementary Schools

	Indicators
	SD
	Mean

	Descriptive Level

	Instructional Immediacy
	0.76
	4.32
	Very Extensive

	Relational Immediacy
	0.82
	4.37
	Very Extensive

	Personal Immediacy
	0.80
	4.38
	Very Extensive

	Overall
	0.73
	4.36
	Very Extensive



Presented in Table 2 is the summary of indicators in the extent of teacher immediacy among teachers in public elementary schools, including instructional immediacy, relational immediacy, and personal immediacy, based on the mean scores and standard deviations. The indicator personal immediacy has the highest mean of 4.38, categorized as "very extensive." This is followed by relational immediacy with a mean of 4.37, and instructional immediacy received a mean of 4.32, all categorized as "very extensive." The overall mean of 4.36 is described as "very extensive," indicating that teachers demonstrate a very high level of engagement in teacher immediacy across these indicators.

This suggests that teachers are highly proficient in creating an approachable, respectful, and engaging classroom environment. They excel in relational aspects, establishing strong connections with students and ensuring a positive and respectful atmosphere. Teachers also demonstrate a high level of instructional immediacy, showing strong commitment to their teaching practices and actively engaging with students to foster a productive learning environment.

The overall standard deviation of 0.73 indicates that the ratings were relatively consistent, with responses clustering closely around the mean.

This finding reinforces the work of Yuan (2024), who highlighted that strong teacher immediacy positively influences student motivation and engagement by fostering closer teacher-student relationships. When teachers exhibit warmth, approachability, and responsiveness, they create an environment where students feel valued and more willing to participate. Similarly, Liu (2021) emphasized that teacher immediacy enhances student learning by making the classroom more inviting and reducing psychological distance. Moreover, Napier (2021) found that teachers who exhibit high levels of immediacy help students feel more comfortable, increasing both academic success and student satisfaction.

3.3 Relationship Between Goal Orientation Towards Teaching and Teacher Immediacy in Public Elementary Schools

Table 3. Significant Relationship Between Goal Orientation Towards Teaching and Teacher Immediacy in Public Elementary Schools

	Variables
	Mean
	SD
	R
	R²

	Degree of Relationship
	p-value
	Decision

	Goal Orientation Towards Teaching
	4.37
	0.70
	
	
	
	
	

	
	
	
	0.65
	0.42
	High
	0.000
	Reject Ho1

	Teacher Immediacy
	4.36
	0.73
	
	
	
	
	



Presented in Table 3 is the correlation analysis between goal orientation towards teaching and teacher immediacy among public elementary school teachers. The relationship between goal orientation towards teaching and teacher immediacy has a correlation coefficient of 0.65 with a p-value of 0.000, which is less than the 0.05 significance level.

This indicates a high and statistically significant positive relationship between goal orientation towards teaching and teacher immediacy. The R² value of 0.42 suggests that approximately 42% of the variation in teacher immediacy can be explained by goal orientation towards teaching. Given that the p-value is less than 0.05, the null hypothesis (Ho1) is rejected, supporting the claim that goal orientation towards teaching is significantly related to teacher immediacy.

This suggests that teachers who demonstrate a strong goal orientation towards teaching are more likely to exhibit high levels of teacher immediacy. Teachers who prioritize continuous improvement and seek recognition for their teaching are more likely to create an environment where their presence is engaging, approachable, and supportive. This relationship highlights the importance of teachers' intrinsic motivation to improve their teaching practices in fostering closer, more meaningful relationships with students, thus enhancing the overall learning experience.

This finding is consistent with the research conducted by Özdaş (2022), who emphasized the significant relationship between goal orientation towards teaching and teacher immediacy. Teachers with strong goal orientation towards teaching, whether focusing on learning, proving, or avoiding, tend to exhibit high levels of teacher immediacy. Similarly, Xie and Derakhshan (2021) noted that teachers who maintain clear goals for their teaching effectiveness are more likely to engage in behaviors that enhance their instructional and relational immediacy, building stronger connections with students. Additionally, Smith et al. (2022) found that teachers who exhibit goal-oriented behaviors, such as seeking feedback and improving their methods, are better able to establish a positive and supportive classroom environment, thus promoting a higher level of teacher immediacy.

3.4. Domains of the Goal Orientation Towards Teaching that Significantly Influence Teacher Immediacy in Public Elementary Schools

Table 4. Domains of the Goal Orientation Towards Teaching that Significantly Influence Teacher Immediacy in Public Elementary Schools

	Domains
	B
	BE
	Beta
	t-stat
	p-value
	Decision

	Constant
	3.10
	0.65
	
	6.18
	0.000
	Significant

	Learning
	0.74
	0.60
	0.66
	5.58
	0.000
	Significant

	Proving
	0.72
	0.65
	0.64
	5.39
	0.000
	Significant

	Avoiding
	0.68
	0.62
	0.70
	5.74
	0.000
	Significant

	
	
	
	
	
	
	

	Regression Model

	Teacher Immediacy =3.10 + 0.74 (Learning) + 0.72 (Proving) + 0.68 (Avoiding) 


	R=0.65; R²=0.422; F=64.78; p-value=0.000



Presented in Table 4 is the regression analysis of how different domains of goal orientation towards teaching—learning, proving, and avoiding—significantly influence teacher immediacy among public elementary school teachers. The regression model reveals that all three domains positively contribute to teacher immediacy. Specifically, the domain of learning (Beta of 0.74) has the strongest influence on teacher immediacy, followed by proving (Beta of 0.72) and avoiding (Beta of 0.68). The t-statistics for each domain (5.58 for learning, 5.39 for proving, and 5.74 for avoiding) and the p-values (all 0.000) confirm that these influences are statistically significant.
The regression equation, teacher immediacy = 3.10 + 0.74 (learning) + 0.72 (proving) + 0.68 (avoiding), reveals that the overall model explains 42.2% of the variance in teacher immediacy (R² = 0.422). Additionally, the model's F-value of 64.78 and its p-value of 0.000 indicate that the model is statistically significant.
In conclusion, these results highlight that the domains of goal orientation towards teaching—learning, proving, and avoiding play a crucial role in influencing teacher immediacy. Teachers who demonstrate strong goal orientation towards these domains are more likely to exhibit higher levels of teacher immediacy. This suggests that fostering these goal orientations can enhance teachers' ability to engage and connect with their students, ultimately leading to a more effective and supportive learning environment.
This finding aligns with the research of Hagenauer et al. (2023), who emphasized the significant influence of goal orientation towards teaching on teacher immediacy. Their study found that domains such as learning, proving, and avoiding strongly impact how teachers engage with their students and foster meaningful connections. Similarly, research by Määttä et al. (2021) demonstrated that teachers who are highly goal-oriented in their teaching practices, whether focused on personal development, peer recognition, or minimizing mistakes, are more likely to display higher levels of teacher immediacy. Moreover, the work of Avsec (2023) highlighted that teachers who maintain clear, goal-driven approaches in their teaching are better equipped to create a supportive and responsive classroom environment, thus enhancing their ability to connect with students and improve overall teacher immediacy.
5. CONCLUSIONS
Based on the findings of the study, the following conclusions were formulated:
Firstly, the extent of goal orientation towards teaching among teachers is always observed, with teachers showing strong commitment to learning, proving, and avoiding. This suggests that teachers place high importance on continuous improvement, feedback, and minimizing mistakes in their teaching practices, demonstrating a proactive approach to personal and professional development.
Secondly, the extent of teacher immediacy among teachers is always observed, with teachers displaying strong engagement in instructional, relational, and personal immediacy. These findings indicate that teachers prioritize fostering a connection with their students through effective communication, respect, and positive classroom behavior, which enhances the overall teaching and learning experience.
Thirdly, a significant relationship between goal orientation towards teaching and teacher immediacy was observed. This indicates that teachers who are strongly goal-oriented in their teaching are more likely to exhibit high levels of teacher immediacy. These goal orientations and immediacy factors work together to create a dynamic classroom environment that promotes student engagement, learning, and development.
Finally, the domains of goal orientation towards teaching significantly influence teacher immediacy. This highlights the importance of teachers' dedication to their professional growth and the impact of their teaching practices on fostering strong, meaningful relationships with students. Teachers who focus on learning, proving, and avoiding are better equipped to create an engaging and supportive classroom atmosphere, ultimately benefiting both their teaching effectiveness and students' educational outcomes.
The findings of this study, which demonstrate that mastery goal orientation and teacher immediacy are interconnected in fostering student motivation, support the theories of Self-Determination Theory (SDT), Achievement Goal Theory, and Social Cognitive Theory.
Self-Determination Theory (SDT), proposed by Deci and Ryan (1985), as cited by Vallerand (2021), emphasizes the critical role of autonomy, competence, and relatedness in motivation. In this study, teachers who adopt a mastery goal orientation tend to create learning environments that nurture student autonomy and competence. Teacher immediacy behaviors, such as maintaining eye contact, using an approachable tone, and providing constructive feedback, help fulfill students' need for relatedness. This, in turn, enhances intrinsic motivation and promotes deeper engagement with the learning process. SDT highlights how teacher immediacy contributes to fostering supportive teacher-student relationships, which are essential for motivating students and facilitating intrinsic learning.
Moreover, Achievement Goal Theory, proposed by Elliot and McGregor (2001), as cited by Durmić (2020), explores how different goal orientations (mastery vs. performance goals) impact student motivation and behavior. Teachers with a mastery goal orientation create a classroom atmosphere that prioritizes effort and understanding over performance outcomes. These teachers often use immediacy behaviors to build trust, promote intellectual risk-taking, and encourage a growth mindset. By showing care for students’ progress and using immediacy to communicate their support, these teachers foster a learning environment that emphasizes effort and mastery, which enhances student motivation and engagement. This theory underscores how teacher immediacy supports the mastery-oriented goals of creating a learning space focused on deep understanding.
Furthermore, Social Cognitive Theory, proposed by Bandura (1986), as cited by Schunk and DiBenedetto (2021), highlights the importance of observational learning and reciprocal interactions between individuals and their environment. Teachers with a mastery goal orientation often model behaviors that emphasize perseverance and self-regulation. Teacher immediacy plays a key role in this process, as teachers use strategies such as providing timely feedback and maintaining positive body language to engage students. These behaviors, which students observe and imitate, encourage effective learning strategies and foster a positive classroom environment. This theory underscores the impact of teacher immediacy on creating an environment where students are motivated to adopt behaviors that contribute to success in mastering content.


6. RECOMMENDATIONS
Based on the findings and conclusions of this study, the following recommendations were proposed:
Firstly, given that teachers exhibit very extensive goal orientation towards teaching, it is recommended that school administrators continue to support and encourage this mindset. Administrators may offer professional development programs focused on strengthening teachers' commitment to learning, proving, and avoiding. Teachers should be encouraged to regularly reflect on their teaching practices and actively seek feedback to further enhance their professional skills. Peer mentorship and collaborative learning groups could provide opportunities for teachers to share best practices and strategies for achieving their teaching goals.
Secondly, recognizing the significant role of teacher immediacy in fostering an effective learning environment, it is recommended that administrators implement initiatives to strengthen instructional, relational, and personal immediacy. Teachers may be provided with training and resources on effective communication and relationship-building techniques, enabling them to create more engaging and supportive classroom environments. Regular workshops on building teacher-student rapport and fostering positive classroom dynamics may further support teachers in enhancing their immediacy.
Thirdly, given the significant relationship between goal orientation towards teaching and teacher immediacy, it is recommended that school administrators design professional development programs that emphasize both aspects. These programs should focus on integrating goal orientation and immediacy into teaching practices to improve overall student engagement and learning outcomes. Administrators can also encourage teachers to set personal goals that align with enhancing their immediacy and teaching effectiveness, thereby promoting a positive and active learning environment.
Finally, considering the impact of goal orientation towards teaching on teacher immediacy, it is recommended that administrators implement targeted initiatives to reinforce this connection. Teachers may benefit from professional development opportunities that focus on setting measurable goals, embracing challenges, and adapting teaching methods based on student needs. Administrators could encourage teachers to reflect on their progress in relation to their teaching goals and provide ongoing support to help them align their teaching practices with their professional aspirations. Future researchers could explore how different teaching strategies and classroom contexts influence the development of goal orientation and teacher immediacy. Additionally, studies could examine the long-term effects of teacher immediacy on student motivation and achievement.


Consent (where ever applicable)

This study was carried out in full alignment with recognized ethical standards to protect the safety, dignity, and well-being of all participants. Before initiating data collection, the researcher obtained all required authorizations, including approval from the Dean of the Graduate School at Rizal Memorial Colleges and ethical clearance from the institution’s Ethics Review Committee. The procedures were guided by the ethical framework proposed by Pregoner et al. (2025), ensuring adherence to current standards for research involving human subjects in educational settings. Participation was completely voluntary, with participants fully informed about the purpose, scope, and their right to refuse or withdraw at any point without penalty. Informed consent was obtained to confirm their understanding and willingness to take part. To maintain privacy, no personally identifiable data was collected, and all responses were kept strictly confidential. The information collected was used solely for academic purposes. These measures ensured the study was conducted with ethical transparency, integrity, and professional accountability.

Disclaimer (Artificial Intelligence)


The author(s) hereby declare that generative AI technologies have been used during the writing and editing of this manuscript. The details of the AI usage are as follows: 

1. Grammarly: Used for grammar and spellchecking, as well as suggestions for improving sentence structure and overall clarity. 
1. Quillbot: Employed for paraphrasing and refining sentence flow to enhance readability and coherence.


References



Avsec, S. (2023). Design thinking to envision more sustainable technology-enhanced teaching for effective knowledge transfer. Sustainability, 15(2), 1163. https://www.mdpi.com/2071-1050/15/2/1163/pdf
Bandura, A. (1986). Social foundations of thought and action. Englewood Cliffs, NJ, 1986(23-28), 2. https://books.google.com/books?hl=en&lr=&id=PdY9o3l5vpYC&oi=fnd&pg=PA94&dq=Bandura&ots=uHfSqU-o9K&sig=GVOYIIO2LFYPhHTNSAP4NArBDOI
Bañez, R. M., Contante, G. G. P., Revadavia, L. A. M. C., & Tan, J. A. M. V. (2024). Metacommunication Versus Conversational Practices of Teaching Personnel at a Constituent Campus of a Southern Tagalog State University, the Philippines: A Study on Manifestation and Their Relationship. Community and Social Development Journal, 25(3), 25-39. https://so05.tci-thaijo.org/index.php/cmruresearch/article/download/268395/183375
Borkowska, A. (2022). The Relationship between Age-advanced Learners’ In-class Willingness to Communicate in English, Intrinsic Motivation, Classroom Environment and Teacher Immediacy—A Pilot Study. Theory and Practice of Second Language Acquisition, 2(8), 1-26. https://www.ceeol.com/search/article-detail?id=1061547
Deci, E. L., & Ryan, R. M. (1985). The general causality orientations scale: Self-determination in personality. Journal of research in personality, 19(2), 109-134. http://sciencedirect.magic.scholar.google.com/20130528/hd5/GPDF1989008000001/00926566/v19i2/0092656685900236/main.pdf
Demir, S. (2022). Comparison of normality tests in terms of sample sizes under different skewness and Kurtosis coefficients. International Journal of Assessment Tools in Education, 9(2), 397-409. https://dergipark.org.tr/en/download/article-file/2365457
Devi, R. A. N. J. I. T. A., Pradhan, S. H. R. I. J. A. N. A., Giri, D. O. M. A., Lepcha, N. A. Z. U. N. G., & Basnet, S. H. A. K. E. E. L. A. (2022). Application of correlational research design in nursing and medical research. Journal of Xi'an Shiyou University, Natural Sciences Edition, 65(11), 60-69. https://www.researchgate.net/profile/Barkha-Devi-2/publication/368958213_APPLICATION_OF_CORRELATIONAL_RESEARCH_DESIGN_IN_NURSING_AND_MEDICAL_RESEARCH/links/6401a0330cf1030a566a0022/APPLICATION-OF-CORRELATIONAL-RESEARCH-DESIGN-IN-NURSING-AND-MEDICAL-RESEARCH.pdf
Durmić, A. (2020). Achievement Goals: Conceptual Models and Results of Researching the Outcomes. Croatian Journal of Education: Hrvatski časopis za odgoj i obrazovanje, 22(1), 115-141. https://hrcak.srce.hr/file/345739
Elliot, A. J., & McGregor, H. A. (2001). A 2× 2 achievement goal framework. Journal of personality and social psychology, 80(3), 501. https://selfdeterminationtheory.org/SDT/documents/2001_ElliotMcGregor.pdf
Foutz, B., Violanti, M., Kelly, S., & Prentiss, S. M. (2021). Teacher immediacy behaviors and students’ public speaking anxiety: More and less helpful than anticipated. Basic Communication Course Annual, 33(1), 13. https://ecommons.udayton.edu/cgi/viewcontent.cgi?article=1630&context=bcca
Gamage, A. N. (2025). Research Design, Philosophy, and Quantitative Approaches in Scientific Research Methodology. Sch J Eng Tech, 2, 91-103. https://www.researchgate.net/profile/Amila-Gamage/publication/389026547_Research_Design_Philosophy_and_Quantitative_Approaches_in_Scientific_Research_Methodology/links/67b0ad04207c0c20fa8add82/Research-Design-Philosophy-and-Quantitative-Approaches-in-Scientific-Research-Methodology.pdf
Hagenauer, G., Muehlbacher, F., & Ivanova, M. (2023). “It’s where learning and teaching begins‒is this relationship”—insights on the teacher-student relationship at university from the teachers’ perspective. Higher Education, 85(4), 819-835. https://link.springer.com/content/pdf/10.1007/s10734-022-00867-z.pdf
Iaconelli, R., & Anderman, E. M. (2021). Classroom goal structures and communication style: The role of teacher immediacy and relevance-making in students’ perceptions of the classroom. Social Psychology of Education, 24(1), 37-58. https://drive.google.com/file/d/18gOmAUndAS1RB9XIi-tT9PMaNbr2Saxa/view
Juma, O., Husiyin, M., Akhat, A., & Habibulla, I. (2022). Students’ classroom silence and hopelessness: The impact of teachers’ immediacy on mainstream education. Frontiers in Psychology, 12, 819821. https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2021.819821/pdf
Kalali Sani, S. F., Motallebzadeh, K., Khodabakhshzadeh, H., & Zeraatpisheh, M. (2021). Iranian EFL teachers' professional identity and their goal orientation. Teaching English Language, 15(1), 137-160. https://www.teljournal.org/article_132248.html?lang=en
Kianinezhad, N. (2023). A theoretical exploration of teacher credibility and immediacy as influential factors in learning and teaching. Journal of Translation and Language Studies, 4(3), 47-56. https://sabapub.com/index.php/jtls/article/download/817/434
Kucsera, J. V., Roberts, R., Walls, S., Walker, J., & Svinicki, M. (2011). Goal orientation towards teaching (GOTT) scale. Teachers and Teaching, 17(5), 597-610. https://www.tandfonline.com/doi/abs/10.1080/13540602.2011.602212
LaVigne-Jones, D. (2023). Instructional Practices Impacting Struggling Eighth Graders’ Reading Achievement: A Non-Experimental Quantitative Analysis. St. John's University (New York). https://scholar.stjohns.edu/cgi/viewcontent.cgi?article=1621&context=theses_dissertations
Liu, Q., Du, X., & Lu, H. (2023). Teacher support and learning engagement of EFL learners: The mediating role of self-efficacy and achievement goal orientation. Current Psychology, 42(4), 2619-2635. https://link.springer.com/content/pdf/10.1007/s12144-022-04043-5.pdf
Liu, W. (2021). Does teacher immediacy affect students? A systematic review of the association between teacher verbal and non-verbal immediacy and student motivation. Frontiers in Psychology, 12, 713978. https://www.frontiersin.org/articles/10.3389/fpsyg.2021.713978/pdf
LUMEN, P. R. (2024). Lived Experiences of Rizal Elementary School Teachers in Implementing Modular Distance Learning. https://www.ijams-bbp.net/wp-content/uploads/2024/06/5-IJAMS-MAY-2024-358-369.pdf
Määttä, O., McIntyre, N., Palomäki, J., Hannula, M. S., Scheinin, P., & Ihantola, P. (2021). Students in sight: Using mobile eye-tracking to investigate mathematics teachers’ gaze behaviour during task instruction-giving. Frontline Learning Research, 9(4), 92-115. https://researchportal.helsinki.fi/files/171242957/965_Article_Text_8261_2_10_20211202.pdf
Mellinger, C. D., & Hanson, T. A. (2020). Methodological considerations for survey research: Validity, reliability, and quantitative analysis. Linguistica Antverpiensia, New Series–Themes in Translation Studies, 19. https://lans-tts.uantwerpen.be/index.php/LANS-TTS/article/download/549/548
Meng, S. (2023). Enhancing teaching and learning: Aligning instructional practices with education quality standards. Research and Advances in Education, 2(7), 17-31. https://www.paradigmpress.org/rae/article/download/703/602
Mertler, C. A., Vannatta, R. A., & LaVenia, K. N. (2021). Advanced and multivariate statistical methods: Practical application and interpretation. Routledge. https://www.academia.edu/download/84637996/DecisionTree_MertlerVannatta.pdf
Mohajan, H. K. (2020). Quantitative research: A successful investigation in natural and social sciences. Journal of economic development, environment and people, 9(4), 50-79. https://mpra.ub.uni-muenchen.de/105149/1/MPRA_paper_105149.pdf
Napier, E. (2021). Getting Excited for our Class: Instructor Immediacy, Rapport, and Effects for Students. https://dc.etsu.edu/cgi/viewcontent.cgi?article=1774&context=honors
Özdaş, F. (2022). Teachers’ immediacy behaviors and academic achievement: A relational analysis. SAGE Open, 12(2), 21582440221091722. https://journals.sagepub.com/doi/pdf/10.1177/21582440221091722
Parente Alves Neta, Z. (2024). Cultural differences in teacher immediacy and classroom communication apprehension: an empirical study between Brazil and the United States. Discover Education, 3(1), 69. https://link.springer.com/content/pdf/10.1007/s44217-024-00157-z.pdf
Pregoner, J. D., Leopardas, R., Ganancial, I. J., Baguhin, M., & Sedo, F. (2025). Ethical Issues in Conducting Research Using Human Participants in the Post-COVID Era. IMCC Journal of Science, 5(1), 1-9. https://hal.science/hal-05073466/
Quines, L. A., & Relacion, M. C. D. (2022). The mediating effect of school climate on the relationship between teacher communication behavior and student engagement. European Journal of Education Studies, 9(11). https://oapub.org/edu/index.php/ejes/article/download/4521/7156
Schunk, D. H., & DiBenedetto, M. K. (2020). Motivation and social cognitive theory. Contemporary educational psychology, 60, 101832. https://www.sciencedirect.com/science/article/pii/S0361476X19304370
Smith, D., Fisher, D., & Frey, N. (2022). The restorative practices playbook: Tools for transforming discipline in schools. Corwin Press. https://learners-edge-doc.s3.us-west-2.amazonaws.com/syllabi/OL-5006-Su25.pdf
Vallerand, R. J. (2021). Reflections on the legacy of self-determination theory. Motivation Science, 7(2), 115. https://www.lrcs.uqam.ca/wp-content/uploads/2021/08/2021_Vallerand_MS_Manuscript.pdf
Xia, L., Wang, L., & Huang, C. (2024). Implementing a Social Presence-Based Teaching Strategy in Online Lecture Learning. European Journal of Investigation in Health, Psychology and Education, 14(9), 2580-2597. https://www.mdpi.com/2254-9625/14/9/170
Xie, F., & Derakhshan, A. (2021). A conceptual review of positive teacher interpersonal communication behaviors in the instructional context. Frontiers in psychology, 12, 708490. https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2021.708490/pdf
Yuan, L. (2024). EFL teacher-student interaction, teacher immediacy, and Students’ academic engagement in the Chinese higher learning context. Acta Psychologica, 244, 104185. https://www.researchgate.net/profile/Lingjie-Yuan/publication/378287445_EFL_teacher-student_interaction_teacher_immediacy_and_Students'_academic_engagement_in_the_Chinese_higher_learning_context/links/65d2c1ee28b7720cecdab47e/EFL-teacher-student-interaction-teacher-immediacy-and-Students-academic-engagement-in-the-Chinese-higher-learning-context.pdf
Zhang, Q., & Oetzel, J. G. (2006). Constructing and validating a teacher immediacy scale: A Chinese perspective. Communication Education, 55(2), 218-241. https://www.researchgate.net/profile/John-Oetzel/publication/233010061_Constructing_and_Validating_a_Teacher_Immediacy_Scale_A_Chinese_Perspective_This_article_was_derived_from_the_first_author%27s_dissertation_directed_by_the_second_author_An_earlier_version_of_this_paper/links/54d08dcb0cf20323c217cc04/Constructing-and-Validating-a-Teacher-Immediacy-Scale-A-Chinese-Perspective-This-article-was-derived-from-the-first-authors-dissertation-directed-by-the-second-author-An-earlier-version-of-this-paper.pdf
Zhang, X., Admiraal, W., & Saab, N. (2021). Teachers’ motivation to participate in continuous professional development: relationship with factors at the personal and school level. Journal of education for teaching, 47(5), 714-731. https://www.tandfonline.com/doi/pdf/10.1080/02607476.2021.1942804

image1.png
Independent Variable Dependent Variable

Goal Orientation towards Teaching

Teacher Immediacy
e Leaming

®  Proving
®  Instructional Immediacy
®  Avoiding —
®  Relational Immediacy

®  Personal Immediacy

Source: Kalali Sani et al. (2021)
Source: Borkowska (2022)





